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ABSTRACT 


This exploratory study was designed to compare three groups 
within the teaching profession -- women school administrators, women 
teachers matched with administrators on years of teaching experience 
and teacher education, and women teachers randomly selected -- on 
variables which may be relevant to career decisions. 

Literature on professionalism and professional role orienta- 
tion, on socialization and sex role orientation, provided the 
conceptual framework for the study. 

The sample consisted of 133 female teachers employed in the 
Edmonton Public School District No.7. Of these participants, 47 were 
school administrators, 44 were in the group matched with administra- 
tors on years of teacher education and teaching experience, and 42 were 
in a group of teachers who were randomly selected. 

All participants filled out a questionnaire in April, 1974, 
which consisted of background questions, beliefs concerning administra- 
tion, a Professional Role Orientation Scale (Hrynyk, 1966) and a Sex 
Role Orientation Scale (Schmidt, 1973), Ten participants from each 
group (five with traditionalist Sex Role Orientation scores and five 
with liberationist Sex Role Orientation scores) agreed to be inter- 
viewed in April/May, 1974. Responses were taped, transcribed and 
later, categorized. 

The findings of the study included: (1) Administrators scored 
significantly higher on the Professional Role Orientation scale than 


teachers randomly selected, (2) Administrators appeared to obtain more 
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satisfaction from their professional role than participants in the 
teacher groups, (3) administrators differed from teachers in the 
matched and random groups in their perception of the aaministrative 
task as an interesting, professional challenge and (4) the majority 
of participants in all groups believed opportunities for advancement 


for women teachers to be restricted. 
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CHAPTER I 
I. BACKGROUND TO THE PROBLEM 


In the last decade the dissatisfaction of many women with both 
their role in the labour force and their status in society has become 
more verbal. (Friedan, 1963; Morgan, 1970; Millet, 1970; Epstein, 
1970; Huber, 1973; Stephenson, 1973). The concern of government both 
in the United States (Mead, 1965) and Canada (Royal Commission on the 
Status of Women in Canada, 1970) and the current feminist literature 
are all playing their part in creating in women a new consciousness 
of their "second class citizenship." 

The Report of the Royal Commission on the Status of Women in 
Canada expressed concern that "women in paid work were handicapped 
by discrimination in policy and practice." (1970:154) Proposed 
federal funding for a program that will "promote a greater under- 
standing of women's issues" (Secretary of State, 1974) is further 
evidence of government involvement in the problem. 

The potential labour force of any nation consists of all its 
workers, male and female, but cultural definitions carve out of this 
potential the actual labour force. The percentage of women who are 
in paid employment is much lower than the percentage of men. 

There are many reasons for this but "among the main demographic 
factors that influence the working life of women are age, marriage 
and presence of children, particularly the latter two." (Department 
of Labour, 1964:10) However, the female participation rate has 


increased over the last four decades. In 1931, 23.4 percent of al] 
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women aged 14 years or over were in the labour force and accounted 
for 19.1 percent of the total labour force. (Women's Bureau, 
Department of Labour, 1974:226-227). Participation of women in the 
labour force increased during the second world war when women made 
progress in proving their value as workers. Acute manpower shortages 
in wartime encouraged the hiring of women. 

A turnina point for working women, married and single, 

World War II gave them a chance to show more than ever before 
that they could perform a wide variety of tasks and carry 
much more responsibility. Married women also found that it 
was possible to work and, at the same time, manage a home and 
family, often without a husband's help. (Report of the Royal 
Commission on the Status of Women, 1970:54). 

Following World War II the female participation rate dropped 
considerably and did not begin to rise again until the mid-fifties. 
(Women's Bureau, Department of Labour, 1974:226-227) Since that time 
it has risen steadily. Presented in Table I are the participation 
rates in the labour force shown by sex for 1962, 1967, 1972. Between 
1962 and 1972 the participation rate of women in the labour force rose 
from 29.0 percent to 37.1 percent. The total number of working women 
was 1,797,000 or 27.2 percent of the labour force in 1962. A decade 
later this number had risen to 2,953,000 or 33.2 percent of the 
labour force. The numerical and percentage increase in the popula- 
tion and labour force is shown in Table II. In the ten years from 
1962 to 1972 the male labour force increased by 23.2 percent, 
representing an addition of 1,119,000 men; the female labour force 
increased by 64.3 percent, representing an addition of 1,156,000 


women. 


Table III depicts the change in composition in the labour 
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TABLE II 


Population and labour force, by sex, 1962 and 1972, 
showing numerical and percentage increase, 1962 to 1972, Canada 


, Population and 
labour force 
{ 
omen: 
Population 


Labour force 


Men: 


Population 
Labour force 


Total: 


Population 
Labour force 


Source: Table I. 
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force as between married women and others for the years 1962, 1967 
and 1972. The table shows that the ratio of women in the total 
population remained fairly constant but the percentage of women in 
the total labour force increased. This rise was accompanied by an 
increase in the number of married women. In 1962 married women 
accounted for 13.2 percent of the total labour force but this per- 
centage figure had risen to 18.9 percent by 1972. 

Demographic factors influence the working life pattern of 
married women and it is usual for married women to move in and out of 
the labour force. However, the number of married women who leave the 
labour force permanently in order to raise families is decreasing. 

More and more married women enter the labour force either 

intermittently between the births of their children, or 
permanently when their youngest child has entered school. 
(Report of the Royal Commission on the Status of Women, 
17056) 

Participation in the labour force by married women is 
dependent on job opportunities. It is not surprising, therefore, to 
find that "high female participation rates and the re-entry process 
[of married women into the labour force] starting approximately in 
the mid-thirties are primarily urban phenomena." (Royal Commission 
on the Status of Women, 1970:57) The participation rate for married 
women in the labour force depends not only on these factors of 
residence and job opportunities but also on: (1) education level, 
(2) the number of ages of their children and (3) the income of their 


husbands. In summarizing these trends the Royal Commission on the 


Status of Women states: 
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Women with very young children are less likely to join the 
labour force. The lower the income of the husband, the more 
likely it is that the wife will work, whatever the ages of the 
children, to help provide necessities. The more education a 
wife has, the more likely she is to stay in the labour force 
or return to it early. This tendency lessens as the income 
of the husband increases. (1970:57) 

Although the number of women employed in the labour force is 
increasing and the number of married women is increasing rapidly, 
this has not resulted in an ideological acceptance of their role in 
the world of work. Struggling between traditional stereotypes and 
uncertain new choices, modern woman is facing an identity crisis. In 
a pre-industrial society the role of woman was clearly defined as 
that of wife and mother. Lewis (1968:6) suggests that the major 
dilemma of modern woman is that she is striving to become a person 
without knowing what kind to be. He claims: 

As long as her role was limited to that of wife and mother 

She had few problems, this was the source of her identity and, 
like it or not, she knew where she stood. Now she may sense 
that being a wife and mother are not enough, but she is 
thwarted from becoming something more. Society seldom gives 
up its traditions without a struggle and modern woman is 
finding the struggle a difficult one. 

The Royal Commission on the Status of Women directed attention 
to the restriction of occupational opportunity for women in the 
Canadian labour force. In 1961 ten occupations accounted for almost 
two thirds of all women workers. This long-standing segregation by 
sex had led to a number of occupations and professions being referred 


to as "traditionally female": 


In Canada, traditionally female occupations include: 
secretary, stenographer, typist, telephone operator, housekeeper, 
domestic,waitress and hairdresser. Traditionally female 
professions include elementary school teacher, nurse, 
dietician and home economist... 
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Traditionally male occupations, on the other hand, are 
legion.... Professions such as physician, dentist, lawyer, 
engineer and architect are generally considered male. 

(Royal Commission on the Status of Women, 1970:59-60) 

More than formal regulations, of which there are relatively 
few instances, it is traditional attitudes about the kinds of work 
that women can or should do that restrict the occupational alterna- 
tives open to women. 

These attitudes affect not only girls' expectations and 

hence their training, but also the kind of employment open 
to women. If employers think of engineers as men, for 
example, a woman engineer will have less opportunity than a 
man in the profession. (Royal Commission on the Status of 
Women, 1970:29) 

The wider concern of women in the labour force has been given 
as illustrative background material. However, it is that 
"traditionally female" occupation of teaching that is the focus of 
this study. 

Entering a traditionally female occupation such as teaching 
may guarantee equality with men in salary, pension benefits and 
conditions of employment but it does not offer any promise that 
women's opportunities for advancement will be equal to those of men. 

In Alberta in 1966, a man was 7.5 times more likely to 
become a principal than a woman, although he was only 2.5 
times as likely to have higher qualifications than a woman. 
(Royal Commission on the Status of Women, 1970:92) 

The under-representation of women in proportion to their 

numbers in the teaching force is true of other provinces besides 
Alberta. (Asper, 1974:5; McIntosh, 1973:1) Certainly, in Alberta, 


the situation appears to be getting worse rather than better. The 


percentage of women teachers who are principals is declining while 
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the percentage of men in administrative and supervisory positions is 
increasing. (Alberta Teachers' Association, 1973:2) In Alberta, in 
general, the more administrative responsibility attached to a 
position the less the probability that the position will be held by a 
woman. (Nixon and Hrynyk, 1973:1) 

If the underlying: reason for this relationship is dis- 
criminatory practice on the part of school boards, there are few overt 
Signs of it in Alberta. A study by Nixon and Hrynyk (1973) showed 
that in the Province of Alberta women held administrative appointments 
with an average of fewer years of teacher education than men holding 
comparable appointments. In January, 1973, in urban public schools, 
all male administrators had four or more years of teacher education 
and 76 percent of female school administrators met this criterion; 
in urban separate schools the figure for male administrators was 
94 percent and 60 percent for the women administrators. Over 88 per- 
cent of the male administrators in public rural schools had four 
years or more of teacher education whereas the percentage of women 
administrators with this amount of teacher education was 55 percent. 
In separate rural schools 71 percent of male administrators and 
33 percent of the women who held administrative appointments had four 
or more years of teacher education. The same study also showed that 
the number of women who applied for administrative appointments was 
very small both as an actual number (129) or as a percentage of all 
applicants. (9 percent) 

Despite the "consciousness raising" ideology of the Women's 


Liberation Movement and the concern of government that women be 
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given equal opportunities with men, women teachers in the Province of 
Alberta appear reluctant to apply for administrative positions. For 
example, in October, 1973, the Edmonton Public School Board advertised 
for a Director of Personnel Staffing. Of the twenty-seven applications 
received, none were from women. (Nicholson, 1973) This type of 
phenomenon is not confined to Alberta's women teachers. A study in 
Manitoba (Asper, 1974:3) showed that only 7.3 percent of the female 
teacher sample had ever applied for administrative positions. 

The available evidence would appear to confirm the view of 
Alberta school superintendents that few women are in school administra- 
tive positions because few women desire such positions (Nixon and 
Hrynyk, 1973:25) This study has attempted to discover some of the 
important characteristics on which women who are administrators or who 
would be willing to apply for such positions differ from those women 
teachers who are neither in positions of administrative responsibility 


nor wish to be. 
bier STAUEMENT UPeTHE sPROBEEM 


No formal barriers exist within the teaching profession to pre- 
vent women teachers from assuming positions of administrative responsi- 
bility. Nevertheless women teachers are not represented in school 
administration in proportion to their numbers in the teaching force. 

An exploration of some of the factors which may influence women 
teachers in making their career decisions was the central focus of the 
study. The specific research problem was to compare three groups with- 
in the teaching personnel employed by the Edmonton Public Schcol Board -- 


women administrators, women teachers matched with the administrators 
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with respect to teacher education and teaching experience, and a third 
group of women teachers randomly selected -- in order to ascertain 
whether any of the following factors significantly affected their careers: 
marital status, number of dependents, socio-economic status, Professional 
Role Orientation, Sex Role Orientation and beliefs with respect to 
administration. In addition, perceptions as to the most important 

factor which influenced their decision to apply or not to apply for 
administrative appointments were requested. Additional information 
emerging from the research study which might account for the number of 


women in school administrative positions was also sought. 


The Sub-problems 
From the basic problem arose several researchable sub-problems. 

Answers to the following questions were sought: 

1. What are the differences in marital status among administrators, 
matched and random teacher groups? 

2. What are the differences in marital status between those teachers 
who have applied or intend to apply and those who have not applied 
and do not intend to apply for administrative positions within 
the matched and random teacher groups? 

3. What are the differences in the total number with dependents, 
dependents under 18 and dependents under 10 among administrators, 
matched and random teacher groups? 

4. What are the differences in the total number with dependents, 
dependents under 18 and dependents under 10 between those teachers 
who have applied or intend to apply and those who have not applied 


for administrative positions within the matched and random groups? 
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What are the differences in the socio-economic status of the 
husband's occupation among administrative, matched and 
random teacher groups? 

What are the differences in the socio-economic status of the 
husband's occupation among those who have applied or intend 
to apply for administrative positions within the matched and 
random teacher groups? 

What are the differences among administrators, matched and 
random groups on the Professional Role Orientation scale? 
Within the administrative, matched and random teacher groups, 
what are the differences on the Professional Role scale 
between those who are married and those who are not married, 
between those who have dependents and those who have no 
dependents, between married respondents whose husbands' 
occupations are of high socio-economic status and those 
whose husbands' occupations are of medium-low socio-economic 
Status? 

Within the matched and random teacher groups, what are the 
differences on the Professional Role Orientation scale 
between those who have applied or intend to apply and those 
who have not applied and do not intend to apply for 
administrative appointments? 

What are the differences among administrators, matched 


and random teacher groups on the Sex Role Orientation Scale? 
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14. 


Within the administrator, matched and random groups, what are 
the differences on the Sex Role Orientation scale between 
those who are married and those who are not married, between 
those who have dependents and those who have no dependents, 
between married respondents whose husbands' occupations are 
of high socio-economic status and those whose husband 
occupations are of medium-low socio-economic status, between 
those who obtain a high score on the Professional Role 
Orientation scale and those who obtain a low score on the 
Professional Role Orientation scale? 

Within the matched and random teacher groups, what are the 
differences on the Sex Role Orientation scale between those 
who have applied or intend to apply and those who have not 
applied and do not intend to apply for administrative 
appointments? 

What are the differences in the held beliefs regarding 
school boards' preferences for male administrators among 
administrators, matched and random teacher groups? 

Within administrators, matched and random teacher groups, 
what are the differences in the held beliefs regarding 
school boards' preferences for male administrators between 
those who are married and those who are not married, between 
those who have dependents and those who have no dependents, 
between married respondents whose husbands' occupations 

are of high socio-economic status and those whose 


husbands' occupations are of medium-low socio-economic 


ara|! ade nae fe 
aioe aac asrirye al ped Gree 
Miindedcr ee 1 ee 

: ta pacbo tod adeeb whgh Reames 

ah? ih er a enn has Sap 9 IRE i 
Caw yer Age nb tabry! O stes ad Wt wey Pr ae 7 

: tan he yt! Dee te (fa id aad L(parah frie’ raion ait eb 2 


On faatiintas 1 ‘Viend oo Condé 40K: ‘ity bog Gal tquh 
t sbeieet oom ar 


ra(hude otagrab ated Gia di sewn) dian Oa eee 
ad Seghwi tapi ip eliee ae’ comes Vip ‘Siar (acitre 7 

‘grog: selltte? Qed) os Wetes oom oleiely 
Arr wd Ne ne lates .yndgiactneehe WITS I 
plier abe) Let Whed ald wi neni! ott wee Bile 
keine cary ininitine AM? came wrong fee” 
ipa hae Ser @o we Ger arent 
iit edt tee ere w cops che oelf 
, ash S10 gralbiwieed + ia anpaelll 
| ison e007 he 
PaTEnwttom Th nin Laake Saami, 


a 


a 


TS 


iLO 


Le 


Status ,between those who obtain a high score on the 
Professional Role Orientation scale and those who obtain 

a low score on the Professional Role Orientation scale, 
between those who obtain a high score on the Sex Role 
Orientation scale and those who obtain a low score on the 
Sex Role Orientation. scale? 

Within the matched and random teacher groups, what are the 
differences in the held beliefs regarding school boards' 
preferences for male administrators between those who have 
applied or intend to apply and those who have not applied 
and do not intend to apply for administrative appointments? 
What factor was most influential in making the decision to 
apply or not to apply for an administrative appointment with- 
in administratrative, matched and random teacher groups? 
What other variables can be identified on which 


administrators differ from matched and random teacher groups? 
III. SIGNIFICANCE OF THE PROBLEM 


The decrease in the number of women in school administrative 


positions is taking place at a time when there is a concern that the 


167 recommendations of the Royal Commission on the Status of Women 


(1970) intended to eliminate discriminiation against women in all 


areas of Canadian life are being somewhat slowly implemented 


The executive secretary of the Alberta Teachers' Association, 


B.T. Keeler, (1973) has stated that "the Alberta Teachers' 


Association has been vitally interested in occupational equality 
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between the sexes for a number of years." Protest is beginning to 
be heard from women teachers themselves. In a brief to the Calgary 
Public School Board (May, 1973) the small number of women teachers 
in positions of administrative responsibility was brought to the 
board's attention by ten women teachers. Neither has the Edmonton 
Public School Board escaped criticism. In July, 1974, an Edmonton 
weekly news magazine carried a report that Mrs. Betty Seymour, past 
president of the Alberta Teachers' Association, and Mrs. Lila Fahlman, 
founder of the Association of Classroom Teachers, had accused the 
central office administration and the school board of discrimination 
against women. Mrs. Fahlman was quoted as having said: 

The women downtown [in central administration] are in the 
servant class. They are there to do the bidding of men, and 
that's the way the men want it. It's a male-dominated 
clique, and it is perpetuated because top administrators 
choose the people they want at the top. (Edmonton Report, 

July 22, 1974:9) 

Janet McIntosh (1973:2), in reviewing studies on discrimina- 
tion against women as administrators, cited a study done in 1963 in 
which superintendents in Ontario, Quebec and Nova Scotia stated their 
preference for male principals. _ Legislation which prohibits dis- 
crimination on the basis of sex has no doubt made the superintendents 
of the seventies more wary of making public such opinions. However, 
as McIntosh points out: 

It is unlikely that attitudes in Canada towards women as 

administrators could have completely reversed themselves in 
the space of ten years particularly in view of the decreasing 
percentage of administrative positions being filled by women. 


Probably, discrimination still exists to some extent, 
although necessarily in a more subtle form. (1973:2) 
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It is of some importance to know whether women teachers 
perceive attitudinal barriers which deter them from applying for 
School administrative positions or whether, as Alberta school 
Superintendents believe, lack of applications from women teachers is 
the result of “lack of interest" in the administrative task. (Nixon 
and Hrynyk, 1973:25) 

Ensuing from present practice is a waste of potential leader- 
ship talent. At present educational leadership is drawn from 
approximately fifty percent of the teaching force. As Dale (1973:125) 
points out: 

At a time when good and perhaps great leadership is needed 

in education, the pool of leadership development must be 
expanded to include women or we must all learn to live with 


the mediocrity which is certain to result from a restricted 
source of leadership talent. 


IV. ASSUMPTIONS, LIMITATIONS AND DELIMINTATIONS 


Assumptions 


The major assumptions were: 

1. The instruments used to measure professional role orientation 
and sex-role orientation provided meaningful measures of these 
variables. 

2. The replies to the questionnaire and the responses given 
at the interview provided valid indicators of participants ' 


attitudes and beliefs. 


Limitations 


The limitations of the study were inherent in the methods 
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employed in gathering and analyzing the data. The sample included 


only those who expressed a willingness to participate in the study. 


Deliminations 

The study was delimited to women administrators and teachers 
in the Edmonton Public School District #7. The information was 
sought on in-school personnel only. Women who were employed in 
Supervisory positions other than those of principal or vice-principal 


were not included in the study. 
V. DEFINITIONS OF TERMS USED 


Administrator: In this study an "administrator" is 
considered to be anyone who has been designated as principal or 
assistant-principal in a school regardless of how few hours she might 
be employed in administrative as opposed to regular teaching duties. 

Years of teacher education as used in this study is defined 
as the number of years of teacher education for which the teacher/ 
administrator is paid. 

Years of teaching experience. This is defined in this study 
as the number of years which a teacher/administrator has taught 
full-time and includes experience outside of the Edmonton Public 
Schools. 

Socio-economic status. (SES) is defined for the purpose of 
this study as a person's position on the revised Socio-Economic Index 
for Occupations in Canada. Those occupations which are in Classes I 


and II on the scale were designated high SES and those occupations 
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which were in Classes III, IV, V, VI were designated medium-low SES. 
In the revised scale Blishen (1967:41-53) does take into account the 
prestige dimension of SES. 

Professional Role Orientation (PRO) is defined in this study 
as the total score on the PRO scale. 

High-professionally oriented teachers/administrators are those 
who have a score which falls in the upper third of all PROS scores. 

Low-professionally oriented teachers/administrators are those 
who have a score which falls in the bottom third of all PROS scores. 

Sex Role Orientation (SRO) is defined in this study as the 
total score on the SRO scale. A high score denotes a traditionalist 
Orientation whereas a low score denotes a liberationist orientation. 

Traditionalist-oriented teachers/administrators are those 
whose SRO scores fall in the top third of all SRO scores. 

Liberationist-oriented teachers/administrators are those 


whose SRO scores fall in the bottom third of all SRO scores. 
VI) ORGANIZATION OF THE THESIS 


Chapter I has discussed the background to the study and 
provided a statement of the problem. In the next chapter there is 
an overview of the literature on professionalism, sex roles and 
career commitment from which the conceptual framework for the study 
was drawn. 

Chapter III is concerned with the research design of the 
study. The findings related to the testing of the research hypotheses 


are reported in Chapter IV. A discussion of the data gathered at the 
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interviews is presented in Chapter V. The concluding chapter of the 
report provides a summary of the major findings of the study, general 
conclusions, implications of the findings for school administration, 


together with suggestions for further research. 
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CHAPTER II 
REVIEW OF THE LITERATURE AND CONCEPTUAL FRAMEWORK 


In this chapter the literature on professionalism as it relates 
to teaching, sex role orientation, and beliefs is reviewed. The 
conceptual framework derived from the literature is presented; the 


chapter concludes with a statement of the hypotheses of the study. 
I. TEACHING AS A PROFESSION 


Teachers are a diverse group, differing in expertise and formal 
qualifications, and having varying claims to professional status. It 
is not being suggested that individual members of other professional 
groups are "equal" to each other in expertise and professional qualifi- 
cations but in professions where there is control over entry and 
certification, where a more ready consensus defines the "good" and 
the "skilful" practitioner, the problems are not as acute. 

The established professions which demand a lengthier period 
of preparation in formal institutions have the advantage of a longer 
socialization period in which not only to instil a technical 
competence but also to establish ‘a firm commitment to the values and 


norms central to the task of the professional." (Reuschemeyer, 1972:27). 


Attributes of a Profession 


There is in the literature a lack of consensus as to what 
distinguishes those occupations that can be designated as 


"professional" from those that are “non-professional”. 
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CHAPTER II 
REVIEW OF THE LITERATURE AND CONCEPTUAL FRAMEWORK 


In this chapter the literature on professionalism as it relates 
to teaching, sex role orientation, and beliefs is reviewed. The 
conceptual framework derived from the literature is presented; the 


chapter concludes with a statement of the hypoth-ses of the study. 
I. TEACHING AS A PROFESSION 


Teachers are a diverse group, differing in expertise and formal 
qualifications, and having varying claims to professional status. It 
is not being suggested that individual members of other professional 
groups are "equal" to each other in expertise and professional qualifi- 
cations but in professions where there is control over entry and 
certification, where a more ready consensus defines the "good" and 
the "skilful" practitioner, the problems are not as acute. 

The established professions which demand a lengthier period 
of preparation in formal institutions have the advantage of a longer 
socialization period in which not only to instil a technical 
competence but also to establish ‘a firm commitment to the values and 


norms central to the task of the professional." (Reuschemeyer, 1972:27). 


Attributes of a Profession 


There is in the literature a lack of consensus as to what 
distinguishes those occupations that can be designated as 


"professional" from those that are “non-professional”. 
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Corwin (1965:222) in his definition of professionalism has emphasized 
the legal monopoly of professionals both in the application of 
theoretical knowledge and in control over membership. He contends 
that progress toward professionalism is closely associated with 
educational standards of admission to the occupation, advances made 
by the occupation in prestige and economic standing, and the degree 
to which the members of the occupation -- or profession -- can be said 
to exercise autonomy over their own work. Another common emphasis in 
attempted conceptualization of professionalism is the service 
orientation of the professional. Goode (1969:227) believes that there 
are two basic criteria which distinguish professions from other 
Occupations: 
It woulda be generally agreed, I think, that the two 
central generating qualities are: (1) a basic body of 
abstract knowledge and (2) the ideal of service. 
It has been suggested by Hall (1972:144) that the attributes 
of the professional model are of two types -- structural and 
attitudinal. The structural characteristics would include formal 
education, existence of professional associations and a code of 
ethics while the attitudinal attributes would include the professional's 
sense of vocation and use of the colleague reference group. Professional 
autonomy is considered by Hall to be both attitudinal and structural. 
Despite wide acceptance of definitions of professionalism which 
rely heavily on the attitudinal attribute of service, such definitions 
present some difficulties. Cheek (1967:11), although he finds a 


service orientation to have some utility, is not uncritical of it: 
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By a strong service orientation, sociologists mean 
that members of an occupational group utilize their skills 
on behalf of other members of the society. It is essentially 
a question of motivation on the part of practitioners which 
is implied by this criterion. That is, the professional 
is one who helps other members of the society by employing 
his skills on their behalf, irrespective of his own part- 
icular interests. In short the professional is presumed 
to be altruistic .... Yet we must recognize that this is 
an instance of the imputation of motives to a sociological 
category. As a result it remains 'risky' without empirical 
verification. 


Aside from the precariousness of imputing motives is 

the question of the criterion's empirical utility. There 

are a number of occupations, not generally considered 

professional, which provide a definite service orientation 

to their work. Consider the governess. At times she may 

face physical danger in protecting her charges. While 

nursing sick children, she may expose herself to disease. 

Are we prepared to impute altruism to the governess? Or 

do we call it self-interest? ... It appears clear that 

the imputation of altruistic goals rests on precarious 

assumptions. 

Neither a legal monopoly of a theoretical body of knowledge nor 
a service orientation can be considered, then, as the defining 

characteristics of a profession. Perhaps the least hazardous 
approach to the definition of professionalism is that which avoids 
any suggestion of dichotomous categories. Such a conceptualization 
of professionalism has been put forward by Greenwood (1972:4). He 
believes that all professions appear to have in common five 
attributes which he calls: (1) systematic theory, (2) authority, 
(3) community sanction, (4) ethical codes, and (5) a culture. Care 
is taken to point out that the difference between professionalism 
and non-professionalism is not a qualitative but rather a 


quantitative one: 
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As is true of most social phenomena, the phenomena of 
professionalism cannot be structured in terms of clear- 
cut classes. Rather, we must think of the occupations in 
a society as distributing themselves along a continuum. 
At one end of this continuum are bunched the well-organized 
and undisputed professions (e.g., physician, attorney, 
professional scientist); at the opposite end are bunched 
the least skilled and least attractive occupations (e.g., 
watchman, truck loader, bus boy). (1972:4) 


Taking each one of Greenwood's attributes of a profession in 
turn, it is possible to make some approximate assessment of where 
teaching lies on this continuum. Such an assessment can help to 
clarify how far teachers have progressed in their striving toward 


professionalism. 


Systematic Theory. Greenwood (1972:5) has defined the 
knowledge component of a profession as skills that are "supported by 
a fund of knowledge that has been organized into an internally con- 
sistent system called a body of theory." Thus the preparation for a 
profession consists of intellectual as well as practical training. 

Teaching cannot yet claim a substantive body of knowledge. 
Although teacher education does emphasize intellectual training it 
consists largely of the acquisition of knowledge borrowed from other 
disciplines. Lortie (1969:24) points to elementary education as a 
case in point: 

. nor can elementary teachers point to an arcane 
body of knowledge to assert professional status vis a vis 
the school board or the public at large. That which is 
taught in elementary school is presumed to be known by 
almost all adults, and teachers have not been able to 
convince many critics -- and more importantly legislatures -- 
that 'methods courses' constitute a truly distinct and 
impressive body of knowledge. The subjects teachers them- 


selves believe useful in teaching (e.g., child psychology) 
are primarily the property of others. 
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However, educational research has made a contribution to a 
theoretical body of knowledge over the last fifty years. As teacher 
education programs continue to increase in length and as an integrated 
body of educational research and theory becomes influential in 
affecting educational practice, teachers may be able to claim a body 
of theoretical knowledge that places them at the professional end of 


the continuum. 


Authority. The extent to which this attribute is possessed 
is a matter of some debate. There is general agreement that the 
esoteric nature of the knowledge possessed, for example, by physicians 
is the basis for professional authority. 

In a professional relationship ... the professional 

dictates what is good or evil for the client who has no 
choice but to accede to professional judgement. Here the 
premise is that, because he lacks the requisite theoretical 
background, the client cannot diagnose his own needs or 
discriminate among the range of possibilities for meeting 
them. Nor is the client considered able to evaluate the 
caliber of the professional service he receives. 
(Greenwood, 1972:7) 

Lacking a body of esoteric knowledge which provides the basis 
for action, teachers are not able to make as strong a stand as the 
established professions against lay control; teachers work in school 
settings which may be described as more bureaucratic or less 
bureaucratic and where professional authority may have to compete 
with hierarchical authority. However, as more and more members of 
other professional groups find that they must pursue careers within 


an organizational setting, this problem of professional versus 


hierarchical authority is not confined to teachers; it is shared to a 
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greater or lesser degree by all professional groups. 


Community Sanction. Professional authority is sanctioned 
when a profession is granted control over training and accreditation 
and thus acquires control over entry into the profession. The 
licensing system is enforced by law. Although many occupations may 
require a license, more severe sanctions are applied against 
unlicensed or iliegal practitioners at the professional end of the 
continuum. For example, the non-licensed surgeon is considered a 
greater public danger than the non-licensed barber and is therefore 
subject to severer sanctions. 

Other powers and privileges which may be sanctioned by the 
community include confidentiality between professional and client. 
Confidentiality is granted to few professions and "its very rarity 
makes it the ultimate in professionalism." (Greenwood, 1972:9) 
Another privilege accorded to professions is freedom from community 
judgement with regard to competence -- professional competence being 
judged by colleagues rather than the general public. Teaching has 
not yet received the right of certification or the right to judge 


the competence of its members. 


Ethical Codes. Greenwood (1972:10) agrees that all occupa- 
tions have self-regulative codes but he contends that a professional 
code "is more explicit, systematic, and binding; it certainly 
possesses more altruistic overtones and is more public service- 
oriented." Conformity to the code of ethics is ensured by formal and 


informal means. Professional associations have the power to censure 
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members who refuse to conform to the code of ethics. 

Teachers! associations have a code of ethics. In provinces 
such as Alberta, where membership in the Alberta Teachers' Association 
is mandatory for all those who wish to teach, the code of ethics can 
be enforced by formal means. Due to the somewhat incomplete, 
anticipatory professional socialization of a fairly large segment of 
the teaching force, informal enforcement of the code is not so easily 


attained. 


Professional Culture. The concept of culture has been 
defined by Holmes (1971:149) as "the learned, shared behavior that 
man acquires as a member of society." Within the larger, complex 
society, ethnic, regional and occupational subcultures emerge. 
Lundberg, Schrag and Larson (1963:767) have offered this definition 
of a subculture: 

The distinctive social prescriptions and style of life 

characterizing a specific group that is more or less set 
apart from the larger society of which it is a constituent 
member. 

The subculture of each profession emerges from the interaction 
of individuals in the formal and informal settings. Although these 
formal and informal patterns of interaction are not unique to pro- 
fessions, it is from these interactions that the subculture con- 
sisting of norms, values and symbols emerges. The central concept 
of the professional culture is that of career. Greenwood (1972214) 
uses career in the sense of vocation or 'calling' where the emphasis 


is on intrinsic reward and "the sharp demarcation between the work 


hours and the leisure hours disappears." 
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It can be argued that teachers have norms, values and symbols 
but as yet the enculturation of teachers appears to be incomplete. 
Many teachers do place a great emphasis on intrinsic rewards (Lortie, 
1969:32) but for many others commitment to teaching is low. (Grassie 


and Carss, 1973) 


Progress Toward Professionalism 


The professionalization of teaching at this point in time is 
incomplete. Contributing to the reluctance on the part of the public 
to accept teaching as a profession is the size of the teaching force -- 
economic recognition on a par with the medical profession would mean 
the imposition of a very heavy tax burden. The visibility of "poor" 
teachers and the short shadow cast by "good" teachers probably adds 
to the public's felt justification. Goode (1969:267) denies that 
school teaching will ever become a profession since it "will never 
reach the levels of knowledge and dedication to service society 
considers necessary for a profession." 

The differences between categories of teachers make it 
difficult to give an overall assessment of the status of teaching. 
Using income, education and the prestige dimension of occupation, 
Blishen (1967) has constructed a Socio-Economic Index for 320 
occupations in Canada. When either of Blishen's methods of establish- 
ing cutting points for classes is used, some teachers are placed in 
Class One with a socio-economic index value of 70.14. However, 
teachers and instructors who are "not otherwise specified" are 


assigned to Class Three with a socio-economic index value of 52.07. 
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(1967:44-51) These differences can be accounted for by the differences 
among teachers with respect to years of professional education and 
income. 

Historically, teaching and religion have been associated. 
Teachers received and accepted small incomes and in western culture, low 
status positions in the occupational hierarchy. The task of public 
school teachers was to transmit to students the relatively unchanging 
values, norms, and skills of the larger society. (Banks, 1968:201) 
Zeigler and Peak (1971:217) contend that the emphasis, in American 
schools at least, is still on orthodoxy and that education faculties 
which appear to be “more conservative and authoritarian than the 
faculties of other academic disciplines" (1971:235) succeed in attract- 
ing recruits who tend to be conservative. 

In the past teachers appeared to have a special "dedicatory 
ethic" (Lortie, 1969:40) which placed little emphasis on material 
rewards. The press by the more militant teachers for a greater share 
of the rewards of prestige, power and income that accompany profess- 
jonalism is generally met with a certain amount of suspicion on the 
part of the public. As Goode (1969:269) points out, income and even 
power are not sufficient to gain societal recognition that an occu- 
pation has achieved professional status and that the "merely clever 
transactions that yield power and money for an occupation are not 
sufficient to achieve acceptance as a profession. 

The high percentage of women in the teaching force is con- 


sidered to be a barrier to the further professionalization of 


hjaee ow, Oe rd slg 
Pee At 


wipe be Weed) LA nite Ses area | besa 


wel ee air\ 4 career at 


Be fata .«! Frain ee ad 
ss vo, A100 Se eau tot) ay 
, | Pr roq iy oh se STNG MERCH eat Shy 


7 
wee ee ae lad mente: ie 


yary 9) sees, pen engi “ah pad ey oe Sal %. oh : 

| jabebrrsaies 08a bia? the rs att 
epi Tirseyy je areas nk hh, eran jad ae 

bata rw, Gib iled ats odes tay. phous (iacemee oral} dah 


read Pi Qui 6 'e Crelget ww! esa 


felis Yap pe .1¢ 14/17) | Gee my Vie | WET OU Fe anges 


’ 


: 


GA? we My Petiee)) Tee Ai tnve G4ia tee of! copieg OF GET 
ee ee ee) ee ee | 
sage Be Wied wed ofepoiy, 19M niap 42 New! aur Ge eer 
oils vivre?” ges raW® thd aide Laval aed, corvaldas onl aiag: : 
DOF vin pallet AAT QAR Tae every ints ted rawt PME 
oul aatend e446 Midleton sestikine! 
. Sst met ups & ‘ions Af. 
ie henseyt we oi se 


29 


teaching. In noting that teachers are somewhat weaker than other 
groups on the attitudinal attribute of professionalism, Hall (1972: 
T5Uys tates: 
. teachers are somewhat weaker on the sense of calling 
to the field variable. An important factor appears to be 
the entry of many women into teaching because it is a 'safe' 
women's occupation rather than because of any real dedication. 

On the knowledge attribute of professionalism, women compare 
unfavourably with men: 

This lack of drive toward intellectual mastery, added to the 

holistic focus on clients and the fact that women tend to 
readily follow directions from above, lessens the likelihood 
that semi-professiona! women will develop an ideology of 
professional autonomy and colleague control. (Simpson and 
Simpson, 1969:239) 

Commenting on the structural looseness of the teaching group, 
Legatt (1970:164) contends: 

One of the barriers to a higher level of professionalism 

in teaching is the rudimentary development of colleague 
groups, but while in this respect disadvantageous this is 
of small concern to women employees whose family activities 
and commitments are less compatible than men's with extra- 
familial group loyalties. 

There would appear to be a relationship between pro- 
fessionalism and upward mobility. High scores on a professional role 
orientation scale have been shown to be associated with persons 
occupying the higher positions in the educational hierarchy. (Hrynyk, 
1966:210). Miskel (1973:51) concluded that elementary teachers, most 
of whom were women, seemed to have a greater desire for ‘conservative 
security’ than did central office administrators, most of whom were 


men. 


The different levels of aspiration between men and women in 
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the teaching force is apparent even at the prospective teacher stage 
of their careers. Ratsoy (1966:184) has suggested a possible 
explanation for this: 


As expected, men in both curriculum majors (elementary 
and secondary) score higher than women on levels of 
occupational aspiration. (LEPA) Inasmuch as most supervisory 
and administrative positions are presently held by men, it is 
not surprising that males more often aspire to these positions 
which rate highly on the Education Professional Prestige 
Scale. 


Teachers differ in the degree to which their orientation 
toward teaching might be termed 'professional.' Women appear to be 
less professionally oriented than men (Banks, 1969:162; Simpson and 
Simpson, 1969:216) and teachers frem higher socio-economic backgrounds 
appear to be more committed to professional norms. (Banks, 1969:162) 

Drawing from the literature, Hrynyk (1966) formulated an 
‘ideal' professional model which included five dimensions of pro- 
fessionalism. The dimensions identified by Hrynyk were: knowledge- 
skill dimension, service dimension, core-organization dimension, 
colleague-professional dimension and a client-autonomy dimension, 
Hrynyk (1966:22 - 25) has defined these dimensions which are repre- 
sentative of the "ideology of professionalism" as follows: 

1. Knowledge dimension. The work performed by a pro- 

fessional person is essentially intellectual in character 
and is based on an esoteric, theoretical body of knowledge. 
It is directed at the unique solution of problems of others. 
The required skills, based on the application of this 
knowledge, are normally acquired through a long period of 
training at the university. There is usually some form 

of formal testing and licensing procedure at the end of 

the training period. It is understood that the professional 
has a responsibility to maintain his competence and to 


contvibute to the extension of the body of knowledge on 
which his practice is based. 
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2. Service Dimension. The dimension is characterized 
by a claim, early in the development of a profession, to 
a unique mission in society. The profession offers a 
unique and indispensable public service, always giving the 
best impartial service to society. The service, pursued 
with a sense of mission, is often viewed as being of the 
type which is essential to the survical of a society. A 
member of a profession is altruistically oriented and is 
committed to the occupation as a life-time career. He 
commits himself to provide service whenever the need arises 
and whatever the circumstances. It should be noted that 
he may view this societal service as being made either 
through the application of his practice to the individuals 
of society, or through the changes which can be wrought in 
society by his service. 


3. Core-organization dimension. In the process of 
establishing itself it is apparently inevitable that the 
profession will organize, but the ‘organization' should 
not be confused with the 'profession.' The organization 
becomes the enforcer of standards of conduct, codes of 
ethics and attempts to control licensure and admittance to 
the profession. Outwardly it contends that its sole 
purpose is to protect society from the unscrupulous who 
may attempt to practice the occupation, but actually, it 
may protect practitioners to at least an equal degree from 
the interference of society. The organization speaks for 
the profession and provides opportunities for the growth 
of circles of colleagueship. Ranking and evaluation within 
the profession are in the hands of the organization, giving 
it power over its members. Codes of ethics describe 
appropriate behaviour with respect to the greater society, 
fellow practitioners, unauthorized practitioners and clients. 
The organization serves as the core around which professionalism 
advances. 


4. Colleague-professional dimension. The notion of 
colleagueship stresses the occupational unity of the 


practitioners in a profession. Strong identification and 
affiliation with the profession leads to a concern about 
who one's colleagues are. The ‘brotherhood' aspects of 
colleagueship contribute to the social status and 
exclusiveness of the professions. Common interests lead 
to a group loyalty and loyalty of one practitioner to 
another not ordinarily found in other occupational groups. 


5. Client-autonomy dimension. This dimension of pro 
fessionalism is characterized by the fact that members of 
a profession become involved in sets of relationships with 
their clients which do not appear to be duplicated in 
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other occupational groups. The professional applies his 
unique skills which require the use of individual judge- 
ment and discretion. This involves him in fiduciary 
relationships of trust and faith, placing a responsibility 
on him that leads him to demand autonomy in decisions 
related to the practice of his profession. Such autonomy 
in turn places power over the client in the hands of the 
professional. The client is usually not able to judge 

the competence of the decisions or of the practice of 

the professional, but is in the position of needing a 
Service which he is unable to obtain elsewhere. Hence, a 
trusting society provides legal and social sanction for 
the professionals' practice. The client, being unable to 
place a value on the professional's service usually agrees 
to pay a fee or fixed charge for it. Changes in the 
organization of the provision of professionals' services 
are rapidly producing changes in the ways in which 
professionals are reimbursed for their work. 


The Professional Role Orientation scale devised by Hrynyk 
(1966) has shown that in Alberta there were differences in the pro- 
fessional orientations of different groups of teachers. Male teachers 
scored higher than did women teachers (Hrynyk, 1966:174) and “in 
general, higher scores were associated with positions which are 
usually ascribed higher '‘status' in the school hierarchy." (Hrynyk, 
1966:210) 

An explanation of women teachers' lower professional role 
orientation scores and their seeming lack of interest in ‘status’ 
positions has been sought in the socialization and resulting sex-role 


orientations of women. 


II. SEX-ROLE ORIENTATION 


Socialization 
Socialization has been defined as a process by which 


individuals learn to perform their various social roles adequately. 


a Wert rif anal ab A | 
ay wer he shite’ Naas 4 am 
g ‘sl \oaad ee ee ltd vat 
\ eA heal” cogent wcahiaite andy O18 4 ave 
Hood hes CI ER mak vil d ti ar maybe _ 
r aan a hed ahi 2 ‘map oii a : 
a aA 
| i ‘ 
tan ‘amlaies aia Yee sonoe Ae Ohl "42 
TT jqartacals thr Gea’ prleee “publ Sos jaa 
siees es) pattlisne Gu iePnlkiaiane ST 6°) bua? res ea ss 
twa Ip enh 


7 
‘ae 


‘TAMA Jena i! 


dyi@ 9a) Aiteaea F 06 Oat? + deet A408 ebseal leiget F) 
aleinensce iter, Siva Garry Wok Mey & red Glee 


(Brim, 1968:186 ; Olsen, 1968:120). Through socialization a series 
of complex, interpersonal relations are learned. From the expecta- 


tions and reactions of others a child learns his or her place in the 


social structure and throughout life the reactions of others, either 


real or imagined, continue to provide the basis for an estimate of 
self. 

From very early childhood parents are concerned that their 
children learn appropriate sex role behaviour. (Goldberg and Lewis, 
1972:33). Bardwick and Douvan (1971:225), having reviewed the 
literature on sex-role differences, have collated the adjectives 
associated with the commonly held stereotypes of masculinity and 
feminity. Adjectives which describe the idealized stereotype of 
normal masculinity include: 

Independence, aggression, competitiveness, leadership, 
task orientation, outward orientation, assertiveness, 
innovation, self-discipline, stoicism, activity, objectivity, 
analytic-mindedness, courage, unsentimentality, rationality, 
confidence, and emotional control. 

Adjectives used to describe feminine characteristics tend 
toward the polar extremes of those used to portray the masculine 
Stereotype: 

Dependence, passivity, fragility, low pain tolerance, 
nonaggression, noncompetitiveness, inner orientation, 
interpersonal orientation, empathy, sensitivity, 
nurturance, subjectivity, intuitiveness, yieldingness , 
receptivity, inability to risk, emotional liability, 


Supportiveness. 


Most women acquire in childhood a traditional definition of 


the female role as that of wife and mother when "within the family 


there is a division of labour based on sex. Men are the breadwinners, 
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women the homemakers." (Archibald, 1969:1) These stereotyped sex roles 
are reinforced by formal schooling. (Royal Commission on the Status 

of Women, 1970:180-183; McLure, 1973:111-113: Shack, 1973:62). 

Epstein (1970:19) believes that childhood socialization "is nearly 

always crucial to later occupational decisions." Encouraged to take 
courses which guide them into traditionally female occupations, girls who 
hope to combine professional and homemaker roles may perceive teaching 


as a realistic choice. 


Professional and Homemaker Roles 

Attention is frequently drawn to the low career commitment 
of women in the semi-professions. (Simpson and Simpson, 1969; Miskel, 
1973) It is claimed that many women look upon teaching, for example, 
as a temporary rather than a lifetime occupation and that this has a 
profound effect upon their expectations. (Banks, 1968:146; Corwin, 
1965 :286) 

Acceptance of narrow, traditional definitions of the female 
role which placed a negative value on ambition provide one possible 
explanation of this lack of commitment to a profession. It has been 
suggested that for some women achievement in the world of work is 
something which is better avoided since it is threatening to their 
sense of feminity. (Horner, 1972:173); Kimball, 1973:132) For such 
women "success" in the man's world of work has a negative value. 
Women are warned, whether overtly or not is unimportant, not to be 
too successful in the man's world of work. Sexton (1969:156) has 


described "the women who make it in a man's world" in such terms that 
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it is not surprising that some women feel that the price is far too 
high: 

Because of the tortured path they must follow, women who 

make it in a man's world are often odd and misshapen. Many 

a shrike is found in their numbers. To get anywhere on their 
own, women must fight harder than men. Many become extremely 
marginal and isolated. While some of the best rise on 
performance and talent, many others rise on sheer gall and 
aggression. These tend to be the shrews whose shrill assaults 
on others earn them their bad reputation. 

Despite an egalitarian ideal, masculine qualities are often 
more highly valued by both men and women than feminine qualities. 
(Bardwick and Douvan, 1971:133; Broverman et al., 1972:61) Many 
women teachers may feel that men do have certain ascribed 
characteristics which make them better suited than women to positions 
of administrative responsibility. Broverman and her colleagues found 
that male characteristics were more positively valued than female 
characteristics among widely differing groups of both sexes: 

Characteristics ascribed to men are positively valued 

more often than characteristics ascribed to women. The 
positively valued masculine traits form a cluster of 
related behavior which entail competence, rationality and 
assertion; the positively valued feminine traits form a 
cluster which reflect warmth and expressiveness. (1972:61) 

Perhaps resulting from this belief in the ascribed 
characteristics of men and women, many women as well as men prefer 
men in supervisory positions. In a study done by Null and Spence 
(1973) on teachers' perceptions of male and female principals, many 
female teachers expressed a preference for a male principal. 
However, Judek (1967) in his study, “Women in the Public Service," 


did find that a preference for a male supervisor was less strongly 


held by both the men and women who had actually worked for a woman 
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Supervisor. 

Both men and women, with or without experience of working 
under a female supervisor, prefer a man in this capacity. 
However, this view is less strongly held by those who have 
had experience working with a woman as supervisor. (1967:100) 

Some women may be indifferent to success in their own careers 
because their social status, like that of their children, is acquired 
through their husbands' socio-economic standing (Parsons, 1954:94; 
Blishen, 1967:42). In Blishen's revised Socio-Economic Index for 
Occupations in Canada only those occupations which were characteristic 
of males were included. It was assumed that in a family where both 
the husband and wife worked, the social status of the family was 
derived solely from the husband's occupation. (1967:42) This 
assumption clearly implies that married women have no status resources 
of their own; only single women are free to determine their own 
status. (Acker, 1973:176-177) 

Although the career woman is often considered aggressive, 
overly ambitious, and by implication unfeminine, the work of the 
homemaker is often held in low esteem. The Supreme Court of Canada, 
MOC CODC Ind 7S salads decision on the Murdoch divorce case, denied 
all legal rights to any share of farm land to the wife who had con- 
tributed "free" labour for twenty-five years to develop the property. 
(Time, July 29, 1974:8) However, in the Fiedler case, which was a 
similar dispute over property, an Alberta Supreme Court judge ruled 
differently. The Fiedler case differed only in that the wife was 
able to prove that she had contributed financially through her 


earnings as a schoolteacher. On the basis of this, Alberta Supreme 
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Court Justice, W.K. Moore, decided that she was entitled to a share 
of the property. Reporting on the court ruling, Time Magazine (July, 
29:8) commented, "The implication of the judgement seems to be that 
women who work for money take legal precedence over women who simply 
work." 

Society pays lip service to the role of woman as homemaker 
(Kimball, 1973:132) but apparently very little more. Among women, it 
is increasingly recognized that the wife who is unable to define 
herself in terms of an occupational role in the labour force may find 
herself "ciphered out as an individual." (Bernard, 1971:154) The 
response of many women to such ambivalent attitudes may well be a 
dissatisfaction with the role of homemaker together with a latent 
fear of appearing too successful in a career outside the home. 
Komarovsky (1973:880), in interviewing 62 college males, a random 
sample of the senior class, found that "the low esteem attached by 
some men to full-time homemaking coexisted with other sentiments and 
convictions which required just such a pattern from one's wife." 
Societal expectations for a wife's career are well summarized by one 
of the seniors in Komarovsky's study: 

I believe that it is good for mothers to return to 

full-time work when the children are grown, provided the 
work is important and worthwhile... Of course, it may be 
difficult if a wife becomes successful in her own right. 
A wife should want her husband's success more than he 
should want hers. Her work shouldn't interfere with or 
hurt his career in any way. (1973:881) 
It would appear then that married women -- and sixty-seven 


percent of the female teaching force in Alberta are married (Alberta 


Teachers' Association 1972:5) -- may have a career outside the home 
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so long as their commitment to that career is low. Since "teachers 
believe and accept that they are expected to uphold more conservative 
and conventional attitudes than other citizens," (Cohen and Boothroyd, 
1972:67) the conservative view which would emphasize the intrinsic 
value of women's traditional role is possibly shared by a great many 
teachers in the Alberta teaching force. The female teacher who 
believes her role of homemaker to be of greater importance than her 
professional role is unlikely to have any particular ambition to 


further her career. 
PED. Pe BELIERS 


Research of the kind done by Taylor (1973:145) is American 
in origin and may not be applicable to the Alberta scene. 


. all other things being equal superintendents (male) 
were not likely to hire women as administrators. Half 
of the school systems studied did not encourage women to 
train or apply for administrative positions. Moreover, 
even though there were no written policies precluding 
women from administrative appointments and very few school 
systems acknowledged unwritten policies, women were still 
not likely to be appointed principals or superintendents. 
In fact, analysis of the data revealed that the only 
factor which appeared to have any significance on the 
hiring process was that of sex. The other variables -- 
age, type of position, length of experience, size of the 
school district and background -- did not have any valid 
correlation with the hiring process. 


Many women teachers in the Alberta teaching force may believe 
that their applications for administrative appointments are unlikely 
to meet with success; and that their ambition must of necessity be 
limited. This belief in women teachers' restricted opportunities may 


or may not have any foundation in social reality but it does exert a 
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powerful influence. As W.I. Thomas has pointed out, "If men [or 
women] define situations as real they are real in their consequences." 
(Blumer, 1939:85). 

If women teachers believe that they will begin and inevitably 
end their careers as classroom teachers, ambition may well become 


apathy. Women teachers' “lack of ambition" may, in some cases at 


least, be a function of their lack of expectation of promotion. Using 
an American national sample of men and women in different occupations, 
Levitin, Quinn and Staines concluded: 
Initially a significant difference appeared between men 
and women in whether they ever wanted to be promoted (64 
percent of the men versus 48 per cent of the women). But 
desire for promotion turned out to be largely a result of 
expectation of promotion ... Women want promotion as much 
as men do -- when they think they nave a realistic chance 
of being promoted. Their apparent jack of ambition is not 
a personality trait, but a result of their restriction to 
dead-end jobs (two thirds of all women never expected to 
be promoted). We would guess that to avoid frustration, 
women, like men in the same situations, scale down their 
ambitions. (1973:96) 
Fishel and Potter (1973:390) concur with these findings. They 
would argue that "women teachers have seen how difficult it is for a 
woman to obtain an administrative appointment and have stopped 


Lay GmLOmGO eS 0.8 
IV. CONCEPTUAL FRAMEWORK 


The underlying conceptual framework is that of role 
orientation. Modern woman is facing a "role choice’ in that alterna- 
tives to the traditional definitions of the female role as wife and 


mother are now being offered to her. Schmidt (1973:38) has defined 
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these cnoices asepolaygeextremes: 
Traditionalist 


1. Adult sex-role is fulfilled 
within the patriarchal, 
authoritarian family; 


2. Women assume a supportive 
role in family life, as 
well as in society. Men 
are active-instrumental; 


3. The ideal of woman as 
mother and housewife; a 
gender-related definition 
or role; 


4. The abstinence from all 
sexual activity outside 
the marriage relationship; 
the ideal of virginity and 
monogamy ; 
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Liberationist 


Support for non-patriarchal, 
egalitarian relationships 
1s provided. 


Men and women assume both, 
or either, instrumental 
and/or supportive roles, 
depending upon the situation 
and the individual's needs. 


The ideal that women be free 
to choose their role with com- 
plete social acceptance and 
support; roles not necessarily 
gender-related, i.e., tasks 
not defined as masculine 

or feminine. 


Support for the idea of 
freedom to explore sexually 
in the manner which suits 
the individual and the 
Situation. 


For most women it may not be a clear dichotomy between the 


"traditionalist" and "liberationist" orientation as defined by 


Schmidt (1973) but rather a partial rejection of the traditional 


female role and the attendant mythology which Lambert (1971:14) 


describes as a "partial ideology" that “specifies the content of the 


role, provides a rationale that legitimizes the existing state of 


affairs in terms of supposed characteristics of females and ties the 


role into dominant social values." 


Yet the woman who has acquired 


roles of "wife" and "mother" and attempts to combine these with a 


professional role will have to resolve the problem of conflicting 


priority systems. (Epstein, 1970:100) 


Societal expectations for the 


roles of "father" and "husband" tend to be imprecise and are, in any 
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case, tied to the occupational role. If aman is “a good provider" 
he can through his occupational role fulfill the role expectations of 
"father" and "husband." A professional woman, however high her salary 
cannot so easily discharge her obligations. For the woman "duties as a 
mother override most other role obligations, her duties as a wife are 
second, and other status obligations are a poor third." (Epstein, 
1970:100). 

Social attitudes toward the woman who combines a family and a 
Career are changing but they are changing slowly. Ten years ago, in 
1964, Hewer and Neubeck, on questioning college freshmen concerning 
their attitudes toward married women’ in the labour force, received 
very conservative responses concerning the employment of women. The 
majority believes that a normal woman should not need to find satis- 
etiore outside the home. (1964:587-592) In 1970, in a Canadian 
Study prepared for the Royal Commission on the Status of Women, the 
same conventionality was revealed. In the technical schools and 
universities surveyed, 58 percent of the respondents eae that 
women should not work outside the home after the birth of the first 
child. (Royal Commission on the Status of Women in Canada, 1970:16) 

Acceptance or partial rejection of the traditional role will 
have important implications for the professional role orientation. 
If a woman's primary commitment is to her home and family then her 
commitment to her professional role must be secondary. Attitudes 
toward school administration may be influenced negatively by 
traditional assumptions "that activities undertaken by the women which 


are not directly related to her primary functions will automatically 
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result in an inferior job at home." (Greenwood, 1973:114) 
Vee POLESES 


A brief statement that is intended to serve as a summary of 
the theory underlying the study precedes each group of sub-problems. 


These sub-problems have been restated as research hypotheses. 


1. Hypotheses Concerning Biographical Variables 


It has been suggested in the literature that advancement 
within a profession, for women, is associated with marital status. 
Competing priority systems may prevent many married women from 
furthering their careers. 

Hypothesis ].1. There are significant differences in the 
proportion of married to not married women among administrators, 
matched teacher and random teacher groups. 

Hypothesis 1.2. There are significant differences in the pro- 
portion of married to not married women between those who have applied 
or intend to apply and those who have not applied and do not intend 
to apply for administrative appointments within the matched and random 
teacher groups. 

Hypothesis 1.3. There are significant differences in the 
total number with dependents, dependents under 18 and dependents under 
10 among administrators, matched teacher and random teacher groups. 

Hypothesis 1.4. There are significant differences in the 
total number with dependents, dependents under 18 and dependents under 


10 between those who have applied and those who have not applied and 
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do not intend to apply for administrative appointments within the 
matched and random teacher groups. 

Hypothesis 1.5. The socio-economic status of the husbands' 
occupation differs significantly among administrators, matched 
teacher and random teacher groups. 

Hypothesis 1.6. The socio-economic status of the husbands' 
occupation differs significantly between those who have applied or 
intend to apply and those who have not applied and do not intend to 
apply for administrative appointments within the matched and random 


teacher groups. 


Ze Pronessional, Role, Orientation 

In the literature the suggestion is made that administrators 
differ from teachers in their professional role orientation. The 
possibility of differences in professional role orientation between 
the single woman and the woman with family commitments and between 
women with differing socio-economic backgrounds has also been dis- 
cussed in the previous sections of this chapter. 

Hypothesis 2.1. There are significant differences among 
administrators, matched and random teacher groups on the Professional 
Role Orientation scale. | 

Hypothesis 2.2. Within administrator, matched and random 
teacher groups there are significant differences on the Professional 
Role Orientation scale between those who are married and those who 
are not married, between those who have dependents and those who have 
no dependents, between married respondents whose husbands' occupations 


are of high socio-economic status and those whose husbands' occupations 
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are of medium-low socio-economic status. 

Hypothesis 2.3. Within the matched and random teacher groups 
there are significant differences on the Professional Role Orientation 
scale between those who have applied or intend to apply and those 
who have not applied and do not intend to apply for administrative 


appointments. 


3. Hypotheses Concerning Sex Role Orientation 


The hypotheses. were based on the premise that: (1) women 
who held or who sought line positions would differ in their sex role 
orientation from those who neither held them nor sought them, and 
(2) high PRO scores would be associated with less traditional 
definitions of the female role. 

MYPOLReSISesel. iMere are Significant difterences, among 
administrators, matched and random teacher groups on the Sex Role 
Orientation scale. 

Hypothesis 3.2. Within administrator, matched and random 
groups there are significant differences on the Sex Role Orientation 
scale between those who are married and those who are not married, 
between those who have dependents and those who have no dependents, 
between married respondents whose husbands' occupations are of high 
socio-economic status and those whose husbands' occupations are of 
medium-low socio-economic status, between those who obtain a high 
score on the Professional Role Orientation scale and those who obtain 
a low score on the Professional Role Orientation scale. 


Hypothesis 3.3. Within the matched and random teacher groups 


44 


Tt et ee " ig 
Poirot eee ‘ule 


Pie 4 + 4834. suede an 
> ay Ing’ ese 


bikgde so bnon mh vt abating are ao} - 
oft cant 4 eh sl Deena ; 
ote 
uted. Devs Tet ay are PURENP 22,2 — 
Mata es thy a0 av = i wepite mal tyr Oe | 
ANAOM 141 Sr 
rae 90 olen Anwar wiegnaniigh ong palpi. 
Pots: Vo 404 ant terpaied : "despite qa Fone | 
wor — i fave aca 


=a 


45 


there are significant differences on the Sex Role Orientation scale 
between those who have applied or intend to apply and those who have 


not applied and do not intend to apply for administrative appointments. 


4. Hypotheses Concerning Beliefs 

These hypotheses were developed on the premise that a person 
acts in accordance with his or her:definition of the situation. Within 
this context, beliefs and held values are important explicators of a 
person's actions. Having been appointed to line positions, it was 
expected that administrators would differ from the two teacher groups 
with respect to their beliefs regarding school boards' preferences for 
male administrators. Differences in beliefs were also anticipated 
between those who were willing to apply for administrative positions 
and those who were not. 

Hypothesis 4.1. There are significant differences in the held 
beliefs regarding school boards' preferences for male administrators 
among administrators, matched and random teacher groups. 

Hypothesis 4.2. Within administrator, matched and random 
groups there are significant differences in the held beliefs regarding 
school boards' preferences for male administrators between those who 
are married and those who are not married, between those who have 
dependents and those who have no dependents, between respondents whose 
husbands' occupations are of high socio-economic status and those whose 
husbands' occupations are of medium-low socio-economic status, between 
those who obtain a high score on the Professional Role Orientation scale 


and those who obtain a low score on the Professional Role Orientation 
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scale, between those who obtain a high score on the Sex Role Orienta- 
tion scale and those who obtain a low score on the Sex Role Orienta- 
tion scale. 

Hypothesis 4.3. Within the matched and random teacher groups 
there are significant differences in the held beliefs regarding 
school boards' preferences for male administrators between those who 
have applied or intend to apply and those who have not applied and 


do not intend to apply for administrative appointments. 
VI. SUMMARY 


In this chapter the literature on professionalism and sex 
roles has been presented. An explanation of women's attitudes toward 
teaching and toward positions of administrative responsibility have 


been sought in the socialization and sex role orientations of women. 
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CHAPTER III 
METHODOLOGY 


In this chapter there are three major sections: (1) a statement 
of the research perspective underlying the methodology, (2) the 
sources and collection of data, and (3) treatment of the date obtained. 
The second section describes the pilot study, the sample, data 
collection and instrumentation. The statistical procedures employed 


in the study are discussed in the third section. 
ee RESEARCH EPERSPEGI IVE 


The recent trend in the sociology of education which has 
attacked the positivistic stance of much of the reported research has 
been accompanied by a renewal of interest in other approaches. 

(Young, 1971; Hopper, 1971; Filmer et al., 1972) As a result there 
has been an increasing emphasis on research based on the interpreta- 
tive paradigm which challenges the dominance of highly statistical 
research oriented to the normative paradigm. (Colfax and Roach, 1971; 
Brown, 1973) The interpretative paradigm derives its orientation 

from such theoretical bases as symbolic interactionism and phenomeno- 
logy which focus upon the interactions of people. For the researcher, 
working within the normative perspective, the ideal of objectivity 
refers not only to the control of the researcher's personal bias but 
to the formulation of hypotheses that are "in principle falsifiable and 
capable of public test.” (Nettler, 1970:99) In contrast, the inter- 


pretative paradigm focuses upon "perceived reality." (Greenfield, 1974:13) 
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It takes account of the interaction between researcher and researched 
and incorporates it within the research design. 

At the present time the interpretative paradigm is lacking in 
Operational definitions of concepts and a complete reliance on this 
approach appeared unwarranted. Research conducted within this per- 
spective would be different from but not necessarily better than, 
research conducted within the normative framework. Believing, however, 
that the interpretative approach with its emphasis on intuitive ways 
of knowing can make a valuable contribution to understanding, an 
attempt has been made in this study to incorporate into the research 
design something from this perspective. In keeping with the normative 
paradigm a priori hypotheses were formally stated and statistically 
tested at a predetermined level of significance but the interpretative 
paradigm which makes no statement of a priori hypotheses and gives 
full recognition to the importance of qualitative data, exerted some 


influence on the collection and discussion of the interview data. 
Lins SOURCES: AND. COLLECTION. OF DATA 


The research was carried out in Edmonton, Alberta, Canada, 
during March, April and May, 1974. 

An outline of the investigation was submitted to the Edmonton 
Public School Board in January, 1974. Permission was sought to approach 
women teachers and administrators in the Edmonton Public Schools for 
their cooperation in the study. The Edmonton Public School Board 
approved the study and provided information on all women teachers 


deployed in the system. 
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Pilot Study 


Prior to starting this research project a group of fourteen 
teachers and administrators from the Edmonton Public School Board, the 
Alberta Teachers' Association, and the Department of Educational 
Administration, University of Alberta, were asked to participate in 
a pilot study. 

The pilot study revealed: (1) the ambiguity of some of the 
items in Part A of the questionnaire and (2) the need to widen the 
scope of the interview schedule. The original interview schedule 


together with the revised format have been placed in Appendix A. 


The Sample 


Originally the sample consisted of one hundred and fifty-nine 
administrators and teachers in the Edmonton Public School System: 
(1) the total population of 53 women principals and assistant 
principals, (2) an equivalent number of women teachers matched with the 
administrators by a pairing system on factors of years of teacher 
education and teaching experience, and (3) a third numerically 
equivalent group drawn, using a table of random numbers, from a 
computer printout of all women teachers in the Edmonton Public System. 
By holding constant two variables associated with administrative 
positions -- teacher education and teaching experience -~ the inclusion 
of the matched group made possible a more careful examination of other 
variables on which administrators and teacher groups might differ. 

The initial number of administrators and teachers were con- 


tacted by a letter dated March 1, 1974, which explained the purpose 
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of the research. tEnclosed with the letter was a standardized reply 
form, a copy of the letter from the Edmonton Public School Board 
giving permission for the study and an endorsement letter from the 
Alberta Teachers' Association. Copies of these together with the 
letter sent to the principals of the schools in which assistant 
principals and teachers were deployed have been placed in Appendix B. 
Administrators and teachers who had not replied to the letter by 
March 8, 1974, were contacted by telephone. 

Reasons for non-participation varied but the most common 
reasons were: (1) lack of interest in the topic and (2) other pro- 
fessional commitments. The number and percentage of administrators. 
matched and random teacher groups who actually participated in the 
study is presented in Table IV. Out of a total of 159 administrators 
and teachers who were asked to participate, 147 (92.4 percent) agreed 
to do so. However, actual participation rates were lower; 133 
administrators and teachers completed and returned the questionnaire. 
Of these 133 participants, 47 were school administrators, 44 were in 
the group matched with administrators on years of teacher education 
and teaching experience, and 42 were in the randomly selected group. 

Composition of the Interview Sample. Ten participants from 
each group (five who obtained a ‘traditional’ score on the Sex Role 
Orientation scale and five who obtained a 'liberationist' score on the 
Sex Role Orientation scale) were asked to take part in an interview 


situation. All agreed to do so. 
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TABLE IV 


PROMISED AND ACTUAL PARTICIPATION IN THE STUDY BY 
ADMINISTRATORS, MATCHED AND RANDOM TEACHER GROUPS 


Original Promised Actual 
Groups Population Participation Participation 
N % N % N % 
Administrators 53 100.0 48 90.5 47 88.7 
Matched BS 100.0 50 O43 44 83.0 
Random 53 100.0 49 92.4 42 1.2 


Total 152 100.0 147 oles 13 Oo36 
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Methods Used for Data Collection 

All those who agreed to take part in the study were assigned 
a code number. During the third week in March a three part question- 
naire was mailed to all participants together with a stamped, self- 
addressed envelope. Part A sought responses on: (1) biographical 
data (2) Whether administrative positions had been or would be 
applied for, (3) personal and school board preferences for men as 
school administrators and (4) time as a factor in accepting or re- 
jecting an administrative appointment. Part B of the questionnaire 
consisted of the Professional Role Orientation scale (Hrynyk, 1966) 
and Schmidt's (1973) Sex Role Orientation scale made up Part C. In 
addition, free space was left on the questionnaire for comments. 

A check-list and a tane-recorder were both used in the inter- 
view Situation. With the understanding that a transcription of the 
tape would be sent to them, every participant agreed to a recording 
of responses. In June, 1974, each participant was sent a list of the 
basic questions asked at the interview together with a transcript of 


her responses. 


Questionnaire Returns. Participants from whom there was no 
response by April 17, 1974, were sent a reminder urging the early 
return of the completed questionnaire. A postal strike prevented the 
use of the regular mail service but the Edmonton Public School Board 
gave permission for their inter-school delivery system to be used. 
Those who did not respond to the letter were telephoned and their 
cooperation sought in returning the questionnaire. 


As shown in Table IV, the highest return was from the 


52 


eee eat ce) 


GMjeapy se) eve 
0 Ten eran i 
whiiegaeggl a C14 a 
a 7‘ - r oe 
o4 elem das? on mel 


ie | iinet eat 
og ina & 1£ea? HRS a Mas 

vabnwen inbitek Im § olds 

ere eet ee te ‘piiiiehoe ) ce, . 

» ehaeralbse re otal nek etaey 2° 

gmacy Vs) 4s? ok ar cal oo Prat ide engqr eer mary 

iat) oe AY ea eee Gone NANA ge?, © te wet isaneaa & 

4 Miivroeh 1 iy eer way Arh nd Smee Pa 

paileocet £01 las eau ee bien! . 

nas Al, anti : ime sow ingen ee we04 oh @l .arwt at - 298NOFay VE: 

fo Nye & Ay whinge pei weini (nal Ts Sblie (Or IRS i 


slemialjocom ah a O Tre ities 


- 


dita, CAN) Ga HO BH iaesy! . kety ie a7! aural Fae 
wens wtp PAideu SabaPeery CPs or) Aa 
Witt: tadnpesni| gata Taker ite: ofanra dy mae >orsienee ott Oa 
) Mgye Fae Goi ved) fie calugere ail te gare 
sree Mall ota e781 vteee 0) Gohetbaring vis 
Pee wt oF Ginaorr son BIW gn Gem) 
phe Whi mmerushes nd sigue alge CU 
Seyi? wy 90. silat @ maale! a 


. 2 


“ vo 


administrators where 47 or 97.9 percent of those who agreed to 
cooperate with the study returned completed questionnaires. The next 
highest return was from the matched teacher group where 44 or 88.0 
percent of those who expressed the intention to complete the question- 
naire did so. Forty-two participants in the random teacher group 
returned completed questionnaires and this represented 85.7 percent 


of those who had agreed to do so. 


Instrumentation 

Questionnaire -- Part A. The first section of the question- 
aire consisted of closed, mutually-exclusive categories. Participants 
were asked to check their responses to the information sought. For 
the questions on: (1) personal and school board preferences for male 
administrators and (2) time as a factor in accepting or rejecting an 
administrative appointment, three response categories were provided. 


These consisted of Yes, No, and Undecided. 


Questionnaire -- Part B. The Professional Role Orientation 
scale was made up of Likert-type items with response categories, 
Agree Strongly, Agree, Undecided, Disagree and Disagree Strongly. The 
response categories were weighted 1-5, the direction of the weighting 


being dependent upon the item. 


Questionnaire -- Part C. The Sex Role Orientation scale was 
also made up of Likert type items. The response categories, Strongly 
Agree, Somewhat Agree, Undecided, Somewhat Disagree, Strongly 


Disagree were weighted 1-5, the direction of the weighting being 
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dependent upon the item. 


Interview Format. Questions were open-ended and the responses 
were categorized later from the tape recordings made at the inter- 
views. Information was sought on: (1) socialization and career 
choice, (2) social change and sex roles, (3) women in administration, 
(4) stereotyping, and (5) application/non-application of participants 
for administrative positions. The coding sheet used to categorize 
responses has been placed after the revised interview schedule in 


Appendix A. 


Reliability of the Instrument. Reliability is concerned 
with the consistency of the results obtained by a research instrument. 
Kolstoe (1969:174) has defined reliability "as the stability or 
consistency of measurement." 

The reliability of a sample of the responses for 
Questionnaire -- Part A was checked at the follow-up interviews. 

Scharf (1967) determined the reliability of the Professional 
Role Orientation scale and subscales by employing the split-half 
correlation method. He concluded that the coefficients for the total 
Professional Role Orientation Scale indicated that it was a reliable 
instrument. (1967:128) 

A reliability of r = .975 for the Sex Role Orientation scale 
was determined by Schmidt (1973:77) when she used the test-retest 
method. The instrument was accepted as being sufficiently reliable 
for the purposes of this study. 


On June 17, 1974, all participants who were interviewed were 
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sent transcripts of their responses. They were instructed to return 
the transcript with amendments if it did not accurately reflect their 


views. Three participants did so and their transcripts were revised. 


Validity. Kerlinger (1973:457) has commented that the most 
common definition of validity "is epitomized by the question: Are we 
measuring what we set out to measure?" In this definition the 
emphasis is on the intention of the researcher and whether a research 
instrument, in fact, is measuring the conceptual intent of the study. 

Glazer (1972:11) contends that the problem of acceptance is 
common to all field research. 

Regardless of the setting, prospective respondents and 

informants will be wary of the researcher's first overtures. 
They will want to know what kind of information he desires 
and how the accumulation of that knowledge will affect them. 

Essentially this is a problem of establishing trust on the 
part of the participants that the information which they volunteer 
will not be used to their detriment and that the confidentiality of 
the responses will be safeguarded. Trust is crucial to the validity 
of the responses in this type of research where respondents are being 
asked to give information about their personal attitudes and beliefs. 

In an attempt to gain the acceptance of which Glazer writes, 
the following steps were taken: 

1. A letter outlining the purpose of the study and the 
method of data collection was sent to each member of the administra- 
tive, matched and random groups. 


2. Each participant was a volunteer. 


3. Each participant was assured of anonymity. 
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4. An attempt was made to ensure that the content of the 
items was personally non-threatening in the hope that this would lower 
the tendency for participants to give socially desirable responses. 

The Professional Role Orientation (PRO) scale and the Sex 
Role Orientation (SRO) scale were accepted as valid instruments. The 
PRO scale developed by Hrynyk (1966) has been further validated by 
Scharf (1967) and Veitch (1969). The SRO scale has a pragmatic 
validity in that Schmidt claims that the scale does differentiate 


between traditionalist. and liberationist attitudes (1973:78). 


Problem of Objectivity. Restriction of research to quanti- 
fiable data which can be manipulated with appropriate statistical 
tools enhances a study's replicability but it is often too readily 
assumed that a sophisticated statistical treatment of data leads to a 
greater objectivity. Yet shifting cutting points and levels of 
Significance can manipulate the findings in the direction of the 
researcher's bias. Jackson and Marsden (1966:17) have commented on 
social science research and the problem of objectivity: 

...sociology is often bedevilled by a somewhat naive 

view of "objectivity." As human beings studying human 
groups, all sociologists cannot but experience many 
complex forms of involvement. The very choice of any 
research project in sociology presumes an act of judgement 
in which personal values and personal history play their 
own == perhaps deep-hidden -- role. The true science lies 
in recognizing this, not in avoiding the terrain where 
involvement is most perceptible. 

In following the lead of Jackson and Marsden, objectivity was 
operationally defined as a methodical treatment of the data which 


would allow the reader as many opportunities as possible to examine 
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the evidence and, if need be, redeploy it. Thus, for example, the 
transcripts of the interviewees' responses are to be found in 


Appendix C. 
III. TREATMENT OF DATA 


Questionnaire responses and categorized interview data were 
translated to computer cards. No attempt was made to compensate for 
missing responses in Part A of the questionnaire or in the interview 
data but missing responses on the PRO and SRO scales were assigned a 


value of 3 (undecided). 


Scoring of PRO and SRO Scales. The scoring procedures for the 
PRO scale which specify the number of the item, the directional 
weighting and the subscale of which it is part, have been placed in 
Appendix A. The directional weighting for each item on the SRO scale 
can also be found in Appendix A. 

A measure of professionalism was obtained by computing the 
sum of all items. Scores on the subscales provided the ratings for 
five dimensions of professionalism. Participants with a composite 
score which fell in the upper third of all PRO scores were defined 
as "high" professionally oriented teachers and all those with scores 
in the lower third of all PRO scores were defined as "low" pro- 
fessionally oriented teachers. 

Similar procedures were followed for the SRO scale. Par- 
ticipants with scores which fell in the upper third of all scores 


were defined as having a "traditional" sex role orientation; those 
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whose scores fell in the lower third of all scores were defined as 


having "liberationist" sex role orientations. 


Statistical Procedures. The focus of the study was a com- 
parison between administrators, matched and random teacher groups and 
throughout the statistical analysis the three groups have been 
treated as three samples drawn from three populations. Extensive use 
has been made of descriptive statistics. Where the level of the data 
permitted it, means and standard deviations have been reported in 
addition to frequencies and percentages. 

For each hypothesis the null form was formally tested. 
Ferguson (1971:147) has described the null hypothesis asserting that 
"no difference exists between population parameters." The hypotheses, 
non-directional in nature,were concerned with the differences among 

the three groups of teachers -- the administrators, the teachers 
matched with the administrators with respect to years of teacher 
education and years of teaching experience, and a randomly selected 
group of teachers. It was decided to reject, or fail to reject, the 
hypotheses at the .05 level of significance. 

A one way classification of analysis of variance was one 
statistical procedure employed in order to test for significant 
statistical differences between populations. For planned comparisons 
where the hypotheses are non-directional and the level of measurement 
of the dependent variable is interval, the F and T tests subsumed 
under the concept of analysis of variance are sensitive, inferential 


tests. It was assumed that the Professional Role Orientation and Sex 
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Role Orientation scales met the underlying requirement and were inter- 
val scales with "equality of intervals " (Ferguson, 1971:15) which 
were additive in nature. 

The F test was used for inter group comparisons. Where F proved 
to be significant beyond the .05 level, the nature of the implied 
difference was investigated further by the application of the Scheffé 
method of posteriori comparisons. This is a method of testing differ- 
ences between all possible pairs of means. Due to the nature of the 
independent variables it would not have been appropriate to extend the 
analysis of the data beyond this comparison of means. As Ferguson 
(1971:276) has pointed out: 

...-where the treatment, or independent variable is nominal 
the analysis of the data cannot be extended beyond an F test 
applied to the group means and the comparison of means either 
two at a time or in subgroups. 

For intra group comparisons the T test of independent samples 
was used. Following Ferguson's example (1971:152) the T test was used 
when the sample size was relatively small. However, T tests are 
inappropriate when population variances differ markedly. In all cases 
where the T test was used the difference between population variances 
was formally tested. In cases where the variances differed signifi- 
cantly the Welch T' was computed. 

Where the level of measurement of the dependent variable did 
not allow the use of parametric statistics, the statistic chi-square was 
used as a test for significance of difference. In cases of smal] ex- 
pected frequencies two procedures were followed: (1) categories were 


combined and (2) the Yates correction factor was applied (Ferguson, 
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1971:188 ; Guildford and Fruchter, 1973:204), 


Discussion. In explaining the use of the technique of the 
analysis of variance Ferguson (1971:208) states that "in its simplest 
form the analysis of variance is used to test the significance of the 
difference between the means of a number of different populations." 
Parametric tests such as T and F tests have certain assumptions 
underlying their use: (1) random sampling, (2) the variables which 
are the concern of the study are randomly distributed, (3) homogeneity 
of variance and (4) the contribution of factors to total variance are 
additive. 

The requirement of random sampling was presumed to have been 
met. There was no reason to believe that the variables were not 
normally distributed. Even in cases of non-normal populations where 
the sample size is small estimations of probabilities using T tests 
are not seriously affected. Summarizing research done in this 
area, Ferguson (1971:157) stated: 

A number of investigators have studied the effect of non- 

normal population on the T test for small samples. The 
empirical evidence suggests that even with quite smal] 
samples, say, of the order of five or ten, reasonably 
large departures from normality will not seriously affect 
the estimation of probabilities for a two-tailed test. 

The F test is robust both with respect to the assumptions of 
normalcy and to homogeneity of variance. In cases where this latter 
assumption is not tenable the T test should be replaced by the 
Welch T' which make adjustment in the number of degrees of 
freedom. (Winer, 197) 42) 


The additive contribution of factors to total variance was 
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assumed. As Ferguson (1971:219) has noted: 
The basic model underlying the analysis of variance is that 
a given observation may be partitioned into independent and 
additive bits, each bit resulting from an identifiable source. 
In most situations there are no grounds to suspect the 
validity of this model. 

The multiple comparison of means by the Scheffe method is not 
seriously affected by the violations of the assumptions of normality 
or homogeneity (Ferguson, 1971:271) Neither are special problems 
presented by unequal groups. (Ferguson, 1971:271) This method is 
more rigorous than other multiple comparison methods with respect to 
Type I error (i.e., the acceptance of Hy when on 1S trie.) tne 
rigorous nature of the procedure was not felt to be a disadvantage and 
the suggestion that it be used at the .10 level of significance 
(Ferguson, 1971:271) was not followed. 

The statistic chi-square iS appropriate to use as a test for 
significance of difference with "data that are expressed in frequencies 
or data that are in terms of percentages or proportions and that can 
be reduced to frequencies." (Downie and Heath, 1965:160). Guildford 
and Fruchter (1973:204) have explained the need for the Yates correction 
factor which is applied to all cells in the table when expected 
frequencies in one or two cells are small: 

The correction is needed because a computed chi-square, 

being based on frequencies (which are whole numbers), varies 

in discrete jumps, whereas the chi-square table, representing 
the distributions of chi-squares gives values from a continuous 
scale. When frequencies are large, the correction is relatively 
unimportant but when they are small, a change of .5 is of some 
importance. The correction is particularly important when a 


chi-square turns out to be a point of division between 
critical regions. 
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Two statistical methods, then, have been used to test for 
Statistical differences between samples -- the analysis of variance 
and the chi-square. All the requirements underlying the use of para- 
metric tests have not been rigidly tested but with respect to the 
analysis of variance Ferguson has noted: 

With most sets of real data the assumptions underlying the 

analysis of variance are, at best, only roughly satisfied. 
The raw data of experiments frequently do not exhibit the 
characteristics which the mathematical models require. One 
of the advantages of the analysis of variance is that 
reasonable departures from the assumptions of normality 


and homogeneity may occur without seriously affecting the 
validity of the inferences drawn from the data (1971:219-220) 


SUMMARY 


Presented in this chapter was a discussion of the research 
perspective, the sources and collection of the data. The chapter 
concluded with a description of the statistical procedures involved 


in the examination of the data. 
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CHAPTER IV 
ANALYSIS OF THE QUESTIONNAIRE DATA 


The results of the questionnaire data collection procedures 
described in Chapter III are recorded in this chapter. A description 
of the responses of the three sample groups to the questionnaire is 
presented in the first section. Included in this first section is a 
description of the comments on the study made by the participants. 

Data concerning hypotheses proposed for the study is presented in the 
second section. A discussion of the results relating to each hypothesis 
concludes the chapter. 
1. DESCRIPTION GF THE RESPONSES GMADE SBY 
THE THREE SAMPLE GROUPS 

As described in Chapter III, the samples consisted of the 
following three groups: (1) 47 administrators, (2) 44 teachers matched 
with administrators on factors of years of teacher education and years 
of teaching experience, and (3) 42 teachers who were randomly selected. 
All three samples were drawn from the personnel employed by the 


Edmonton Public School Board. 


Teacher Education 

Table V contains the frequencies and percentages for years of 
teacher education categories for the three samples. No participant 
in either the administrative or matched teacher group had less than 


four years of teacher education but in the randomly selected group 
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TABLE V 


ADMINISTRATORS, MATCHED AND RANDOM GROUPS 
ACCORDING TO YEARS OF TEACHER EDUCATION 


ee ee 


Years of 

Teacher Administration Matched Random 
Education N lek ea ie N ie 
Less than 4 

years 0 0.0 0 0.0 Sw tele 
Four years 16 34.0 19° WASe? gece, W5zis4 
Five years 1] Boek G aiw2 05 oH S050 
Six years 20 42.6 16:1 9736 74 Jk mal Os/ 


Total 4/7 100.0 44 100.0 42 100.0 
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there were 5 (11.9 percent) in this category. Twenty (42.6 percent) 
of the administrators had six years of teacher education compared with 
16 (36.4 percent) in the matched teacher group and 7 (16.7 percent) 
in the randomly selected teacher group. The results of the one way 
classification of the analysis of variance are presented in Table VI. 
Since the probability of obtaining an F ratio of 6.9 was .001, it was 
concluded that the differences between the sample groups were 
Statistically significant. The analysis of variance procedure was 
followed by an application of the Scheffe multiple comparison of 
means (Table VI) which revealed that there was no statistically sig- 
nificant difference between the administrators and the matched 
teacher group in years of teacher education. There was, however, a 
Statistically significant difference beyond the .05 level between the 
random teacher group and both the administrators and the matched 


teacher group on this variable. 


Teaching Exnerience 

Years of teaching experience are shown by categories in 
Table VII. Although no participants in either the administrative or 
matched teacher group had less than five years of teaching experience 
10 (23.8 percent) of the random teacher sample were in this category. 
Whereas 18 of the administrative group (38.3 percent) and an equiva- 
lent number (40.9 percent) of the matched teacher group had more than 
24 years of teaching experience, this number drops to 3 (7.1 percent) 
of the randomly selected sample. The modal category for both the 


administrative and matched teacher groups was over 24 years; and 
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TABLE VI 


ONE-WAY ANALYSIS OF VARIANCE OF CATEGORIES OF TEACHER 
EDUCATION AMONG ADMINISTRATORS, MATCHED AND RANDOM 
GROUPS FOLLOWED BY THE SCHEFFE MULTIPLE COMPARISON 


OF MEANS 
Source Sachs Mos BER oe F P 
Between Groups 5 hd Doe) 2 6.9 .001 
Within Groups .10 0.80 130 


Scheffé Multiple Comparison of Means 


Groups Administrators Matched Random 


Means 3.08 2.93 Za) 


Administrators ~ - - 
Matched #7. - - 
Random .00* 02" ~ 
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*The difference between the means was significant 
beyond the .05 level. 


[ow hl RN Ds a ee “_ 


: - * 4 acetate : 
' ‘sada ~_ 7 
ses %, wv ae > 


a 2 = see 


-_ 
nay ne Oe Yeas epoielith ar 
= Tevet i, et’ hd og 7 


TABLE VII 


ADMINISTRATOR MATCHED AND RANDOM GROUPS ACCORDING TO 


Years of 
Teaching 
Experience 

1-4 years 
5-9 years 
10-14 years 
15-19 years 


20-24 years 


More than 24 


Total 


CATEGORIES OF TEACHING EXPERIENCE 


Administrators 


N 
0) 
] 
8 
8 
2 
18 
47 


O6) 
ona 


18 
40 


Matched 


100. 


ie 
(o} 


Ab 
a) 


N 


19 


42 


Random 
i 


Zane 
45.2 
14.3 
7 
2.4 
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5-9 years for the random teacher group. 

Presented in Table VIII is a one-way analysis of variance of 
categories of teaching experience among administrators, matched and 
random teacher groups followed by the Scheffe multiple comparison of 
means. The Scheffé multiple comparison of means showed that while 
there was no statistically significant difference between the adminis- 
trators and the matched teacher group on this variable, the randomly 


selected group differed significantly from the other two groups. 


Age 

Frequencies and percentages according to age categories for 
the three groups are shown in Table IX. The modal category for 
administrators was 35-44 years and this category accounted for a 
little over 38 percent of the administrative sample. Less than 10 
percent of the random teacher sample was in this age category. 

The probability of .001 of obtaining an F value of 17.58 
indicated that the age differences between the groups were statisti- 
cally significant beyond the .001 level. These results together with 
the Scheffé multiple comparison of means are presented in Table X. 
There was no statistically significant difference between the 
administrators and the matched teacher group but the randomly 
selected teacher group differed significantly from the other groups 


on this variable. 


Marital Status 


A classification of administrators, matched and random teacher 
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TABLE RV IG 


ONE-WAY ANALYSIS OF VARIANCE OF CATEGORIES OF TEACHING 
EXPERIENCE AMONG ADMINISTRATORS, MATCHED AND RANDOM 
GROUPS FOLLOWED BY THE SCHEFFE MULTIPLE COMPARISON 


OF MEANS 
SOUrCE Sor M.S. Dare F fe 
Between Groups a1i6 84.12 2 S76 .000001 
Within Groups al £363 130 


Scheffé Multiple Comparison of Means 


Groups Administrators Matched Random 
Means 4.8 4.8 224 


Administrators - 
Matched .99 - 
Random . 000** .000** 


eee nnn 


*k The difference between the means was significant beyond 
the .001 level. 
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TABLE IX 


CLASSTFICATIONS OF ADMINISTRATORS, MATCHED AND RANDOM 
GROUPS ACCORDING TO AGE CATEGORIES 


Administrators Matched Random 


Age N % N t N % 
Under 25 0 02.0 0 0.0 3 fina 
25-34 3 6.4 8 6.8 20 47.6 
35-44 18 Siouye! 11 Zoe 4 925 
45-54 14 29.8 17 So26 14 33.0 
Over 54 i 2525 13 29.3 ] 2.4 


Total 47 100.0 44 100.0 42 100.0 
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TABLE X 


ONE-WAY ANALYSIS OF VARIANCE OF AGE CATEGORIES AMONG 
ADMINISTRATORS, MATCHED AND RANDOM GROUPS FOLLOWED 
BY THE SCHEFFE MULTIPLE COMPARISON OF MEANS 


Source Se Mas. Abe F P 
Between Groups Oo 6552 2 Weos 000001 


Within Groups anlie 94 130 


Scheffé Multiple Comparison of Means 


Groups Administrators Matched Random 
Means Shenll 3.9 2a 
Administrators - - - 
Matched seh ~ - 
Random . 000** POO00s 
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Se ee 


*k The difference between the means was significant 
beyond the .001 level. 
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groups by marital status is given in Table XI. An examination of the 
percentages reveals that when the "Single" and "Other" categories are 
combined, the ratio of married to not married participants in the 
administrative group is approximately 1:2; for the matched teacher 
group it is approximately 3:5 and for the randomly selected teacher 


group this approximate ratio is 3:4. 


Dependents 
Presented in Table XXXVI, Appendix D, is the number and 


percentage of participants in each group who gave information on their 
dependents. The administrative group had the smallest percentage who 
reported having dependents (27.5 percent) but for neither matched or 
random teacher groups did this percentage exceed 40 percent. However, 
the validity of the responses is open to some question. Two of the 
participants whose responses were checked in the interview situation 
had interpreted the word "dependents" to mean "for income tax 


purposes" and had not provided information on their dependents. 


Husbands' Income and Socio-Economic Status 

A classification of administrators, matched and random teacher 
groups by husbands' income is shown in Table XII. One third of the 
participants in each group had husbands whose incomes were less than 
$10,000. In no group was the reported husband's income $25,000 or 
more. 

The information with respect to income was combined with 
participants' responses to Item 10 which requested a specific 


description of the occupation of the husband. An attempt was then 
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TABLE XI 


CLASSIFICATION BY MARITAL STATUS ADMINISTRATORS, 
MATCHED AND RANDOM GROUPS 


Married Single Other Total 
Group N * N % N % N % 


Administrators 23 48.9 16 34.0 Bind Ura ts 4 emma O) 
Matched Atma 9 al Deere eS 0 ie 204 Dee Ae 0 
Random Silo Fhe are 6 14.3 Sree dite hee 
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TABLE XII 


CLASSIFICATION OF ADMINISTRATORS, MATCHED AND RANDOM 
GROUPS ACCORDING TO HUSBANDS' INCOME! 


Administrators Matched Random 
___Income N % N 4% N % 

Under $10,000 7 3355 8 32.0 1002352 
$10 ,000-14,999 5 23.8 8 32.0 (eh 0) 
$15,000-19 999 8 38.1 7 ee. 0 6 20.0 
$20 ,000-24 ,999 ] 4.8 2280 ysis 
Over $25,000 0 0.0 Op OR0 Os §,080 
Total 21 100.0 25 100.0 30 100.0 


linformation on husband's income was not always given. 
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made to assess socio-economic status by using the six classes of the 
revised Blishen (1967) scale. However, partial and missing informa- 
tion made this a hazardous venture. The distribution for the six 
classes has been reported in Table XIII. For the purposes of hypo- 
theses testing, Classes I, II, were combined and designated as High 
Socio-Economic; Classes III, IV, V and VI were combined and designated 


as Medium-Low Socio-Economic. 


Summary 

The biographical data have demonstrated that there were no 
Statistically significant differences between administrators and 
teachers matched with them with respect to teacher education, teaching 
experience or the related variable of age. There were, however, 
statistically significant differences on all three variables between 
the random teacher group and the administrators and the matched 


teacher group. 


Professional Role Orientation (PRO) Scores 

Out of a possible range of 29-145, the range of all PRO scores 
was 79-127. Scores from 103-127 were labelled "high"; scores between 
94-102 were considered "middle-range" while "low" PRO scores were those 
which fellwithin the range 79-93. One way analysis of variance 
revealed that the difference in mean scores between those participants 
who had "high" PRO scale scores and those who had "low" PRO scale 
scores was statistically significant beyond the .001 level. 

Presented in Table XIV is a frequency distribution for the 


three sample groups. In each of the administrative and matched teacher 
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TABLE XIII 


CLASSIFICATION OF ADMINISTRATORS, MATCHED AND RANDOM 
GROUPS ACCORDING TO HUSBANDS' S.E.S. RATING 
ON THE BLISHEN SCALE! 


Administrators Matche Random 

Classes N * N % N  % 
Classe 6 OPso Dacca) Si cieel 
Classatt 3 18.8 UEC! i S aS80) 
Class III 5 eh 8 36.4 4 16.0 
Chasse ly 2 Teno OF a 18.530) Senco 
Classey 0 0.0 Cee a usin) 
Class VI 0 0.0 2 OC Oo .0 
Total 16 100.0 22 100.0 Asean elehe@) 


‘The reduction of the N's from Table XII is due to 
insufficient or vaguely worded responses to Item 10 


on the questionnaire. 
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TABLE XIV 


FREQUENCY DISTRIBUTION OF ‘HIGH', 'MIDDLE-RANGE', AND 'LOW' SCORES 
ON THE PRO SCALE FOR ADMINISTRATORS, MATCHED AND RANDOM 
TEACHER GROUPS 


sidichs "Middle-range" "Low! Total 
Groups f * N 2 N % N * 
Administrators 22 46.8 15 31.9 EF Gs Hs cia 7 alae 
Matched Tides eon ee | AT 9 20-5 ee 44s 10080 


Random igen. 6 il ZORL 20) ATO 2426710020 
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samples approximately one fifth of the participants had PRO scores 
which were defined as "low". This was true of nearly half the 


participants (47.6 percent) 1M the random teacher group. 


Sex-Role Orientation (SRO) Scores 

Out of a possible range of 55-275, the range of all SRO scores 
was 104-186. A participant with a score which fell within the range 
152-186 was defined as having a "traditional" sex-role orientation; 
those whose scores ranged from 137-151 were considered "ambivalent" 
and "liberationist" SRO scores included values from 104-136. When the 
difference in the mean scores of participants with a "traditionalist" 
SRO score and those participants with a "liberationist" SRO score was 
tested by means of a T test, the obtained T ratio was statistically 
Significant beyond the .001 level. 

A frequency distribution of SRO scores for the three sample 
groups is presented in Table XV. More than half the participants 
(Gal percent) in the random teacher group had SRO scores which were 
considered "“liberationist" compared with 27.7 percent of participants 
in the administrative group and 25 percent in the matched teacher 


group. 


Comments Made By Participants 

In all, forty-one participants availed themselves of the 
opportunity to express their views on issues related to women in the 
teaching force. These responses, 12 of which were from administrators, 
19 from the matched teacher group, and 10 from the random teacher 


group, have been placed in Appendix C. 
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~ TABLE XV 


FREQUENCY DiSTRIBUTION OF ‘TRADITIONAL’ ,'AMBIVALENT' AND 
'LIBERATIONIST' SEX ROLE ORIENTATION SCORES FOR 
ADMINISTRATORS, MATCHED AND RANDOM 
TEACHER GROUPS 


—— ———— 


'Traditional' "Ambivalent bei ber“ati ons. 
Groups N ie N if N ie N % 
Administrators 16 34.0 18 Some ae Coe, 47 10020 
Matched V7 38.6 16 36.4 11 25.0 44 100.0 


Random 13 Sige! 7 USsaff 0 ere 52.4 42 100.0 
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Comments ranged along a continuum from those who believed 
wholeheartedly in their school board's fair promotion policies to 
those who had no such belief. At one end of the continuum there were 
comments such as, "I have been employed with the Edmonton Public 
School Board for sixteen years and have received promotions when I 
applied. JI have no complaints." At the other end of the continuum 
one participant wrote: 

I don't think I would like to apply for an administrative 

position again .... I've had three letters from them in the 
last three years regarding transfers and appointments and I 
know that each is a damned lie. 

Among the reasons offered as to why the participants them- 
selves or others did not apply for administrative positions were the 
responsibility and pressures attached to such positions. 

I have three times been offered principalships ... My 

sex has not prevented me from being offered administrative 
posts. Being a good administrator costs more than I am 
willing to pay, and I have not the personality for it. I 
am highly fulfilled in my present role. I am not a status 
seeker. 

Another suggested that "the added responsibility and 
resulting pressure ... make it impossible for a person with an already 
full load of work, home and family." 

The awesome expectations held by others for women adminis- 
trators were mentioned by teachers and administrators alike. As one 
Teacher puts t: 

A woman in an administrative position has to work twice 

as hard to prove she's ‘capable’ of being an administrator. 
A male administrator can 'sluff' off and not much is said. 
The expectations of a female administrator are too high both 


by the school board and the staff -- especially women. Many 
are a menace to a female administrator for there's resentment. 
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An administrator explained that "women administrators really 
do have to work much harder than their male counterparts to almost 
justify their existence." 

A preference for men rather than women in administrative 
positions was expressed. One teacher volunteered these reasons for 
this preference: 

I have noticed that both male and female teachers 

respond to male authority and decision more readily than 
to female authority and decision. 

It has been my experience that women can organize their 

own work as efficiently as any man, but men can organize 
the work of many people more efficiently. 

Several participants expressed a lack of interest in adminis- 
tration. Reasons that were given for this included: (1) The 
administrative task was thought to be less interesting than class- 
room teaching, (2) loss of contact with students and (3) a family was 
planned for the near future. 

These comments have been subjectively selected as representa- 
tive of the open-ended responses made by the participants. Some 


further reference is made to this material in the discussion of the 


data analysis. 


Tite TESTING THESHYROIMESES 


Hypotheses Concerning Biographical Variables 


Hypothesis 1.1. This hypothesis stated: 


There are significant differences in the proportion of 
married to not married women among administrators, matched 
and random teacher groups. 
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In order to test this hypothesis a chi-square test of sig- 
nificance was used. The distribution of the dichotomous variable 
married/not married within the three groups is presented in Table XVI. 
Since the computed chi-square value of 5.756 proved to be significant 
at the .05 level, the hypothesis of significant differences between 


the groups was sustained. 


Hypothesis 1.2. This hypothesis stated: 

There are significant differences in the proportion of 
married to not married women between those who have applied 
or intend to apply and those who have not applied and do not 
intend to apply for administrative appointments within the 
matched and random teacher groups. 

Within the matched and random groups, chi-square tests of 
Significance showed no significant differences in willingness to apply 
for administrative positions between those who were married and those 
who were not married. Thus it was concluded that the hypothesis could 


not be sustained,and there was no relationship between marital status 


and willingness to apply for administrative positions. 


HYDOCNES Sacer Libs enypetnesis= Stale. 
There are significant differences in the total number 
with dependents, dependents under 18 and dependents under 10, 
between administrators, matched and random teacher groups. 
With respect to the distribution of the dichotomous variable 
dependents/no dependents within the three groups, the computed chi- 
Square was not significant at the .05 level or beyond. Neither were 
the results significantly different at the .05 level or beyond when 


the administrative and matched teacher groups and the administrative 


and random teacher groups were compared on: (1) the number reporting 


7 


i i 


iz 
- ae 
7 we a . 2 


mS es) ao 
rea 


err, Cw, 
ny al? Tey). anaget 


noyre : : ies f 


Shir am i) nr iv aaa i. DOL 7 ag a 
~ A ‘y 7 Se Wen a: ) 
¥ 7 oh ly eaves * aga a OSA ab e ; 

# 1 nM Pah etl) | 


pi eens pron ‘iter fai, og 48 ateeiy) a 


ee i rigid {re Petite os nelath epangrt , 
anyiny “ads Oh GAN tae si wel pe ph Po sind 
cw Le ee ma Hi 160) verve Jeter 


puted (wthaleld (Pecanpeie GPigombewinn Ae dhe atads bens. bond ali ai 
Ma siaer dint via tarede it opfsme ot, emangatl Uf 7 


on ere ert Renee” 


vileteaps ae eae ade 3 ToeAawT sari 
oe Sha pi) aunre Sud) add ated te stvebrana 
. we hat aw ain dees agit ten ade, 


83 


TABLE XVI 


CHI-SQUARE TEST OF SIGNIFICANCE BETWEEN ADMINISTRATORS, 
MATCHED AND RANDOM TEACHER GROUPS CLASSIFIED 
ACCORDING TO MARITAL STATUS 


Administrators Matched Random 
Marital Status N fo N i N ib 
Married a3 48.9 26 bol 3] 73.0 
Not Married 24 lew 18 40.9 1] 2697 
Total 47 100.0 44 100.0 A700 70 
Chi-square = 5.756* D Pee=n2 
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dependents under age 18, and (2) the number reporting dependents 
under age 10. 

When the matched and random teacher groups were compared, 
there were no significant differences between the groups on the number 
who reported having dependents under age 18. Reported in Table XVII 
are the results of the inter-group comparison between the matched and 
random groups on the number who reported having dependents under age 
10. The computed chi-square was significant beyond the .01 level. 

With the exception of the inter-group comparison reported in 
Table XVII, the hypothesis of significant differences between the 


groups with respect to the number with dependents was not sustained. 


Hypothesis 1.4. This hypothesis stated: 


There are significant differences in the total number 
with dependents, dependents under 18 and dependents under 
10, between those who have applied or intend to apply and 
those who have not applied and do not intend to apply for 
administrative appointments within the matched and random 
teacher groups. 


Within the matched and random teacher groups, chi-square tests 


of significance were used to test the relationship between dependents 
and willingness to apply for administrative appointments. Chi-square 
tests disclosed no significant differences on: (1) total number with 
dependents, (2) dependents under 18, (3) dependents under 10 for the 
random group. The hypothesis was not sustained and a relationship was 
not established between dependents and willingness to apply for 


administrative positions. 
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TABLE XVII 


CHI-SQUARE TEST OF SIGNIFICANCE BETWEEN MATCHED AND 
RANDOM TEACHER GROUPS CLASSIFIED ACCORDING TO 
NUMBER OF DEPENDENTS 


Matched Random 
Group N fo Meet rie 
Dependents 
under 10 0 0.0 8 19.0 
No Dependents 
under 10 44 100.0 34 81.0 
Total 44 100.0 42 100.0 


ul 
—i 


Chi-square corrected for continuity = 7.121* D.F. 


* Significant beyond the .01 level 
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Hypothesis 1.5. This hypothesis stated: 
The socio-economic status of the husbands' occupation 
differs significantly among administrators, matched and 
random teacher groups. 
A chi-square test of significance revealed no significant 
differences between the groups with respect to the husbands' socio- 


economic status. No relationship was established and therefore the 


hypothesis was not sustained. 


Hypothesis 1.6. This hypothesis stated: 


The socio-economic status of the husbands' occupation 
differs significantly between those who have applied or 
intend to apply and those who have not applied and do not 
intend to apply for administrative appointments within the 
matched and random teacher groups. 
Within the matched and random groups, chi-square tests of 
Significance revealed no significant relationship between husbands' 
socio-economic status and willingness to apply for administrative 


appointments. The hypothesis, therefore, was not sustained. 


Hypotheses Concerning Professional Role Orientation 


Hypothesis 2.1. This hypothesis stated: 


There are significant differences among administrators, 
matched and random teacher groups on the Professional Role 
Orientation (PRO) scale. 

The hypothesis was extended to include: (1) the subscales of 

the PRO scale and (2) willingness to expend, if necessary, additional 
time on the administrative task (Question 15 on the questionnaire). 


To test this hypothesis and the extensions, two statistical 


procedures were used: analyses of variance of the PRO scale scores 
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(total and subscales) and a chi-square test of significance between 
groups on the willingness to expend, if necessary, extra time on the 
administrative task. 

Table XVIIJ contains the results of the analysis of variance 
of the total PRO scores between groups and the Scheffé multiple com- 
parison of means. The F value of 4.70 with a probability of .01 
indicated that the differences between the means was statistically 
significant. The Scheffé multiple comparison of means reveaied a 
Significant difference in group mean scores between the administrators 
and the random teacher group. 

With respect to the PRO subscales of knowledge, colleague- 
professional, and student-autonomy, analyses of variance indicated no 
Statistically significant differences between the groups. The results 
of the analysis of variance followed by the Scheffé multiple comparison 
of means for the PRO subscale of service are shown in Table XIX. An 
F value of 5.5 with a probability of .005 indicated sa statistically 
Significant difference between groups on the service dimension of the 
PRO scale. A significant difference between the mean scores of the 
administrators and the random teacher group was revealed by the Scheffé 
multiple comparison of means. 

Table XX sets forth the differences between groups on the 
core-organization subscale. The probability of .041 of obtaining an 
F ratio of 3.26 indicated that these differences were also statis- 
tically significant. When these differences were explored further by 
the Scheffé multiple comparison of means, the administrative and 


random teacher group means for this subscale were shown to differ 
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TABLE SXV ITI 


ONE-WAY ANALYSIS OF VARIANCE OF PROFESSIONAL ROLE 
ORIENTATION SCORES AMONG ADMINISTRATORS, MATCHED 
AND RANDOM TEACHER GROUPS FOLLOWED BY THE SCHEFFE 
MULTIPLE COMPARISON OF MEANS 


Source Sensing MoS. D. 


Between Groups ECs 3 436.5 


2 4.70 


Within Groups O20 Saas siee adhe i8) 


Scheffé Multiple Comparison of 
Groups Administrators 


Means 10250 


Administrators - 
Matched 0.64 
Random OE 


* Significant beyond the .05 level. 


Means 


Matched 


100.0 


0.126 
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TABLE XIX 


ONE-WAY ANALYSIS OF VARIANCE OF PRO SUBSCALE 2 (SERVICE) 
SCORES AMONG ADMINISTRATORS, MATCHED AND RANDOM TEACHER 
GROUPS FOLLOWED BY THE SCHEFFE MULTIPLE COMPARISON 


- OF MEANS 
Source Saisie Mees Dia F Pp 
Between Groups 0.176 88.38 B Syke 0.005 


Within Groups 07209 16.08 130 


Scheffé Multiple Comparison of Means 


Groups Administrators Matched Random 


mn 


Means 20.91 19P70 18509 


Administrators - 
Matched 0335S - 
Random 0.005* 0.181 


* Significant beyond the .01 level 


a a 1 
hore) ‘i of) exwger eneaddiaglé ® 


TABLE XX 


ONE-WAY ANALYSIS OF VARIANCE OF PRO SUBSCALE 3 (CORE- 
ORGANIZATION) SCORES AMONG ADMINISTRATORS, MATCHED 
AND RANDOM TEACHER GROUPS FOLLOWED BY THE SCHEFFE 
MULTIPLE COMPARISON OF MEANS 


Source Sosa ese: Deke Fe p 
Between Grouns 0.809 40.42 Z SRG 0.041 
Within Groups Ose! 12.40 130 


Scheffé Multiple Comparison of Means 


Groups Administrators Matched Random 
Means 16263 17.90 Ges 
Administrators - 

Matched 02615 - 

Random 0.042* 0.308 


* Significant beyond the .05 level. 
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Significantly. 

A willingness to spend additional time was presumed to be 
related to the service attribute of professionalism. Responses to the 
question, "Would you turn down an administrative position if you 
thought it was going to be more time-consuming than classroom teaching?" 
are reported in Table XxXI. Discrepancy in the Ns between Table XXI 
and other tables is due to the arbitrary omission of "undecided" 
responses. A chi-square test revealed significant differences between 
the groups in their willingness to spend, if necessary, additional 
time on the administrative task. 

The hypothesis of significant differences between the groups 
on the PRO scale was sustained. Further examination of the five sub- 
scales, however, revealed that statistically significant differences 
beyond the .05 level were confined to two dimensions of professional- 
ism-- the service and core-organization dimensions. Differences 
between groups on the extension of the hypothesis to include willing- 
ness to expend additional time also proved to be statistically 


Significant beyond the .05 level. 


HypOunesise2. come In isenypovies isestaved: 


Within administrator, matched and random teacher groups 
there are significant differences on the PRO scale between 
those who are married and not married, between those who 
have dependents and those who have no dependents, between 
married respondents whose husbands' occupations are of high 
socio-economic status and those whose husbands’ occupations 
are of medium-low socio-economic status. 


In addition to the total score, the investigation was 


extended to the subscales of the PRO scale. The statistical procedure 
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TABLE XXI 


CHI-SQUARE TEST OF SIGNIFICANCE AMONG GROUPS ON RESPONSES 
TO QUESTION 15 ON THE QUESTIONNAIRE! 


Administrators Matched Random 
N % N 1 N % 
Yes 3 ows 2 30.8 1] 28.9 
No a7 2a Jel 6952 oh Tien 
Total 40 100.0 39 100.0 38 100.0 


Chi-square = 7.659* Dist ae 


‘Question 15: Would you turn down an administrative 
position if you thought it was going to be more 
time-consuming than classroom teaching? 


* Significant beyond the .05 level. 
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of analysis of variance was used in order to investigate the relation- 
Ship between PRO scores and marital status, between PRO scores and 
dependents, and between PRO scores and socio-economic status. T tests 
of the PRO scores (total and subscales) classified on the basis of 
married/not married, dependents/no dependents, high socio-economic 
status/medium-low socio-economic status were performed in order to 
uvetermine if there were statistically significant intra-group 
differences. 

There were no significant differences on either the total PRO 
scale or the subscales within the administrative or matched teacher 
group between those who were married and those who were not married. 

Table XXII contains the means, standard deviations and T 
ratios of the PRO scores for the random teacher group. Within this 
sample group, those who were not married scored significantly higher, 
beyond the .05 level, than those who were married on the colleague- 
professional dimension of the PRO scale. 

Information on the administrative and matched teacher groups 
classified on the basis of married/not married is provided in Tables 
XXXVII and XXXVIII, Appendix D. 

The relationship between dependents and PRO scale scores 
proved not to be statistically significant within any of the three 
Sample groups. 

Presented in Tables XXIII and XXIV, are the intra-group 
comparisons between high and medium-low socio-economic status for 
the administrative and matched teacher group. The results of the 


statistical analyses classified on the basis of husbands' socio-economic 


Vi wR 
eee 
i a. 
meat tna wid Goal nina ed A 
tow gt0de GP Avewtnd .suhd 
sfan) T , enhare 9 
be 10pme ate qe Wer Viz 
a 
& sabia Bari ikg Ce 
ne Paih tay! 


i Inset oon Gettla. iv serra nome 1 ove 

nat of ietirres Ge act ian} aoieil eh OE: 

oe Ae Gm pits dF ke tebinig orket Ge niall 

| nbs Pit Saal oh VT Vey vouet pa, eatin ria wider ( 

itis alta ar stillet dala aes et eee OS a < oo 
tad GTENEAIy Mathie CReIO GE 1ke Sem weet whe sed) , 


oe. 


> = 
_s 


a : 
ee a ee eee ae 
800) A GA) to ost eteoPhi ane) “ 
ee Le Rd ast earned) | 
oslgeT.at oor a). RePyien fehite r+> 'c clei 9h 08 Be at 
iwegae , VERS One f 
See’ vies BAY wae rinnlerge qeetqs 4A reul rotor alt ; 
Gri aig ts ane aiddbe Somat inns * alla izrttesy ot Of Sen Ree 
slp Eat eae 
EAI GH re VER, toms Plt actin? of tedebeevl 
i Minit sheen mt Pusher Wire be mated cova 
PPO NODE) GVO AP le ov weaetapaad 
‘tell ot a? po-se(ticents sere tane MOIR 


“yo 


TABLE XXII 


ONE-WAY ANALYSIS OF VARIANCE OF PROFESSIONAL ROLE ORIENTATION 
SCORES WITHIN THE RANDOM GROUP BY MARRIED 
AND NOT MARRIED STATUS 


Not Not 


Married Married Married Married 
X X 5.0. Sabe 

Scale (N= 31) (N=11) | fuaeu liste T 
PRO TOTAL SCORES 94.87 98.55 9.90 10.34 40 -1.05 
Know. Loesl 18.00 sels 2.41 40. ael26 
Service eints Sine) Si Sl2 Sieg 40 --0.18 
Core-Org. 16.55 VE2t 3.45 4.78 40 -0.54 
Cor -Pror. 19.68 allele 2.24 ks!) AO Anes 
Stud. -Aut. 2am 23.45 S554 eh 40 0.38 


8 ee eee 


* Significant beyond the .05 level. 
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TABLE XXIII 


ONE-WAY ANALYSTS OF VARIANCE OF PROFESSIONAL ROLE ORIENTATION 
WITHIN THE ADMINISTRATIVE GROUP CLASSIFIED ON THE BASIS OF 
THE HUSBANDS" HIGH S.E.S. AND HUSBANDS' MEDIUM-LOW 


SP aeey 
High Medium- “‘Medium- 
Se. oe LOW Stes. Hin Low 
X % Oa ee See rome sor 
Scale (N = 9) (N = 7) seu Spl Dinix: T 

PROmIOT ALY SCALE 107822 Wa, epee 2 asa5.o%) io 22585 
Know. 19.44 1/200 ey (aee pees, ra 4b 78 
Service VN: Cale Le) 45037) 3246 14 ~«2O0.11 
Core-Org. 20.00 163557 Sy ade Fee 1: ee ee 
Cola—-Prot. Vali ni oie) 20.43 | by CAS, WEL SH 14 +#1.26 
Stud.-Aut. 24.67 (ERT AS ZS ale 14 1.83 


* Significant beyond the .05 level 
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TABLE XXIV 


ONE-WAY ANALYSIS OF VARIANCE OF PROFESSTONAL ROLE ORIENTATION 
SCORES WITHIN THE MATCHED GROUP CLASSIFIED ON THE BASIS OF 
HUSBANDS' HIGH S.E.S. AND HUSBANDS' MEDIUM-LOW 
Sei 


High Medium- Medium- 
SePaos BOWS see oe: aahikol Low 


(N= 10) (N = 12) S. Bio tron ee- 
Scale x X SDs eyes WPS T 
PRO TOTAL SCORES 103.00 94.58 9.83 Gm, 20 2.345% 
Know. 18.60 15.83 eee L209 208 2. B60%e 
Serv. 20700 is asi! sols 3.09 PAO Teale 
Core-Org. 18.40 ESOS Sold Seva) 200 951 
Col.=Pror.. 2 We 30 19750 Seay Aeoo 20 =1.440 
Stud. -Aut. 2130 23609 3.09 1270 20 =69.440 


* Significant beyond the .05 level. 
** Significant beyond the .01 level. 
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status revealed significant differences within the administrative and 
matched teacher group on the total PRO scale score. Those partici- 
pants whose husbands' occupations were of high socio-economic status 
scored significantly higher than those whose husbands' occupations 
were of medium-low socio-economic status. The difference was not 
Statistically significant within the random group but the mean score 
(97.44) on the total PRO scale of the high socio-ecenomic group was 
greater than that obtained (90.44) by the medium-low socio-economic 
group (Table XXXIX, Appendix D). 

Only in the matched teacher group was there any statistically 
Significant difference between high and medium-low socio-economic 
groups with respect to subscales. Within the matchec teacher group, 
the hich socto-econoinic group scored significantly higher tnan the 
medium-low socio-economic group on tne knowledge subscale. !lowever, 
there was a trend within all three groups for the high socio-economic 
groups to obtain greater scores on the PRO subscales tran the iow 


socio-economic groups. 


Summary. 


Hypothesis 2.2 was not sustained with respect to marital 
status and total PRO scores. When the hypothesis was extended to the 
subscales, one significant difference on the Colleague-Professional 
subscale for the random group classified as to marital status was 
revealed. fo relationship was established between those who reported 
dependents and PRO scores (either total or subscales) within any of 


the groups. However, the data analysis did reveal statistically 
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Significant differences within the administrative and matched teacher 
groups with respect to socio-economic status as measured by the occupa- 


tion of the husband and scores on the PRO scale. 


Hypothesis 2.3. This hypothesis stated: 

Within the matched and random teacher groups there are 
Significant differences on the Professional Role Orientation 
scale between those who have applied or intend to apply and 
those who have not applied and do not intend to apply for 
administrative appointments. 

This hypothesis was extended to the subscales of the PRO 

Scale. The statistical analyses which relate to Hypothesis 2.3 are 
presented in Tables XL, XLI, Appendix D. Analyses of variance within 
each teacher group classified on the basis of willingness to apply 
for administrative positions revealed no statistically significant 


intra-group differences on either the total PRO scale or the subscales. 


The hypothesis, therefore, was not sustained. 


Hypotheses Concerning Sex Role Orientation 


RYPOLNESI secs. minismnypathesisestated: 

Tnérevare significant differences among administrators, 
matched and random teacher groups on the Sex Role Orientation 
scale. 

In order to test this hypothesis a one-way analysis of 
variance of the SRO scores between administrators, matched and random 
teacher groups was computed. The results of this analysis are 
presented in Table XLII, Appendix D. The F value of 2.1/7 with a pro- 
bability of 0.117 indicated that the differences between the three 


groups were not statistically significant. Hypothesis 3.1 was not 
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sustained. 


Hypothesis 3.2. This hypothesis stated: 

Within administrator, matched and random teacher groups 
there are significant differences on the SRO scale between 
those who are married and not married, between those who have 
dependents and those who have no dependents, between married 
respondents whose husbands’ occupations are of high socio- 
economic status and those whose husbands' occupations are of 
medium-low socio-economic status, between those who obtain 
a high score on the PRO scale and those who obtain a low 
score on the PRO scale. 

The statistical procedure employed to test this hypothesis 
was a series of T tests. Within each sample group one-way analysis 
of variance of SRO scores were computed on the following classifica- 
tions: married/not married, dependents/no dependents, husbands' high 
S.E.S./husbands' medium-low S.E.S., high PRO scores/low PRO scores. 
Where obtained F values of differences between variances made the 
assumption of homogeneity of variance untenable, the Welch T described 
in Chapter III has been reported. 

There was a significant difference on the mean score obtained 
on the SRO scale between married and not married participants within 
the administrative group. As shown in Table XXV married administrators 
obtained a significantly lower mean score indicative of a more 
liberationist sex role orientation on the SRO scale than did not 
married administrators. This was not true within the two teacher 
groups. There were no statistically significant differences within 
the matched and random teacher groups on the SRO scale between those 


who were married and those who were not married. 


When the three sample groups were classified according to 


rae Aad @ee" i 7 ‘=o 
Leylow sevowiupey bling; caida gee) jaduge 5 9 aati 
gst ti Ane ag were atl wechgnviomp snd Wenag Gat Fo pb 
ai hate poe ena orien voa ei 
ipaehes Cyt" GAN pean AI BONE Gea Tomaad kewe Satindelaail 
101, Ave Donel ey come Desamwvale es “wv eeu! ev 79% al 
atsesak -} Quibhd at's, wftichuane Aaah Wo yet Teese % ; 
Oabwver? ner? ein 1)! = ies 
ee a ue A ee sh oat on 
Gey brea pe be Ve= fe bre, Poe ww (iale He ott hw 
5 amiaegtotieg alias Vi) shdel: abo »  ,40q evrtetsa inate. Pra 
‘wee @ Wea of SnsbGht indy eter vega: phonent tomate oy 
AUP GAG) ince ORL A) ow) '1éfi@tre Glon aa Teta fsecpeely 
Sha patote Sb Oe: at zuotect cipal 
PE OT ete ae een Gee yang. § 
Se eee 
; en ee | 


- 


- 


100 


TABLE XXV 


ONE-WAY ANALYSIS OF VARIANCE OF SEX ROLE ORIENTATION SCORES 
WITHIN EACH SAMPLE GROUP CLASSIFIED ON THE BASIS OF 
MARRIED AND NOT MARRIED 


Not Not 
Sample Married Married Married Married 
Group N X N X eel). Sys DoE. i 


Adminis- 
TVcCOCSeee oS mlcO. CoN co ide. ae To203 W202 45 -3,71** 


Matched 26 147.08 18 146.67 18.05 13.48 42 0.08 
Random Sle oe el le AO s82 Taos 15.01 40 -0.16 


** Significant beyond the .01 level. 
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dependents/no dependents no statistically significant intra-group 
differences were revealed. 

The results of the analyses of variance on SRO scores classi- 
fied within each sample group according to high S.E.S./medium-low 
9.E.S, are presented in Tables XXVI. In both the administrative and 
random teacher samples the high socio-economic groups obtained signi- 
ficantly lower mean scores than the medium-low socio-economic groups. 
The obtained T value of -3.31 within the administrative sample proved 
to be significant beyond the .01 level; the obtained T value of -2.074 
within the random sample group was significant beyond the .05 level. 
However, this relationship between socio-economic status and SRO 
scores was not sustained within the matched teacher group. 

An intra-group comparison of administrators, matched and 
random teacher groups classified on high/low PRO scores is presented 
in Table XXVII. Within the administrative group, the mean scores of 
those classified as "high" on the PRO scale differed significantly 
on the SRO scale from those who were classified as "low" on the PRO 
scale. No statistically significant differences in mean scores on the 
SRO scale were revealed in the intra-group comparisons of the other 


two teacher groups classified on high/low PRO scores. 


Summary 
Those parts of the hypothesis which posited relationships 


between marital status and SRO scores, between socio-economic status 
and SRO scores, and between PRO scores and SRO scores were upheld 
within the administrative group. The relationship between socio- 


economic status and SRO scores was also sustained within the random 
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TABLE XXVI 


ONE-WAY ANALYSIS OF VARIANCE OF SEX ROLE ORIENTATION SCORES 


WITHIN THE SAMPLE GROUPS CLASSIFIED 0: THE BASIS OF 


HUSBANDS' HIGH S.E.S. AND HUSBANDS' MEDIUM- 


LOW S.E.S: 
Medi um- Medium- 
High Low High Low 
Sample Saee se eee. See See 
Group N X N xa Sad: Se UE 


Adminis- 
trators Oe Sieh ee P49 e29* elie 90 8.81 


MatchedmmelOy T4610 812.2 147.9205 21.15, 9 hosds 
Random Owe s3- 50s  14er6/95 6 6201s meg. os 


* Significant beyond the .05 level. 


*k Significant beyond the .01 level. 
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TABLE XXVII 


ONE-WAY ANALYSIS OF VARIANCE OF SEX ROLE ORIENTATION SCORES WITHIN 
EACH SAMPLE GROUP CLASSIFIED ON THE BASIS OF HIGH PRO SCORES 
AND LOW PRO SCORES 


Sample High PRO Low PRO High PRO Low PRO ! 
Grou er ag N 5:00. ba St Ose SPEDE ame aT mo 
Adminis-~ 

frators 922 142,820 10 152.20 15.61 7.27 = 30) 92 2.319 


Matched 14 148.29 Ola ta oG als <oo 15.92 Alpe MSsSS - 
Random ile tars. 20. (143265. — 14.68 20033 29 -0.274 = 


Mhere the F test differences between variances proved to be 
significant beyond the .05 level, the Welch T’ has been reported. 


*Significant beyond the .05 level. 
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teacher group. 

With respect to dependents and SRO scores no statistically 
Significant differences were noted within any of the groups. Thus 
that part of the hypothesis which related dependents to SRO scores was 


rejected. 


Hypothesis 3.3. This hypothesis stated: 
Within the matched and random teacher groups there are 
Significant differences on the SRO scale between those who 
have applied or intend to apply and those who have not 
applied and do not intend to apply for administrative 
appointments. 
Within the matched and random teacher groups one-way analyses 
of variances of SRO scores were computed on the classification of those 


who were willing to apply (had either done so or intended to do so) 


and those who were not willing to apply for administrative appointments. 


The results of this analysis are presented in Table XXVIII. 

Within the random teacher group the computed Welch T' value 
of -4.41 proved to be significant beyond the .01 level. Those who 
were willing to apply for administrative positions obtained a signifi- 
cantly lower mean score on the SRO scale than those who were not 
willing to do so. However, there were no statistically significant 
differences in the mean score on the SRO scale between those who 
were willing to apply and those who were not willing to apply for 
administrative appointments within the matched teacher group. The 


hypothesis, therefore, was only partially sustained. 
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TABLE XXVIII 


ONE-WAY ANALYSIS OF VARIANCE OF SEX ROLE ORIENTATION SCORES WITHIN 
THE MATCHED AND RANDOM TEACHER SAMPLES CLASSIFIED ON THE 
BASIS OF "APPLY" (GROUP 1) AND "NOT APPLY" (GROUP 2) 
FOR ADMINISTRATIVE POSITIONS 


Sample Group | Group 2 Group 1 Group 2 1 


Group * N X Sa. Spaniel. ene diy 


Matchedmikas 14678609 300146193) 7.19.39 14.79 42 -0.01 
Random 10 126.30 32 144.34 isa 19303 40 - =-4,4)%** 


I ——— 


‘here the F test differences between variances proved to be 
Significant ( <.05) the Welch T has been reported. 


** The difference between the means was significant beyond the 
.001 level. 
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Hypotheses Concerning Beliefs 


Hypothesis 4.1. This hypothesis stated: 

There are significant differences in the held beliefs 
regarding school boards' preferences for male administrators 
among administrators, matched and random teacher groups. 

Responses to Item 14 on the questionnaire were used to test 
this hypothesis. The "undecided" response categories were not 
included in the calculation of the chi-square test of significance. 
The distribution of the dichotomous responses are presented in Table 
XLIII, Appendix D. Chi-square analysis disclosed that there were no 
Statistically significant differences among administrators, matched 
and random teacher groups in their beliefs concerning school boards! 
preferences for male administrators. In each of the three sample 
groups, the majority of the participants believed that school boards' 
had a preference for male administrators. 

The extension of the hypothesis to include personal pre- 
ferences for men in supervisory positions (Item 13) revealed no 
statistically significant differences between administrators, matched 
and random teacher groups. Table XLIV in Appendix D contains the 
results of this analysis. The majority of participants in each of the 
groups held no preference for male administrators. Both the hypothesis 


and the extension to the hypothesis were rejected. 


Hypothesis 4.2. This hypothesis stated: 


Within administrator, matched and random teacher groups 
there are significant differences in the held beliefs regarding 
school boards' preferences for male administrators between 
those who are married and those who are not married, between 
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those who have dependents and those who have no dependents, 
between married respondents whose husbands! occupations are 
of high socio-economic status and those whose husbands' 
occupations are of medium-low socio-economic status, between 
those who obtain a high score on the PRO scale and those who 
obtain a low score on the PRO scale, between those who 
obtain a high score on the SRO scale and those who obtain 

a low score on the SRO scale. 

To test this hypothesis chi-square tests of significance were 
computed within each group on the following classifications: married/ 
not married, dependents/no dependents, high socio-economic status/ 
medium-low socio-economic status, high PRO/low PRO, high SRO/low SRO. 
Based on these classifications, chi-square analyses revealed no 
Significant differences within the three sample groups. 

The hypothesis was again extended to include the participants ' 
personal preferences for men in supervisory positions. 

Intra-group chi-square analyses revealed no significant 
differences within the administrative and random teacher group. The 
relationship between the SRO scale and preference for men in super- 
visory positions was statistically significant beyond the .05 level 
with respect to the matched group. The results of this analysis are 
presented in Table XXIX. Almost half of the participants who obtained 
high scores (traditional orientation) on the SRO scale preferred male 
authority figures whereas none of the participants who obtained low 
scores on the SRO scale held this preference. 

The results do not sustain the main hypothesis 4.2. The 
extension to the hypothesis was upheld only within the matched teacher 


group where the hypothesized relationship between SRO scores and pre- 


ference for male authority figures was sustained. 
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TABLE XXIX 


CHI-SQUARE TEST OF SIGNIFICANCE BETWEEN HIGH 

AND LOW SRO SCORES AND PREFERENCE FOR M 

SUPERVISORY POSITIONS WITHIN THE MATCH 
TEACHER GROUP 


High SRO 
N % N 
Prefer men in super- 
visory positions if 43.8 0 
No preference 9 bors 10 
Total Gm COAG 10 


Chi-square corrected for continuity = 3.97* 


* Significant beyond the .05 level. 


VuUndecided" responses have been omitted in the calculation 


of this table. ; 


SRO SCORES 
EN IN 
ED! 
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Low SRO 
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Hypothesis 4.3. This hypothesis stated: 


Within the matched and random teacher groups there are 
Significant differences in the held beliefs regarding school 
boards' preferences for male administrators between those 
who have applied or intend to apply and those who have not 
applied and do not intend to apply for administrative 
appointments. 

This hypothesis was also extended to include the participants' 

personal preferences for men in supervisory positions. 

Chi-square tests of significance revealed no statistically 
Significant differences within either teacher group with respect to 
beliefs concerning school boards' preferences and willingness to apply 
for administrative appointments. Neither was any statistically sig- 
nificant relationship established between personal preferences for 
male authority figures and willingness to apply for administrative 


appointments. Both the original hypothesis 4.3, and the extension, 


therefore, were not sustained. 


TTT. (DISCUSSTONS OR FINDINGS 


Hypotheses Concerning Biographical Variables 


A classification by marital status of the Alberta female 
teaching force in 1972 showed that almost 67 percent were married. 
( Alberta Teachers' Association, 1973:5) Thus the random group on 
this variable, came fairly close to being representative of the 
province. (Table XIV) There was, however, a significant difference 
between the random teacher group and the administrators with respect 
to marital status. In the administrative group less than 50 percent 


were married. This finding was supportive of the research reported by 
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Epstein (1970:96) that the incidence of unmarried women was greater 
among those “who rose to the top of their profession." For women who 
are not married, professional responsibilities do not have to compete 
with other role obligations of "wife" and "mother" -- roles which are 
traditionally regarded as full-time occupations. The difficulties 
presented by competing roles were commented upon by some women 
teachers. One teacher offered this explanation of her priority system: 


Most women in administrative positions have made their 
career their first or prime interest. I feel I have other 
interests (my home, my family) which take a greatideal sof 
my time now. This may change when I'm still older, but for 
now I don't see how I could combine all this and an adminis- 
trative position; I'm not an exceptional person which you 
should be to do all this. 


Another teacher commented: 

Many young, very capable women are passed up because of 
their own doing. They feel a stronger sense of obligations 
to their home and family than to some time-consuming 
administrative position. 

Yet this relationship between marital status and unwillingness 
to apply for administrative positions was not sustained in the testing 
of Hypotheses 1.2 and 1.4. Neither marriage nor dependents of any age 
precluded women teachers from applying or intending to apply for 
administrative positions. 

The last two hypotheses in this section suggested that 
married teachers' socio-economic status, based upon husbands' 
occupation, would differ between sample groups and within sample 
groups. The premise on which the hypotheses were based was that women 


whose husbands' occupations were of equivalent or higher socio- 


economic status than teaching would be more willing to either hold or 
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apply for administrative appointments than women whose husbands' 
occupations were of lower socio-economic status than teaching. For 
women whose husbands’ occupations were of equivalent or higher socio- 
economic status, the increased salary which results from an adminis- 
trative appointment would not pose a threat to the family structure. 
Although the hypotheses were not sustained and no statistical differ- 
ences were revealed, there was an intra-group tendency for the 
percentage of women willing to apply for administrative appointments 
to be greater in the high socio-economic groups than in the low socio- 


economic groups. 


Hypotheses Concerning Professional Role Orientation 


The analysis of the data revealed that statistically signifi- 
cant differences existed on the PRO scale between administrators and 
the random teacher group. This provided additional support for Hrynyk's 
finding of a positive relationship between higher status positions in 
the educational hierarchy and higher PRO scores (1966:210). However, 
the administrators in this study also differed significantly from the 
random teacher group with respect to years of teacher education. The 
intervening variable between status positions and PRO scores may well 
be teacher education. Although the administrators' mean score on the 
PRO scale was higher than the mean score of the control group of 
teachers matched with administrators on years of teacher education and 
teaching experience, this difference in mean scores was not statis- 
tically significant. Simpson and Simpson (1969:216) have remarked 


that strong enthusiasm is not typical of women teachers' attitude 
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toward the profession but they do believe that “professional status 
and extensive training ... increase women's vocational commitment." 
Thus professional education rather than the status positions per se 
may account for the statistically significant differences between the 
administrators and the random teacher group on the PRO scale since 
these differences did not exist between the administrators and the 
matched teacher group. 

Intra-group analysis with respect to marital status and PRO 
scores revealed no statistically significant differences. Neither was 
the direction of the difference the same in all groups. Married 
participants in the administrative group scored higher on the total 
PRO scale than did participants who were not married. The reverse of 
this was true for both the matched and random teacher groups. 

Within each of the sample groups an analysis of the data 
provided some support for Bank's contention (1969:162) that teachers 
from a high socio-economic background tended toward a greater commit- 
ment to professional norms than teachers from a low socio-economic 
background. Within the administrative and matched samples, the high 
socio-economic groups obtained a significantly more professional score 
than the medium-low socio-economic groups on the PRO scale. Although 
not statistically significant, the mean score of the high socio- 
economic group within the random sample was higher than the mean score 
of the medium-low socio-economic group on the PRO scale. A possible 
explanation of this finding is that a married woman whose husband is 
a professional is more likely to work from choice rather than economic 


necessity. Financially secure, these women are in a position to arrange 
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for many of their home responsibilities to be undertaken by paid help, 
thus leaving them more time and energy for professional interests. 

The hypothesized relationship between willingness to apply 
for administrative positions and PRO scores was not sustained but there 
was a tendency for the mean scores of those willing to apply for 
administrative appointments to be higher than the mean scores of those 


who were not willing to apply for administrative appointments. 


Hypotheses Concerning Sex Role Orientation 


In the development of the theory underlying these hypotheses 
was the contention that women who held or who sought line positions 
would differ in their sex role orientation from those women who 
neither held them nor sought them. In addition, it was hypothesized 
that high PRO scores would be associated with less traditional 
definitions of the female role (i.e., low SRO scores). 

No statistical differences were revealed among the sample 
groups but the random teacher SRO mean was the lowest of the three 
sample groups. This was in keeping with Schmidt's (1973:106) finding 
that age was strongly related to sex role attitudes, the younger age 
categories being more liberationist in orientation. 

Table XXX contains the results of a dyaeaeciaiel analysis 
between the SRO scores and PRO (total and subscales) scores within 
the administrative group. In this group the PRO and SRO total scores 
were negatively correlated (-.28) indicating that a low score on the 
SRO scale (a more liberationist orientation) was associated with a 
high score on the PRO scale. This correlation between the total PRO 


and SRO scores was not significant at the .05 level. However, the 
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ADMINISTRATIVE GROUP: CORRELATION MATRIX FOR SEX ROLE 
ORIENTATION SCORES AND PROFESSIONAL ROLE ORIENTATION 
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**Significant at the .01 level and beyond 


TABLE XXX 


SCORES (TOTAL AND SUBSCALES) 
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correlation of -.36 between the SRO scale and the PRO subscale of 
knowledge was significant at the .01 level. The more liberationist 
the sex role orientation, the greater the probability that a participant 
would obtain a high score on the knowledge subscale of the PRO scale. 

A correlational analysis between SRO scores and PRO (total 
and subscales) scores for the matched teacher group is presented in 
Table XXXI. The correlation between SRO scores and PRO scores, either 
total or subscales, was not statistically significant in this sample 
group. 

Presented in Table XXXII is a correlational analysis between 
SRO scores and PRO (total and subscales) scores for the random teacher 
group. fhe negative correlation of -.14 between sex role orientation 
scale scores and the PRO total score was not statistically significant 
at the .05 level but a correlation of -.33 between SRO scores and the 
PRO subscale of Colleague-Professional was statistically significant 
beyond the .05 level. In addition, the correlation of -.46 between 
SRO scores and the PRO subscale of Student-Autonomy was statistically 
Significant beyond the .01 level. In the random teacher group, then, 
a more liberationist sex role orientation was associated with higher 
scores on two of the PRO subscales. 

Within the random teacher group, those who were willing to 
apply for administrative positions had a statistically significantly 
lower SRO score denoting a more liberationist sex role orientation, 


than those participants who were not willing to seek such positions. 


ee 
Som) sina « Sule eer 
iene Gaal 4; dlebades 
ari) (Rhine gireine GE 
ee 

tld tes Hab ne 


Sean ta 
_ 3 hie 
ee ee vias 
arabes’ op valine Lirias & ts it sti oat 
. aid Ayer at tinge eA Eaatiek oye ake ) 208 ee gre in 
whtotadiing fo eet bead 8f..- 10 -elpateomn et sqpans wi _ 
irser thea) ees hhatiars, tay ee ea 
ws Gk boegme ait Aga ds $C *o matters 5 tad Tovah QOg 
pobshtiayie gitaogtalyerr eo (epayed onli gest Tad. to ond 
echwtet 0% - so vist New Aiie) SADNESS a tevet #0. aly 
diTanbag teary ah roeinig abe tiple Ma atege-tre OF ad2 i a 
0 phunwy todgns’ ombnay a wi “Abel 10, ty beoysd’s 
AGA, ae ba ease leds sont Madera elas Ghe Szinglteredtt 
coal Waedug 694 98 Yo ot 
OP CATT Tle egy cate ema Ques *Alogal emlner a7 ming 
ee ee oo tii tettlaan Sek 4 
uop tehoetianegil Oxupe & pot scam ersce URES 
Se rulibielad sabe sasataltiag pends | 
a 


oe 


- 


a 
‘ ; a 
‘ a 


TABLE XXXI 


MATCHED TEACHER GROUP: CORRELATION MATRIX FOR SEX ROLE 
ORIENTATION SCORES AND PROFESSIONAL ROLE 
ORIENTATION SCORES (TOTAL AND SUBSCALES) 
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TABLE XXXII 


RANDOM TEACHER GROUP: CORRELATION MATRIX FOR SEX ROLE 
ORIENTATION SCORES AND PROFESSIONAL ROLE 
ORIENTATION SCORES (TOTAL AND SUBSCALES) 
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Hypotheses Concerning Beliefs 

Analysis of the data revealed no statistically significant 
differences between the groups as to beliefs concerning the prefer- 
ences of school boards for male administrators. Women administrators 
appeared to be a little more convinced than other groups of school 
boards' open and unbiased policies toward them. Just under 20 
percent of the administrators believed that men were preferred by 
school boards and this percentage dropped to 11 percent for the random 
teacher group. Asper, (1974:88) in a study of women teachers and 
administrators in Manitoba, reported similar findings. In response 
to the item, "A school board will encourage male teachers rather than 
female teachers to apply for administrative positions," 68 percent 
of teachers either agreed or strongly agreed with the statement. This 
was also true of 55 percent of women administrators. 

When the main hypothesis was extended to include the 
participants' preferences for male authority figures, only within the 
matched sample group did one of the hypothesized relationships prove 
to be statistically significant. In this group a relationship 
was established between SRO Senne preferences for male 
authority figures. Forty-three percent of those with traditionalist 
SRO scores preferred men in supervisory positions whereas al] 


those with liberationist SRO scores expressed no preference. 
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SUMMARY 


The concern of this chapter was an analysis of the information 
gathered by the questionnaire. 

With respect to the background variables of teacher education, 
teaching experience and age, there was a statistically significant 
difference between the random teacher group and the other two sample 
groups. 

In addition to the background variables differences were 
hypothesized on the following: (1) marital status, (2) dependents, 

(3) socio-economic status, (4) PRO scores (total scores and subscales), 
(5) willingness to spend additional time on the administrative task, 
(6) SRO scores, (7) beliefs with respect to school boards' prefer- 
ences for male administrators, and (8) personal preferences for male 
administrators. In Figures 1-4 check list matrices are presented 
Showing the hypothesized differences which Nee Supported by the data. 
Statistically significant differences among the groups were revealed 
with respect to: (1) marital status, (2) PRO scores (totals and the 
subscales of service and Par ance nroreseienie and (3) willingness 
to spend additional time on the aiministrative task. 

Although the random group differed significantly from the 
administrators on the PRO total scale and the subscales of service 
and core-organization, there were no statistically significant 
differences between administrators and the matched teacher group on 


these variables. 


vite ah oat ie efeytent we “7 


aod 
wr benyie (oped Go aotdetaay bwnernyitsed ote af 
mor ape? ¢itsottetzate's- 290 om. + tye. tA 
sfaee> gait woda-odg stare: Gauiberrtdlaibliy-dehnaes alt 
sy Wee 2 ‘ | 
+ pea ceidg hilt brudrpland qit etna ihe, of 
tyne (6) ,augese fap bien (T). cgatutlial otf, 
ieefomrdot tes coves Lereet oped G0 GD). peters | 
frat ove gorse ta twhe GA rer ont § frovel 9iHbe traye 02 
“vehetd “sisedd EoonneQ)) Sugquet Cibe gieiind (Ogee 
er oe vara tavcpimy (8) bas , ownpeegaiataia | 
ingoncwes suk exotwnew tebe dogo dil eeeuphtents 
stab wit ot Sapranaee ehewHotie Boones st hestialteaaehe 


bal@epen.gvew equerp aff panes Gomiere? fh Soeortiogbe it 


= 
2 
(a3 


ro) i 
OF \ a 


2 Bhd afated) civvesy 494 1)’ i eusate ba eal {T) 4038" 
a is bag , | anal coptert-gapee) ar Pine aarered: ‘sae 
ged wihtestetalehs pit ao watt f 

wt yi? yléraat} (ints bowl quite acbews ode ihoodl 4 
pated So petnnraue wane ding Léned ONG whl go 
Sees Pisgte xl last aerials oe qe avails oft F631 MEQ AGe 109 

AD QOITSS, TelGOUr ferigzen pri 46 00 41 St RE ORES: 


FIGURE I 
INTER-GROUP AND INTRA-GROUP SUMMARY OF FINDINGS 


ACCORDING TO BIOGRAPHICAL VARIABLES 
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Application (H1.4) 
Se eh ee 
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Application (H1.6) 


Y Indicative of significant inter-group differences at the .05 
level or beyond. 


N.S. Not significant at the .05 level or beyond. 
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FIGURE SZ 
INTER-GROUP AND INTRA-GROUP SUMMARY OF 


FINDINGS ACCORDING TO PRO SCORES 
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Y Indicative of significant inter-group differences at the .05 level 
or beyond 


N.S. Not significant at the .05 level or beyond 


A Indicative of significant intra-group differences within the 
administrative group at the .05 level or beyond. 


M Indicative of significant intra-group differences within the 
matched group at the .05 level or beyond 
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FIGURE 3 
INTER-GROUP AND INTRA-GROUP SUMMARY OF 


FINDINGS ACCORDING TO SRO SCORES 
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FIGURE 4 
INTER-GROUP AND INTRA-GROUP SUMMARY OF 


FINDINGS ACCORDING TO BELIEFS 
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While there were no statistically significant inter-group 
differences on the SRO scale, there was a statistically significant 
difference beyond the .01 level, within the random teacher group, 
between those who were willing to apply for administrative positions 
and those who were not willing to do so. Willingness to make applica- 
tion was associated with a liberationist sex role orientation score. 
This difference in sex role orientation scores was not statistically 
Significant within the matched teacher group. 

There were no inter-group differences with respect to school 
boards' preferences for male administrators or regarding participants 
own preferences for male administrators. 

The hypotheses that were tested in this study have been 
presented and discussed in this chapter. The statistical conclusions 


were made with the .05 level of significance as the criterion. 


a 


wa De) lt eae) 


eau rpe taal sand) trpiz ‘ 
somal Waepih yftapht tesede Pe 
, eee, enernind echoed wil : a. 
sancti us aside’ ninte WA ‘be TT orem 
eri Lqne tulon of remmaht TW) 00 aaa gattt tw son 
.pyece nohisipatem efor tne sataphionpett 4 nite 
ffastiented sid coriahe nablpemed te tr sea ot 8 
pein toto Wetie ois ab) 
tee ot tua Othe aegis AANA it | 
forgios si * elena ne enagepiannian: ofen al 
mbt vet -eur 0ey yt tad al 1e seeing, 
givite taptialnen WT , areata a} paprtngtb 
eee Seer) Tal feral me. at 


CHAPTER V 
ANALYSTS OF THE INTERVIEW DATA 


This chapter has been divided into two sections: (1) a 
description of the participants' responses to the interview schedule 


and (2) a discussion of the findings. 
IT. DESCRIPTION OF THE FINDINGS 


Ten participants, five with "traditionalist" sex role 
orientations and five with "liberationist"sex role orientations were 
selected from each of the three sample groups. The purposive, 
numerically equal selection of participants who obtained high and low 
scores On the SRO scale was designed to control for the effect that 
Sex role orientation might have on responses. However, intra-group 
chi-square tests of significance between those who were "traditionalist" 
and those who were "liberationist" revealed no significant differences 
on any of the variables included in the analysis of the interview data. 

The interviews varied in length and ranged from approximately 
twenty minutes to approximately two hours. In general, the reaction 
to the research project was friendly and cooperative. Despite the use 
of a tape-recorder, most participants appeared to answer readily and 
frankly. Only the responses to the questions on the interview schedule 
were recorded, transcribed and consciously used in the data analysis. 

A summary for each sample group showing the allocation of 
participants' responses to categories is presented in Appendix C, 


immediately preceding the transcripts. Using the imposed response 
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categories, frequency distributions of the responses from administra- 
tors, matched and random teacher groups to each item on the interview 
schedule are presented in Table XXXIV. Since no attempt was made to 


compensate for missing data, the N's vary from item to item. 


Socialization and Career Choice 

Etemsminetc re clids 3 These items requested information con- 
cerning the economic employment of the participunts' mothers during 
childhood and adolescence. Of the administrators, one had a mother 
who was in paid employment outside the home. However, this mother 
did not return to the labour force until the participant was in high 
school. The matched teacher group had the highest number of partici- 
pants (four) who reported mothers who were in paid employment and the 
random teacher group had three such participants. 

It was true of all groups that of those mothers who were in 
paid employment, most were employed in "traditionally female" type 
occupations. In all cases the participants indicated that the primary 
reason for their mothers' employment was financial necessity. As one 
teacher said, "We never questioned it." 

Item 4 was concerned with parental expectations for partici- 
pants. Most responses were very general in nature and it was difficult 
to impose meaningful categories. For example, some said that their 
parents stressed the utility of education. For a few, education 
appeared to be an end in itself but for most it was a means to an end -- 
financial independence or to have a career “if a husband died or 


deserted or something like that." 
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TABLE XXXITI 


FREQUENCY DISTRIBUTION OF RESPONSES TO INTERVIEW 
SCHEDULE USING IMPOSED RESPONSE CATEGORIES 


Adminis- 
trators Matched Random Total 
Item N N N 
1. Did your mother work 
outside the home? 
i. Yes ] 4 3) 8 
ile 9 6 i ae 
Total 10 10 10 30 
2. Type of mother's 
occupation: 
ihe Teacher 0 2 | 3 
11. Nurse ] 0 0 ] 
Tis Secretary 0 0 2 2 
LVee es Utner. 0 a 0 2 
Total ] 4 3 8 
3. Why employed? 
Tie Financial ] 3 3 
Hie, Other 0 ] 0 ] 
Total ] 4 3 8 
4, Parental expectations: 
14 Not made clear 5 4 4 13 
Tileeeeducacion 4 5 5 14 
Tide Other ] ] ] 3 
Total 10 10 10 30 


a 
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TABLE XXXIII (Continued) 


Adminis- 
trators Matched Random Total 
Item N N N 
5. Reasons for career choice: 
i. Restricted oppor- 
tunity 0 5 3 8 
ek. Finance 3 ] ] 5 
iii. Vocation for teaching | 3 3 9 
iv. Parents wanted it 2 ] ] 4 
We Reason not clear/no 
response 2 0 2 4 
Total 10 10 10 30 
6.1 Would you change from 
teaching? 
1 Yes 2 4 5 1] 
11 Malo 5 4 3 12 
1] eaecerhaps 3 Z 2 7 
Total 10 10 10 30 
6.2 Reasons for changing: 
lean Salary 0 0 0 0 
ii. Job pressures ] 3 ] 5 
iii. New challenge 4 2 ] 7 
ive. eO ther 0 ] 4 5 
Total 5 6 6 dy, 
7.1 Would you want a teenage 
daughter to go into 
teaching? 
Temeeees 8 5 4 1 
lily ENO ] 3 2 6 
iii. Perhaps ] 4 4 ) 
Total 10 10 10 30 
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TABLE XXXIII (Continued) 


Adminis- 


Upacocs Matched 


N 


7.2 Teaching as a lifelong 
career for daughter: 


he Yes 
1 eNO 
iii. Undecided 


iv. Make own decision 


Total 


m—hr oO 


10 


8. How much career oppor- 
tunity is there today 
for a beginning teacher 
as compared with five 


years ago? 
bg Less 
ii. More 
iii. Same 


Total 


WWW 


9. Do you think that there 
exists in society generally 
a stereotyping of men and 
women as having certain 
ascribed characteristics? 


ite Yes 
it eeO 


iii. Undecided/Don't know 


Total 
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10 


10. Truth to the stereotyping: 


1% Yes 
Viz eNO 
iii. Undecided 


Total 
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Adminis- 
trators Matched Random Total 
Item N N N 
11. Need for change: 
12 Yes 9 6 7 22 
ifeaeNo 0 2 2 4 
iii. Undecided/Don't know ] ] ] 3 
Total 10 9 10 29 
12. Are sex role definitions 
changing? 
ie Yes 8 9 9 26 
iitbs  ANKe 0 0 0 0 
iii. Undecided/Don't know 2 ] ] 4 
Total 10 10 10 30 
13. Do most married female 
teachers accept the primary 
responsibility for the home? 
1% Yes 8 9 9 26 
ii. No 2 ] 0 3 
iii. Undecided 0 0 ] ] 
Total 10 10 10 30 
14. Is the responsibility 
accepted willingly? 
Pe Yes 7 8 6 2 | 
dikes “iO 2 ] ze 5 
iii. Undecided 0 ] Z 3 
Total 9 10 10 29 
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tem 


15.1 Main source of satis- 


faction for women 

teachers: 

1 School 

spise 0 etsrele) tone areratalenl 

iii. Balance of the two 

iv. Distinction between 
married/not married 

V. Don't know 


Total 


.2 Main source of satis- 


faction for men 

teachers: 

flee School 

Tie Ottsidess¢hod! 

iii. Balance of the two 

iv. Distinction between 
married/not married 

Ve Don't know 


Total 


15.3 Main source of satis- 
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Faction for all 
respondents: 

the School 

ii. Outside of school 
iii. Balance of the two 


Total 


Worked in a school with a 


woman principal: 


14 Yes 
ite Ne 


Total 
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Item 17 omitted because of the small number of participants who were 
The item asked for a comparison of the 
ability of the woman principal as an administrator with men in 


able to provide ratings. 


TABLE XXXIII (Continued) 


Item 


Similar positions. 


18.1 


insiez 


Are women considered 
seriously for positions 
in the educational 
hierarchy? 

oe Yes 

Tae. ANG 

iii. Undecided 


Total 


Are they given serious 
consideration for the 
following positions: 
Assistant Principal 


(Elementary) 
le Yes 
ee ae) 
Total 


Principal(Elementary ) 
is Yes 

dial eNO 

iii. Undecided 


Total 


Principal(Junior High) 
Te pves 

115, NO 

iii. Undecided 


Total 


Adminis- 
trators 
N 


oa e>) 


10 
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10 


Matched 
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Oo ™ W 


10 


hoo © 


10 


Random Total 
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10 
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10 
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Adminis- 
Eratonrs Matched Random _ Total 
Item I N N 
18.2 (Continued) 
Principal(High School) 
he Yes 0 9) ] | 
Tae NO 10 10 8 28 
111. Undecided 0 0 ] ] 
Total 10 10 10 30 
Supervisor 
1% Yes 8 5 @ 13 
bie NO 2 7 8 17 
111. Undecided 0 0 ) 0 
Total 10 10 10 30 
Director 
iz Yes 3 z ] 6 
ijize ho 6 8 8 22 
iii. Undecided ] 0 ] 2 
Total 10 10 10 30 
Superintendent 
lt heey VCS ] 0 0 ] 
ii. No ) 10 8 ae 
iii. Undecided/Don't Know 0 0 2 2 
Total 10 10 10 30 
19. Answers given to Item 18 
were based on: 
‘ie Experience/Observation 9 7 8 24 
ii. Other 0 3 2 2 
Total 9 10 10 29 
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TABLE XXXIII (Continued) 


Adminis- 
trators 


Item N 
20.1 Reaction to being asked 
to apply: 
ile Surprised/Pleased 2 
ii. Other 4 
Total 6 
20.2 Would apply: 
a he Yes 4 
ile ts OK) 2 
ii. Perhaps 3 
Total 9 


21. School A is an elementary 
school serving a middle 
class community in an 
urban area. No child lives 
more than six blocks from 
the school. Parents have 
been told that children 
must go home for lunch 
Since there is no super- 
vision of children 
during the noon hour. Any 
child bringing lunch to 
school is sent home with 
a courteous but firmly worded 
note from the principal. 
i. Man 
ii. Woman 
Glee coer: 


Total 


Matched 
| 


wm 


POW Oo 


10 


Random 
N 


10 


Total 
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13 


21 
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TABLE XXXIII (Continued) 


Item 


22. School B is an elementary 


school serving a very 
Similar community to 
School A. Here too 
children are discouraged 
from bringing lunch. 
However, when the problem 
arises and children do 
bring their lunch, they 
are allowed to remain in 
an empty classroom 


adjacent to the staffroom. 


a Man 
ii. Woman 
bil. ee ither 


Total 


. Main duties of a school 


administrator: 

vA Curriculum 

ii. Provide leadership 
1ii. Public Relations 
iv. Routine tasks 

Ve Other 


Total 


Adminis- 
trators 
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24. 
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Does administration 
appeal to you? 

ie Yes 

Tike NO 

iii. Undecided 


Total 
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Adminis- 
tearons Matched Random Total 
Item N N N 


25. (Administrators) 
Why did you apply for 
an administrative 
position? 
if Someone suggested it 6 - - 6 
ii. Wished to widen sphere 
of educational 


influence 2 - - 2 
iii. Desired challenge ] - - ] 
iv. Ability to do the job ] - - ] 

Total 10 - - 10 


25. (Teacher groups) 
Why have you not applied 
for an administrative 
position? 
ie Lacked teaching 


experience - ] ] 2 
11. Job not attractive - 4 0 4 
iii. Felt there was little 
opportunity ~ ] 0 1 
iv. Interested in present 
job - 2 3 5 
v. Other ~ Us 3 7 
Total ~ 10 9 19 
26. (Administrators) 
What factor influenced you 
most in making your 
decision to apply? 
Te Suggestion to do so 5 - - 5 
Ties Interest in) tod! 
school program 2 - = a 
iii. Workload of marking 1 ~ - 1 
iv. Wanted to work with 
adults & children 1 - - 1 
v. Challenge 1 = m 1 
Total 10 - - 10 
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TABLE XXXIII (Continued) 


Adminis- 
trators Matched Random Total 
Item N N N 
26. (Teacher Groups) . 
What factor influenced you 
most in making your 
decision? 
"ie Lack of interest - A ] 5 
ii. Too much pressure 
associated with 
administration - Cc 0 Z 
iii. Interested in present 
job - 2 5B 5 
ive Uhami ly - ] ] 2 
V. Other ~ ] 2 5 
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It seemed equally true of all groups that for most partici- 
pants rather more emphasis was placed on preparation for paid work than 
marriage but whether the job was intended to be a lifetime occupation 
was more doubtful. One of the matched teacher group explained: 

It was never very definite. I know my father told me one time 
that he didn't think that girls need to go to university which 
was probably the reason I was determined I was going to get there. 

The frequently differing expectations of parents as to a 
career was commented on in all of the groups. Sometimes the encourage- 
ment toward a career orientation was perceived as having come from the 
mother. An administrator commented: 

My mother certainly expected me to do exactly the same as the boys 
in the family, if not more. My father, his opinions as to my 
career were probably typical cf all men at that time...he provided 
the money... It was not all that important to him, I don't think. 
My mother definitely stressed career. My father...marriage was 
very important. 
A very similar observation was made by a teacher in the matched 
teacher group: 
My mother wanted me to be better educated than she was. My 
father was a member of the old school...he didn't think more 
education was necessary for girls. 

However,fathers were not always seen as tradition bound. 
Sometimes they provided the incentive for continuing education. 
Speaking of her father's attitude toward the education of his daughters , 
one teacher in the random sample said, "I can honestly say that it was 
at the time when only boys were to be educated but my father felt that 
girls should have the same amount of education." 


Item 5 sought reasons for the choice of teaching as a career. 


Restricted career opportunities, limited financial resources, and 
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parental pressure accounted for half of the participants in the 
administrative and random teacher groups and seven out of the ten 
participants in the matched teacher group. 

Administrators and participants in the matched teacher group 
were apt to explain the lack of career opportunity as a function of 
their age: 

In a small community, at the time that I grew up, there were not 
SO many opportunities as there are now-- so pharmacy or teaching 
or something like that. 
Yet teachers in the random group who were considerably younger 
and made their career choices in the sixties did not appear to have 
encountered a great many more career opportunities. This was one 
young teacher's response as to why she chose teaching: 
When I was in high school I wanted to go to university. There 
was absolutely no guidance counsellor...I didn't know what I was 
doing at all but I went to university and I majored in sociology 
which I enjoyed...but when I was graduating I didn't know what to 
do. I had no one to ask and I looked around for work but I 
couldn't get a job so I thought I'd try teaching since I knew I 
could get a job there and if I didn't like it, I could always leave 
Use. 

Another young teacher was equally candid: 
You want the honest truth? O.K. First of all I took aeBrAgiin 
Political Economy....so I was wondering what the devil can I go into? 
and I had never wanted to go into teaching, never, never, never. But 
chose that not because I liked kids, not in the least-- as a matter 
of fact I detested them-- but because it gave equal pay to males and 
females. And later on, my first year, I really liked the kids and 
I liked teaching. 

The return on the financial investment of a year of teacher 
training was alluded to by a number of participants. Five participants 
(three in the administrative group and one in each of the teacher 


groups) focused on the cost benefit aspects of their career choice. 


This was perhaps best summarized by a teacher in the matched group who 
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responded, without hesitation, to the question as to why she had made 
teaching her career choice, "It was purely economic -- the one year 
teacher training was the greatest security at the least cost." 

Those who reported that teaching was their first career choice 
accounted for a little less than one third (nine) of all participants. 
The number was distributed evenly throughout the three groups. 

Item 6. This item sought the reaction of participants to an 
onportunity to change from teaching witnout any loss of salary or 
Status. 

An examination of the transcripts in Appendix C shows that: 
(1) several participants who chose teaching as a career through force 
of circumstances rather than their own volition were adamant that 
they would not change from teaching as a career, and (2) not ail 
participants for whom teaching was their first career choice were 
certain that they would remain within the profession if they had the 
opportunity to leave it. 

Despite the fact that teaching had not always been their first 
career choice, 12 participants (40 percent) were sure that they would 
not change from teaching. The administrative group had the highest 
number of participants (five) who expressed their satisfaction with 
teaching as a career choice. In the matched and random teacher groups 
there were four and three participants respectively who would not 
change from teaching were they offered the opportunity to do so. 

The professional pressures which accompany teaching were 
mentioned by participants in each of the three sample groups but the 


most common reason given for changing careers in both the 
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administrative and matched sample groups was the prospect of a new 
challenge. One administrator described it this way: 
I might...I love teaching and I love my job... I tend to find that 
there is not enough challenge left in it and if I could get into a 
different job with the same pay...1I would be tempted because 
Occasionally, I must admit, I'm getting bored. ... 
This underlying frustration with teaching was alluded to in various 
ways. One teacher in the matched teacher group responded to the 
question by saying: 
Yes, I think I would if I could find something...I have been trying 
to think of something for several years that I could do other than 
teaching...but I don't know what to do...I really get fed up with 
teaching sometimes and I would like to try something else. 

Although the prospect of a new challenge was mentioned in the 
random sample group it did not receive quite as much emphasis as in 
the other two groups. There was a tendency in this group for answers 
to be briefer and more decided. Given the opportunity to pursue 
another career, participants mentioned journalism, foreign languages, 
food management and nursing as being in keeping with their individual 
interests and, in most cases, their original career choices. 

Item 7. The item sought the reaction of participants to a 
teenage daughter making teaching her career choice. Administrators 
were twice as likely as the participants in other groups to definitely 
approve of this career choice. One administrator remarked, “I think 
it is a marvellous thing for a young person to have that teaching 
certificate, especially a young lady." 

Half the administrators expressed a willingness for a daughter 


to make teaching a lifelong career while participants in other groups 


were either decidedly against this or would leave it for the daughter 


Oe i= : —_ a oe 
a Iw ® > 7 F 
th ba : may 


ates pean 


wis iit en $e tive ‘Gatviseid “Ove 


e atne sip At tt bk ore 7 ee pe ie" ed 
sn ee a a tet a dae Se 
a 
aualas¥ al = tatu! 14 Lad ary pale sot estar 
ge 
od of byhwionses cuew wel aes ve se) ee 
a i com a ae an 
DAN! eatd BHAA Z paivanos bat? Biogs f tt piuow 2 i 7. | 
sant atthe ob Glue ‘oa ipyevee “ot polds amna: ‘ 
isfy mw. Ge? Yer ve F see lec Ag tee pop poe t entark ant 
ele. oeltlonor yas on OarF ioe ; ath 
sth ab typnol totem cme -kameDE enn a Tie trevor we | ota th 
vt ee chtarems vom’ ee athe selwowe Set bil 3) Qae 
cope 995 quong abi th (oachnet: 4 rece re | Sali J 
oto of uittatie get aavT® sbaiutaeh erie bila 
<tapesenel Weless® (oO) i tenet inate “ene f 
feublaitit stedi A2ty, anlyowe (9 Getgs eb uelereen One 
gesigde vse tea tealeheg shee . 29072 peek BRE 
634 ctarmiyirer to mnlaepe dds Irigere wert GAT 5 oat 
whigdins rte omh secede sigeae il yl Aa onl ken 
uiatinpran or coven bine int dimes! oninen par ne tem ae 
se VY beter cativivieting Cn, cache wees aa 
phon are ese 1 IE RC YO ality tue 


‘ha gant & CFT ereeire re 


=) 


ade \eus 


ae s 


142 


to decide. Reasons given for not wanting a daughter to remain in 
teaching for a lifetime varied from the amount of stamina that teaching 
required to the lack of challenge in teaching after a period of time. 

Item 8. Administrators were the least pessimistic of the three 
sample groups with respect to career opportunities for beginning 
teachers. Only three administrators perceived less career opportuni- 
ties today compared with five years ago whereas four participants in 
the matched teacher group and six in the random teacher group held this 
view. The main reasons given for pessimism were restricted educational 
budgets and shrinking school enrollments. 

The number of participants who saw more career opportunities 
for beginning teachers today than five years ago was approximately the 
same in all three groups -- three in both the administrative and random 
sample groups and two in the matched teacher sample group. Increasing 
Specialization was thought by some to be responsible for the opening 
up of new career opportunities while others mentioned Women's 
Liberation with its focus on career opportunities for women as con- 


tributing to a generally improved climate for women teachers. 


Social Change and Sex Roles 


Items 9, 10, 11 and 12. These items sought information on 
perceptions as to masculine and feminine stereotyping. 

Although the majority of participants in all groups did 
believe that sex stereotyping of characteristics existed, (Item 9) 
opinion was divided within all three groups as to how much truth there 


was to this kind of stereotyping. (Item 10) 
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Administrators were almost unanimous in their belief that 
there was a need for change in stereotyped masculine and feminine 
behaviour. This was also true of seven participants in the random 
teacher group and six participants in the matched teacher group. Asked 
whether they believed that sex role definitions were, in fact, changing, 
most participants in all groups, including those who believed that 
there was no need for change, agreed that they were indeed changing. 

Items 13, 14. Perceptions of the participants were sought as 
to whether married female teachers accepted the main responsibility 
for the home. Nearly all participants in each of the groups believed 
this to be true. (Item 13) There was less consensus as to whether 
this responsibility was always willingly accepted. (Item 14) This was 
particularly true of the random teacher group where four participants 
expressed doubts that this responsibility was taken on willingly. 

Item 15. This item asked participants their opinions as to 
whether career related activities or non-career related activities 
provided the greatest source of life satisfaction for: (1) women 
teachers in general, (2) men teachers in general, and (3) the partici- 
pants themselves. 

Three participants in the random teacher group thought that 
the teaching profession provided women teachers in general with their 
main source of life satisfaction but no participants in either the 
administrative or matched sample groups believed this to be true. One 


administrator made a distinction between teachers who were married and 


those teachers who were not married: 
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I think a lot of married women would overemphasize or overbalance 
the life at home and I think the ones who lean a little bit 
toward their careers are the single ones...although there are 
exceptions in both cases. 

In contrast with their opinions with respect to women teachers 
and the satisfaction or self-fulfillment derived from their careers, 
administrators were the most likely of the three groups to think that 
men were career orientated. However, they did not necessarily believe 
that this career involvement on the part of male teachers was true 
dedication in a professional sense. One administrator responded to 
the question by saying: 

I would say...that a great many of them work hours and hours 
beyond...whether this is ambition to get ahead or true interest 
iitecue te awookr, 2 don tb Knows... 

Although four participants in each of the teacher groups 
throught that men derived their greatest source of life satisfaction 
from their careers, many participants did not perceive any differences 
in career orientations between men and women teachers. Typical of this 
perspective was the teacher in the matched group who said, "Many are 
like women...it's both. It depends on how ambitious they are." 

Asked whether their careers or their non-professional 
activities provided participants with their greatest source of self- 
fulfillment, five administrators replied that it was their careers. 
This compared with two participants in the matched teacher group and 
none in the random teacher group. Professional dedication was fre- 
quently explained by participants in terms of their lack of family 


responsibilities in that they were either not married or their children 


were adults and no longer dependent upon them. 
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Women in Administration 

Items 16, 17. Item 16 requested factual information as to 
whether the participants had ever worked in a school with a woman 
principal. Item 17 requested a comparison between the woman principal 
and men in similar positions. Due to the small number of participants 
who had experienced working for a woman principal -- two administrators 
and one in the matched teacher group -- this item was omitted from the 
frequency distribution table. 

Item 18. This item was concerned with the perceptions of par- 
ticipants as to the seriousness of the consideration given to women 
applicants by selection committees for positions in the educational 
hierarchy. 

In response to a general question (18.1) as to how much con- 
sideration women applicants were given, administrators were twice as 
likely as participants in the teacher groups to believe that women 
were considered seriously for administrative appointments. However, 
when this problem was examined by levels in the educational hierarchy 
(18.2), this difference between administrators and teacher groups was 
not so clearly marked. 

An examination of the summary of responses shown in Table 
XXXIV reveals that answers to the question concerning the consideration 
given to applications from women were dependent upon the position under 
study. For the position of assistant principal in an elementary 
school, 27 of the 30 participants (the exception being one adminis- 
trator and two teachers in the random teacher group) agreed that women 


were seriously considered. The number of participants who believed 
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that applications from women were seriously considered dropped to one 
for the positions of high school principal or superintendent. 

The teacher who felt that all positions were open to her 
placed her faith in hard work and qualifications as the determinants 
of success: 

I just have to continue to believe that in each of these positions 
that if you have the qualifications, work hard and have something 
definite to contribute...that you have to be considered. I cannot 
allow myself to think otherwise. 

The frequency distribution of responses illustrates that this 
viewpoint was not widely shared. The positions in the upper hierarchy 
were frequently perceived as "reserved" for men. As one administrator 
described it, "There just aren't enough jobs to go round so they are 
not wasting them on women." 

Despite the numbers who did not see all positions as being 
open to women applicants, a few saw the climate as improving or likely 
to improve. 

I think it has improved...people are looking at qualifications of 
people...if they have the qualifications then they are looking at 
them in terms of being able to fit into a job. However, I do 
feel...it's the same as the negro/white problem...that maybe you have 
to do a little better than a man might have to do. 

Another participant expressed it this way: 

I think there is pressure to consider them [women] more seriously 
but whether it is having that much effect...it is going to change 
and very soon but right now.... 

In general, chi-square tests of significance revealed no 
significant differences between the sample groups in beliefs regarding 


the avilability of positions to women applicants. However, there was 


a statistically significant difference between the administrators and 
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the random teacher group in their belief that women were considered 
seriously for positions as supervisors. The results of this analysis 
are presented in Table XXXV. 

Item 19 asked on what the participants based their opinion as 
to whether or not positions were equally available to women as well as 
men, the most common replies-were observation and experience. Typical 
of such responses were: 

"I suppose partly on statistics of what you see and partly 
from hearsay...." 

"Just whether there are any or not...." 

-Lookwaround you... 1 s- proveds ” 

"You can't help but see what is happenina." 

Item 20 Questioned as to their reaction to an invitation to 
apply for an administrative position, many participants in the teacher 
groups said that they would react with surprise and/or pleasure. This 
was certainly not true of all participants some of whose reaction might 
be more accurately described as surprised and hostile. One participant 
in the matched teacher group responded by saying, "...I'd think, ‘What 
ulterior motive do you have?'" 

Administrators, somewhat more cautious in their approach, were 
inclined to delay a decision until more information could be obtained. 
On the other hand, only two administrators stated definitely that they 
would not accept the invitation to apply compared with six participants 


in the matched teacher group and three in the random teacher group. 
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TABLE XXXIV 


COMPARISON OF BELTEFS CONCERNING THE AVAILABILITY OF POSITIONS 
AS SUPERVISORS BETWEEN ADMINISTRATORS AND TEACHERS (RANDOM) 


Adminis- 
Cratos 
renal. 2 N » N 
Serious consideration is 
given to applications from 
women for positions as 
supervisors 8 80. 00e 2 
Serious consideration is 
not given to applications 
from women for positions 
as Supervisors 2 (AVECE a2: 
Total 10" 10020" 10 


Chi-square corrected for continuity = 5.00 


=——S 


* Significant beyond the .05 level of signif 
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Items 21, 22. These items were designed to gain an impression 
of what characteristics participants would ascribe to male and female 
administrators. The following two anecdotes were read to them and 
their comments invited: 

(Item 21) School A is an-elementary school serving a middle class 
community in an urban area. No child lives more than six blocks 
from the school. Parents have been told that children must go 
home for lunch since there is no supervision of children during 
the noon hour. Any child bringing lunch to school is sent home 
with a courteous but firmly worded note from the principal. 

(Item 22) School B is an elementary school serving a very 
Similar community to School A. Here too children are discouraged 
from bringing lunch. However, when the problem arises and 
children do bring their lunch, they are allowed to remain in an 
empty classroom adjacent to the staffroom. 

Many participants appeared amused by these items. One 
responded by saying, "I don't stereotype like that...but I know you 
expect an answer so..." Therefore the responses may have resulted, in 
some cases at least, more from a good-natured desire to cooperate with 
the research project rather than any conviction that it was possible to 
determine from the anecdotes the sex of the principal. 

With respect to Item 21, six out of ten administrators 
identified the sex of the principal as male as did five of the matched 
teacher group and one of the random teacher group. The reasons for 
this varied considerably. The most common reason was that men were 
judged to be lacking in empathy and "a woman might put herself in the 
position of some other women." Others based their judgement upon 


experience. Typical of such responses was "Male because in every 


school I've been that's the way they operate." Still others ascribed 
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"fairness" to male principals and the principal in School A had acted 
"fairly" by treating all students alike. 

Only one administrator thought that the principal in School A 
was likely to be a woman compared with three participants in the 
matched teacher group and five in the random teacher sample. Again 
the reasons for this choice were diverse. Women were seen as insight- 
ful and "would know when parents were pulling a fast one." Others 
Suggested that it was a woman because a woman would be considerate -- 
considerate toward the staff. Another thought it was a woman because 
“women tend to be more dictatorial." This teacher hastened to add 
that this opinion was not based upon experience but upon hearsay. 

Participants were unwilling to stereotype with regard to the 
conduct of the principal in School B and most of them expressed the 
conviction that it could be either a man or a woman. Those who 
identified the principal as a man did so for a variety of reasons 
ranging from "That sounds like a man...Sloppiness" to "A man...I don't 


know...they are sometimes more feeling.... Where the principal was 
identified as a woman, the reason given was the more empathetic nature 
of women. 

In general, then, these items failed to elicit any clear 


stereotype of either the male or female administrator. 


Item 23. Important differences were revealed by this item with 


respect to the way in which participants described the task of the 


school administrator. Whereas administrators defined their work in 


terms of educational leadership and supervision of curriculum, teachers 


were more likely to view administration as time spent on routine tasks 
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such as "paper work, discipline, timetabling and things like that." 
Item 24. In light of the differing perceptions between 
administrators and teachers of the administrative task elicited by 
Item 23, it was not surprising to find differences between the groups 
in the appeal of the administrative task. A chi-square test of sig- 
nificance revealed a statistically significant difference between 
administrators and teachers in the matched teacher group on this 


variable. The results of this analysis are presented in Table XXXV . 


Application/Non-Application 


Item 25. Administrators were asked what prompted them to 
apply for administrative positions. In the majority of cases (six) 
they had been encouraged to do so by someone else - a principal, a 
Supervisor or a superintendent. 

A variety of reasons were offered by teachers in both the 
matcned and random groups as to why they had not applied for adminis- 
trative appointments. For the matched group the most common reasons 
given were that administration did not appeal to them and that they 
were interested in their present positions. Three of the participants 
in the random sample gave interest in their present positions as the 
reason for non-application. One participant mentioned lack of exper- 
jence, another lack of interest in "straight administration" and 
another that she had not enjoyed teaching. Two teachers in this group 
did mention an awakening interest in administration. Family responsi- 
bilities were also mentioned. 


Item 26. The last item was concerned with the most important 
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TABLE XXXV 


COMPARISON OF THE APPEAL OF THE ADMINISTRATIVE TASK 
BETWEEN ADMINISTRATORS AND TEACHERS (MATCHED) 


Does administration Administrators Matched Total 
appeal to you? N ve N % N % 
Yes 10 TU030" 5] 10.0 1] Sil 
No 0 0.0 9 90.0 p 45.0 
Total 10 100.0 10 100.0 20 100.0 
Chi-square corrected for continuity = 12.929 Poe eeOU a 


a re 
~- = = 


** Significant at the .01 level 
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factor which influenced participants to either apply or not to apply 
for administrative appointments. 

Within the administrative group, half of the participants 
considered that the suggestion from some authority figure in the school 
Systemewas the most decisive factor. Such comments as "Well, I°had 
never even thought about it until he talked to me..." or "I guess I 
come from an old school...we don't say 'Hey, look at me.' We wait 


until someone comes." illustrate how important these informal suggest- 
ions were upon participants. Their wish to be involved in a total 
school program, and the challenge offered by administration was among 
the factors pinpointed by administrators as being the most influential 
in the making of career decisions. 

Lack of interest in the administrative task was expressed by 
four teachers, two of whom held staff positions, in the matched 
teacher group. Liking for their present positions, the pressures 
attached to administration and a dislike of organizing adults accounted 
for five more participants within this group while the demands of 
family life was given as the most important reason by one teacher. 

Only one teacher in the random group expressed lack of 
interest in "straight administration" and this participant had applied 
for other positions in keeping with her individual professional 
interests. Two others mentioned their intention to apply for adminis- 
trative positions. Of these two, one was a Curriculum Associate which 
was “considered the first step". One participant said that "fatigue 


with classroom routine" would be the overriding factor. Three other 


teachers expressed their contentment wit their present positions. As 
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in the matched group, the pressures of family life ruled out the 
possibility of an administrative position for one participant. 

It is perhaps worthy of mention that despite a widespread 
belief that women teachers accept the major responsibility for the 
home, conflict between professional and homemaker roles was given by a 
very small number of participants as the reason why they were unwilling 


to apply for administrative positions. 
PI DISCUSSION 


Career Orientation 

It appeared equally true of all groups that participants grew 
up surrounded by traditional female models. In the small number of 
cases where it did occur, participation in the labour force by their 
mothers was restricted to typically female occupations and was under- 
taken for the socially approved reason of financial necessity. 

The development of conservative value patterns which 
restricted occupational alternatives had made teacning appear a 
realistic choice of career. For only a small number of participants 
was there any "calling" in the professional sense noted by Greenwood 


(1972:14). For the vast majority the comment made by Hall (1972:151) 


that teaching was chosen by women because it was a "'safe' woman's 

occupation rather than because of any real dedication" seemed to have 
some justification. Some participants found, unexpectedly, intrinsic 
rewards in teaching but for others these did not appear to be present 


to any marked degree. This was particularly true of the random 


teacher group where seven out of ten would consider alternative careers 
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and half the participants said that they derived their sense of self- 
fulfillment from sources outside the profession. 

Administrators differed from teacher groups in that fewer 
were willing to leave teaching were they given the opportunity to do so. 
There was a tendency on the part of administrators to view themselves 
as deriving more satisfaction from their work than teachers in 
general. This was in keeping with the administrators' significantly 
higher PRO scale scores compared to teachers in the random teacher 
sample reported in the last chapter since for the professional the 
demarcation between work and leisure is not clearly defined. (Greenwood, 


1972:14) 


The Organizational Setting and Opportunities for Advancement 

Career possibilities for women within the profession were 
thought to be restricted by all groups but administrators were more 
likely to perceive opportunities for advancement than were teacher 
groups. Administrators were a little less inclined to regard all 
appointments of women teachers to administrative positions as tokenism. 
For example, in contrast to the random teacher group, administrators 
did believe that positions as supervisors were open to women. 

In all groups belief in restricted opportunity for upward 
mobility was based on the number of women in the upper levels of the 
educational hierarchy and this belief appeared to be stubbornly 
resistant to words, however well intentioned, from central office 
personnel. The suspicion that only the lower levels of the educational 


hierarchy are open to women is not conducive to professional growth. 
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Such a definition of the situation doubtless contributes to alienation 
in the sense of powerlessness and to a lack of commitment to organiza- 
tional goals. 

The importance of professional sponsorship in encouraging 
women to redefine their career aims and to be aware of the professional 
options that were open to them, was underlined by the number in the 
administrative group who said that this was indeed a very important 
factor in their seeking administrative positions. If this type of 
encouragement was given to members of the teacher groups, it was 
never mentioned in the interview situation. 

Enculturation within the profession has doubtless contributed 
to women teachers' reluctance to apply for administrative positions. 
Learning that administration was "men's work" they, in turn, have 
learned indifference to the administrative task. Certainly the 
position most commonly seen as "open" to women ~~ that of assistant 
principal in an elementary school -- was not perceived as either 


prestigious or professionally rewarding. 
SUMMARY 


The data collected in the interview situation has been 
summarized and discussed in this chapter. Attention was drawn to the 
ways in which administrators differed from the other two teacher 
groups: (1) their descriptions of the duties of a school administrator 
and (2) the influence of professional sponsorship in the making of 
career decisions. Administrators also differed from the random 


teacher group in their belief that the position of supervisor was open 
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to them. The most marked difference between administrators and the 
matched teacher group was in the appeal of the administrative task as 


a professionally rewarding challenge. 
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CHAPTER VI 


SUMMARY, CONCLUSIONS AND SUGGESTIONS FOR FURTHER 
RESEARCH 
Included in this final chapter is a summary statement of the 
problem, the conceptual framework and the methodology. The findings 
from the written instrument and interviews are reviewed and discussed 
in the second section. From the major findings some conclusions are 


drawn and suggestions made for further research. 
1. PROBLEM, CONCEPTUAL FRAMEWORK AND METHODOLOGY 


The Problem 

This exploratory study was designed to compare three groups 
within the teaching profession -- women administrators, women teachers 
matched with the administrators on years of teaching experience and 
teacher education, and women teachers randomly selected -- on variables 
which may be relevant to career decisions. 

For purposes of this investigation the major problem was 
divided into seventeen sub-problems. Hypotheses were formulated to 
incorporate the first fifteen of these problems. 

Sub-problems 1 to 6 inclusive were concerned with biographical 
variables. Hypotheses 1.1, 1.3, and 1.5 predicted Significant inter- 
group differences on marital status, number with dependents, and 
socio-economic status as defined by the occupation of the husband. 
Intra-group differences on these same variables were predicted between 


those who were willing and those who were not willing to apply for 
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administrative positions. (Hypotheses 1.2, 1.4, and 1.6). 

Sub-problems 7, 8,and 9 focused upon inter-group and intra- 
group differences on the Professional Role Orientation (PRO) total 
scale and subscales. hypotheses 2.1 predicted significant inter—group 
differences on the PRO scale; hypothesis 2.2 predicted significant 
differences within the three sample groups classified as to each of 
the three biographical variables on the PRO scale; and hypothesis 2.3 
predicted significant differences within the teacher groups between 
those who were willing and those who were not willing to apply for 
administrative appointments. These hypotheses were extended to include 
the willingness of participants to spend additional time, if necessary, 
upon the administrative task. 

Sub-problems 10, 11, and 12 dealt with inter-group and intra- 
group differences on the Sex Role Orientation (SRO) scale. Hypothesis 
3.1 predicted significant differences between groups on the SRO scale; 
hypothesis 3.2 predicted significant differences within the three 
sample groups on the SRO scale when the groups were classified 
according to each of the biographical variables and according to high 
and low scores on the PRO scale; and hypothesis 3.3 predicted sig- 
nificant differences on the SRO scale within the teacher samples 
between those who were willing and those who were not willing to apply 
for administrative appointments. 

Sub-problems 13, 14,and 15 focused on inter-group and intra- 
group differences in beliefs with respect to school boards' preferences 
for male administrators. Hypothesis 4.1 predicted significant differ- 


ences between groups on this variable. Hypothesis 4.2 predicted that 
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beliefs would differ within the three sample groups when classified 
according to each of the biographical variables, according to high and 
low scores on the PRO scale, and according to traditionalist and 
liberationist scores on the SRO scale. Hypothesis 4.3 predicted 
differences in beliefs between those who were willing and those who 
were not willing to apply for administrative appointments. These 
hypotheses were extended to include the personal preferences of par- 
ticipants with respect to men in positions of authority. 

Sub-problem 16 sought reasons why participants chose either to 
apply or not to apply for administrative positions. No hypothesis was 
formulated. 

Sub-problem 17 sought to identify other variables which would 
explain the number of women in school administration. Again, no a 


priori hypotheses were formulated. 


Conceptual Framework 

Literature on professionalism and professional role orienta- 
tion, on socialization and sex role orientation, provided the con- 
ceptual framework for the study. 

In the review of the literature, it was suggested that one 
barrier to the future professionalization of teaching was the large 
number of women in the teaching force whose professional commitment 
was low. An explanation of this lower professional commitment on the 
part of women teachers was sought in the socialization process. Women 
who have been socialized into acceptance of appropriate sex role 


behaviour with its emphasis upon passivity, non-competitiveness, and 
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the intrinsic value of the homemaker role could be expected to be less 
upwardly mobile, less committed professionally, than women who did not 


accept this view of women's place in the social structure. 


Methodology 

Sample. The sample consisted of 133 female teachers employed 
in the Edmonton Public School DUSLV ICU ge) .8 UF theSesDartucToanes 5 
47 were school administrators, 44 were in the group matched with the 
administrators on years of teacher education and teaching experience, 
and 42 were in a group of teachers who were randomly selected. 

Data Collection. All participants filled out a questionnaire 
in April, 1974, which consisted of background questions, beliefs con- 
cerning administration, a Professional Role Orientation scale (Hrynyk, 
1966) and a Sex Role Orientation scale. (Schmidt, 1973) 

Ten participants from each group (five with traditionalist 
SRO scores and five with liberationist SRO scores) agreed to be inter- 
viewed in April/May, 1974. Responses were taped, transcribed and 
later, categorized. 

Sbavisuical Treatment. The hypotheses which were concerned 
with the PRO and SRO scales were tested by means of F and T tests. 
Where the F test proved to be significant beyond the .05 level, the 
Scheffé method of multiple comparison of means was employed. For the 
comparison of groups with respect to marital status, beliefs and a 
willingness to expend additional time on the administrative task, 
chi-square tests of significance were employed. The decision was made 


to reject, or fail to reject, the null hypotheses at the .05 level of 
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Significance. 


II. RESULTS AND DISCUSSION 


Biographical Variables 
Inter-Group Comparisons. Hypothesis 1.1 predicted differences 


between administrators and teacher groups in marital status. This 
hypothesis was sustained. 

The percentage of married women in the administrative group was 
less than 50 percent (48.9) but this percentage figure rose to a little 
more than 70 percent (73.8) for the random teacher group. Certainly 
this finding does appear to be in keeping with Epstein's (1970) con- 
clusion that the determined woman who is not married will somewhat 
more easily attain prestigious positions within her profession than 
her married counterpart. From comments on the questionnaire volun- 
teered by some participants in the teacher groups, marriage did appear 
to be one of the obstacles, if not an overriding one, to the attainment 
of administrative positions. While this may be true for some women, 
for others marriage can serve as one of the socially approved "excuses" 
for inaction; it serves equally well those who wish to "avoid success" 
and those who wish to avoid confronting what they may believe is 
inevitable failure. 

Inter-group differences in the number who reported dependents 
were predicted by hypothesis 1.3. The analysis revealed a statistically 
significant difference between the matched and random teacher groups 
regarding the number who reported having dependents under ten years 


of age. While eight of the respondents in the random teacher group 
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reported having dependents in this age category, this was not true of 
any of the teachers in the matched group. However, there were no 
statistically significant differences between administrators and the 
matched teacher group or between administrators and the random teacher 
group with respect to: (1) the total number of dependents, 

(2) dependents under eighteen, and (3) dependents under ten years of 
age. Considering that the administrators were significantly older 
than the teachers in the random group, this was a somewhat surprising 
finding. However, the responses to the item which sought information 
On dependents were shown not to be reliable in all cases. 

Intra-Group Comparisons. Within the teacher groups, hypotheses 
1.2, 1.4, 1.6, predicted differences between those who had applied or 
intended to apply and those who had not applied and did not intend to 
apply for administrative appointments with respect to: (1) marital 
status, (2) the number who reported dependents, and (3) the socio- 
economic status of the husbands' occupation. None of these hypotheses 
were sustained by the findings. 

The lack of support for the hypotheses may have resulted from 
the research design which classified all those as willing to apply who 
responded that they intended at some time in the future to apply for 
an administrative appointment. Therefore this group may well have 
included participants who “intend to apply" a decade or more from now 


and whose intention to do so is far from resolute. 


Professional Role Orientation 


Inter-Group Comparison. Hypothesis 2.1 predicted differences 


between groups on the Professional Role Orientation scale. 
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This was supported by the findings as was the extension to the hypo- 
thesis which predicted that there would be differences between the 
groups with respect to a willingness to spend additional time, if 
necessary, on the administrative task. With regard to the PRO scale, 
there were significant differences between administrators and the 
random teacher group on: (1) the total scale, (2) the PRO subscale of 
service, and (3) the PRO subscale of core-organization. That adminis- 
trators scored significantly higher than teachers randomly selected 
was in keeping with Hrynyk's finding (1966:210) that those in status 
positions were apt to obtain higher scores on the PRO scale. A chi- 
Square test of significance also revealed a significant difference 
between the groups on their willingness to spend additional time on 
the administrative task. While more than 90 percent of administrators 
would accept an administrative appointment even if they believed that 
it would be more time consuming than classroom teaching, this was 

true of less than one third of the participants in each of the teacher 
groups. 

Intra-Group Comparisons. The next hypothesis (2.2) predicted 
intra-group differences on the PRO scale when the groups were classified 
according to each of the biographical variables -- marital status, 
dependents and socio-economic status. There were no significant 
differences on the total PRO scale or subscales between those who were 
married and those who were not married within the administrative and 
matched sample groups but within the random teacher group those who 
were not married scored significantly higher on the Colleague- 


Professional dimension of the PRO scale. One explanation of this 
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finding may simply be that teachers who are not married have more time 
and more freedom to form friendships based upon common professional 
interests, 

No relationship was established within any of the sample groups 
between dependents and the total PRO scale or subscales but when the 
groups were classified according to the socio-economic status of the 
husbands! occupation, statistical differences were revealed within 
the administrative and matched teacher groups. High socio-economic 
status was associated with high scores on the total PRO scale. These 
results give some support to the contention in the literature that 
women teachers from higher socio-economic backgrounds appear to be 
more committed to professional norms. A possible interpretation of 
this finding is that a woman whose husband's occupation ensures 
financial stability and status within the community, is less likely to 
work only for the ancillary rewards of teaching. 

Hypothesis 2.3 was concerned with intra-group differences on 
these measures of professional role orientation between those who 
were willing and those who were not willing to apply for administrative 
positions. No statistically significant differences were revealed and 


the hypothesis, therefore, was not sustained. 


Sex Role Orientation 
Inter-Group Comparison. Hypothesis 3.1 revealed no significant 
differences between the three sample groups on the SRO scale. 


Intra-Group Comparisons. The next hypothesis (3.2) predicted 


intra-group differences on the SRO scale according to: (1) marital 
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status, (2) dependents/no dependents, (3) husbands! S.E.S., and 
(4) high and low scores on the PRO scale. 

Within the administrative group there was a significant 
difference between those who were married and those who were not 
married on the SRO scale. The married participants obtained signifi- 
cantly lower mean scores on the SRO scale, indicating a more 
liberationist sex role orientation, than participants who were not 
married. This would seem to suggest that married women interested 
in their careers are more willing than women who are not married to 
reject, or at least partially reject, traditional assumptions regard- 
ing the role of women. The freedom of single women to devote their 
energies to their careers has never been questioned and thus they have 
less to gain by embracing a more liberationist type ideology. However, 
this relationship between marital status and SRO scores was not upheld 
within the teacher groups. 

With respect to the intra-group classification of dependents/ 
no dependents, no significant differences were revealed on the SRO 
scale. 

A relationship between socio-economic status as measured by 
the husbands' occupation and SRO scores was established within the 
administrative and random teacher samples where high S.E.S. groups 
obtained significantly lower mean scores than medium-low S.E.S. groups. 
If one assumes that women teachers whose husbands' incomes already 
provide a higher than average standard of living do not work out of 
financial necessity, then the finding is not very surprising. These 


women have chosen of their own volition to seek an identity outside the 


a a 


toastDngyta a tie waa etn eakzaeabniate. at nites 


sibwel> iebaipsey steppin linss Mebraa edt: of 2, : 
gis @ ndtectnat .2lene 2 pe rent nee) 

eis spd, Vit tang toto ad yrmbsinin eo efoy. ame Patbal 

bind i» eypwrt ephigea Ing Pree, Sd SepgEE nS aoe bhuan ata 

oy behrsim ten OM shay nemee Peng yall wre arb eee 

_heege, ¢sDjeaces Demag ther’, Aosker-attele eg deael neon 

itt) gfavth or/emmew sfpntes 1 aomert at «ness Yo ates 
wo qt? auttt bao bee hieno etsd wewes pat commess siete 

reeavtedl .qQaheatteanvd fatng? fest wan» galosvim e¢ | 

What er See eRetad OR. haw. en fees feditm cnmetee aides 

tary etotss wns 

Vatnaleomrt te dottsott tens ls qubw-stae), at2 or canner dst 


O° a ao tedeevay erg chanaaphiit tres Tengez ON gt 
UF Gorweden an tetele aleeeso- 6) 308 @ve~i 00. oteiastastavihios 
fend abttty ade) idnten shu ewtee DM tie cotpecu aa’ ‘abana 
cwmey 6.4.0 glk enity Solweet tdyte) rons, tas vet 

FO 5 832 lee Be mee}. hears ™_ seenT ylineat agi eye . 
wags aemenny ‘ginesrst ace) Svetsass awe Cait conunne Se . 

| v9 ab env Bm teats aaeruvn cad sided ak 

oust Org rigtad ‘Gis diet 4s patbald att andd ,grberooea Tet ' 


+ i sans abet ne et iain fo Te fa Pa - 
 . = | o. 


= 


167 


home. By doing so they have indicated their rejection of the traditional 
roles of "wife" and even "mother" as satisfying, full-time occupations. 
Within the administrative group, those who 
were Classified as high on the PRO scale obtained a significantly lower 
score on the SRO scale than those who were classified as low on the 
PRO scale. No relationship was established within the teacher groups 
between PRO and SRO scores. 
hypothesis 3.3 which predicted a difference on the SRO scale 
between those who were willing to apply and those who were not willing 
to apply for administrative positions was sustained within the random 
teacher group. Those participants in the random teacher group who had 
either applied or intended to apply for administrative positions had 
a significantly Tower mean score on the SRO scale (a more liberationist 
sex role orientation) than those who had neither applied for adminis- 
trative positions nor intended to do so. Thus the premise underlying 
this hypothesis that women who held or who sought line positions would 
differ in their sex role orientation from women who had neither held 


them nor sought them was established within the random teacher sample. 


Beliefs Regarding Administration 

Inter-Group Comparison. Hypothesis 4.1 which was concerned 
with differences between the groups with respect to their perceptions 
of school boards! preferences for male administrators was extended to 
include the participants' preferences for male administrators. The 
hypothesis was not sustained. The majority of participants in all 


sample groups believed that school boards did have a preference for 
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male administrators but they themselves held no such preference. 

Intra-Group Comparisons. The next hypothesis, 4.2, and its 
extension to include the participants' preferences for male adminis- 
trators revealed only one statistical difference within the sample 
groups when these groups were classified according to: (1) marital 
status, (2) dependents/no dependents, (3) husbands' S.E.S., (4) high 
and low scores on the PRO scale, and (5) traditionalist and 
liberationist scores on the SRO scale. 

The main hypothesis was not sustained. When the extension to 
the hypothesis was tested a statistically significant relationship was 
revealed between SRO scores and preference for male authority figures 
in the matched teacher group. Although none of the teachers in the 
matched group who obtained a liberationist SRO score held a preference 
for male administrators, approximately 43 percent of those who 
obtained a traditionalist SRO score expressed this preference. The 
analysis of the data did not reveal any statistical relationship 
between beliefs as measured in this study and willingness to apply for 


administrative positions (hypothesis 4.3). 


Interview Data 

There was no apparent difference in the socialization of any 
of the sample groups. For the majority of participants in all groups, 
teaching had not represented so much a "calling" as a practical 
career choice. In all three sample groups a number of participants 
said they would consider leaving teaching were they given an oppor- 


tunity to do so. 
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Only in the administrative group would a majority of the 
participants recommend teaching as a career for their daughters. The 
reasons for administrators’ recommendations varied from the pragmatic 
to the ideal of service as the following quotations illustrate: from 
"I think it is a marvelous thing for a young person to have that 
teaching scevtiiicate, especially a young lady," to “You can help 
children and people and society..." Generally, however, the reasons 
given were related to administrators' own personal sense of satis- 
faction with their career choice. 

Regardless of the sample group to which they belonged, few 
participants believed that teaching provided equal opportunities for 
men and women to obtain administrative appointments. Beliefs in 
restricted professional opportunities for women were largely based on 
the number of women in the upper levels of the educational hierarchy. 
Administrators differed significantly from the random teacher group 
in that administrators perceived the Nae Faden of supervisor as being 
open to them. 

There were no widely held stereotypes of male and female school 
Digiicl lal Sape INIS mMIdhG pe, in ae at least, because few participants 
had worked in a school where the principal was female and therefore 
had no experiential base on which to generalize. 

Administrators differed significantly from the matched teacher 
group in %' perception of the administrative task. While adminis- 
trators sa - aS an interesting, professional challenge, the manner 
in which the teacher groups were apt to define the administrative task 


explained why a number of teachers -- especially those in the matched 
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teacher group -- had no interest in it. 

Despite the commonly made assertion that the homemaker role 
prevents women teachers from applying for administrative positions, 
only one participant in each of the teacher groups cited family 
responsibilities as the most important factor in making the decision 
Note towappily! forsSuchsa position. 

Career decisions of administrators were very much influenced 
by authority figures in the educational hierarchy. Without this type 
of professional sponsorship many expressed the doubt that they would 
ever have made the decision to apply for administrative positions. 

It would, therefore, be difficult to overestimate the importance of 


this variable in helping teachers to make career decisions. 
III CONCLUSIONS 


To generalize widely from an exploratory study such as this 
would be unwise. The conclusions that follow are both place bound and 
time bound in that the findings relate to the Edmonton Public School 
District #7 in 1974. However, this research report may hold some 
interest for large, urban school districts which are similar in 
character to the Edmonton Public School District. 

Based on the results of the study, the following conclusions 
were drawn: 

leidhisastudy gave littie=support? tomthey inferences that 
women teachers perceive their additional roles of "wife" and "mother" 


as preventing them from applying for administrative positions. There 


were no significant differences between those who were willing to apply 
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for administrative positions with respect to these variables. However, 
some participants did indicate that their "willingness to apply" was 
future oriented -- to a time when their family responsibilities would 
be less. 

2. Administrators scored significantly higher on the Pro- 
fessional Role Orientation scale (PRO) than did teachers randomly 
selected but they did not obtain significantly higher scores than those 
participants in the matched teacher group where years of teacher educa- 
tion and teaching experience were controlled. This would seem to 
Suggest that years of teacher education and teaching experience might 
well be important intervening variables between administrative positions 
and higher scores on the PRO scale. 

3. The study gave some support to the hypothesized relation- 
ship between professional attitudes and sex role orientation. Within 
the administrative group, those who were classified as high on the PRO 
scale obtained a significantly more liberationist score on the SRO scale 


than those who were classified as low on the PRO scale. 


Some support was also given to the contention in the literature 


that women teachers from a high socio-economic background tend to be 
more professionally oriented than women teachers from lower socio- 
economic groups. Within the administrative and matched teacher samples 
those participants whose husbands' occupations were classified as being 
of high socio-economic status scored significantly higher on the PRO 
scale and within the administrative group, were significantly more 
liberationist {as measured by the SRO scale) in outlook than those 
participants whose husbands' occupations were classified as being of 


medium-low socio-economic status. 
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4. In general, administrators appeared to obtain more 
Satisfaction from their professional role than participants in the 
teacher groups. In comparison with teachers, administrators were: 
(1) less likely than participants in the teacher groups to consider an 
alternative career to teaching, and (2) more likely than participants 
in teacher groups to be positive in their recommendation of teaching 
as a career to others. 

5. The majority of participants in all sample groups 
believed that opportunities for women teachers to be restricted. 
Formal equality within the profession with respect to salaries and 
fringe benefits has done little to alter the perceptions of the 
majority of women teachers that opportunities for advancement within 
the profession are not equal for both sexes. Many expressed the view 
that a woman still needed to be more talented and better qualified 
if she was to compete successfully against men for administrative 
positions. Even then merit alone would not automatically ensure 
Success for aS one participant reiarked, "It doesn't matter how good 
you are for these positions. You have to fight your way and claw 
your way ... and you just have to be more outstanding than anyone 
else." 

At the prospect of such a struggle many women teachers have 
turned their backs and rejected even those positions which they do 
perceive as being available to them. Some felt that given time the 
system would become more equitable. Certainly there was little 


evidence of militancy. According to one administrator there was no 
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need for it: "I keep saying that we are like the Indians, we no longer 
have to fight our battles.... Others are fighting them for us." Many 
claimed that they did not want advancement and that they were either 
contented with their present positions or believed them to be pre- 
ferable to those administrative positions typically open to women 
teachers -- assistant principals in elementary schools. 

6. While a career in school administration was considered 
as an interesting, professional challenge by administrators, this 
view was not widely shared among participants in the other sample 
groups. Teachers' definitions of the administrative task may con- 


tribute to their reluctance to apply for such positions. 
IV. IMPLICATIONS 


1. In the light of the research findings of this study it 
is understandable that women are reluctant to apply for administrative 
positions. Women teachers hold few expectations for advancement in 
their careers and many have withdrawn from what they perceive as 
highly competitive achievement situations. Without some encouragement 
it is probable that the number of women teachers who apply for 
administrative positions will continue to be small in proportion to 
the number of women in the teaching force. The implication is that 
administrators should actively encourage qualified women to apply for 
administrative positions. 

2th) though tet pe true that the teaching profession 


attracts recruits who have already accepted society's traditional view 
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of what is "appropriate" sex role behaviour, in the case of female 
recruits with restricted career options, this generalization is at 
least open to question. If the judgement of Ziegler and Peak (1971) 
with respect to faculties of education is accepted, then anticipatory 
socialization for the profession takes place in conservative institutions 
Staffed by people with traditional value orientations who are more 
committed to the transmission of conservative values than to change 
and innovation. In such institutions women student teachers learn 
their future role of "teacher" but are rarely encouraged to think of 
themselves aS prospective Drincipals. Socialization within the 
profession reinforces this type of thinking. Women teachers soon 
learn, by observation, that women seldom occupy status positions in 
the educational hierarchy. 

Faculty of education »%rofessors should be willing to accept 
the responsibility for preparing not only male administrators at the 
graduate level but should also encourage competent undergraduate 
women to perceive themselves as potential administrators. The 
development of an attitude of professionalism would thus be expanded 
to include the role of administrator as well as that of teacher. 

As more career opportunities become available to women, 
teaching will have to compete with other professions to attract 
female personnel. Without appearing to offer any opportunities for 
advancement, it is difficult to see how the teaching profession can 


hope to recruit and retain the calibre of person it both needs and 
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desires. A need exists for a verbalization of career opportunities. 
Undergraduate programs should clearly delineate the career patterns 
in administration that are equally open to women as well as men. 

3. The widespread belief among women teachers that school 
boards have a preference for male administrators and that they 
themselves have only a limited access to status positions, has 
important implications for the morale of all women teachers. A system 
that is seen as refusing to acknowledge or to reward the initiative, 
industry and leadership talent of half its personnel can expect little 
loyalty. Although there w3re a number of dedicated teachers, there 
were others who might well have agreed with the teacher who commented 
on the questionnaire that "without advancement teaching is in many 
ways a ‘dead-end’ job." To guard against ambition and enthusiasm 
becoming apathy and indifferenc2, it is necessary for women teachers 
to believe that the principle of equal reward for equal effort extends 
beyond such material benefits as salaries and pension plans to include 
opportunities for recognition within the profession. 

Teachers' professional associations have a responsibility 
to monitor the appointments that school boards make to administrative 
positions and to present to women teachers the diverse career patterns 
open to them. Discussions sponsored by professional organizations 
would help to erode unfavourable stereotypes of women administrators. 

4. The study implies failure on the part of the school 
board to convince women that their applications for status positions 


are seriously considered. To eradicate the widespread assumption on 
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the part of women teachers that "it is harder for a woman" to obtain 
status positions in the educational hierarchy may prove very difficult. 
The following excerpt has been included to illustrate the difficulties 
with which a school board must contend should it wish to implement 
policies that would make for a greater utilization of the talent and 
leadership potential of its female personnel: 
Question: On what do you base your opinion [as to the serious 
consideration of women? ] 
Response: I suppose partly on statistics of what you see and 
partly from hearsay ... particularly this spring when 
there was interviewing for appointments.... 
Question: What did they say? 
Response: For example ... on some of the C/A [Department Head] 
jobs that were coning up they said that a woman would 
stand a better chance this year. I also Know in the 
interviews for assistantships one of the women teachers 
on our staff was invited back for the second round and 
some of the men were ignored out of --- I don't know -- 
hundreds of applications. 


Question: But you would still say this was tokenism? 


Pec DOnse menles mr LeSti | Tethinkeit vs: 4: 


Certainly it will take more than encouraging words to effect 
a change in women teachers' definition of the situation. Words, 
however, well-meaning, have done little to alter women teachers' 
perceptions that their chances of obtaining status positions are less 
than those of their male counterparts. If the women teachers in this 


Study have misjudged the attitudes of school boards toward them, 
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then it would seem that it is important for school boards to make 
clear their intention to create a climate of equality where women are 
accepted as educational leaders. 

The findings of the study imply the need for imaginative 
leadership programs by school boards, professional associations and 
faculties of education, aimed at women teachers. Such programs would 
Serve the purpose not only of identifying potential administrative 
talent but also of arousing interest in the administrative task as 
something more than just "paper work, discipline, timetabling, and 
things like that." In addition, sponsorship of women teachers who 
are interested in taking professional training in administration would 
add to a school board's credibility that the appointment of women to 
positions of administrative responsibility is more than mere tokenism. 
Entrenched attitudes are slow to change. It will take time, 
demonstrated fair promotion policies and patience on the part of 
school boards before women teachers become convinced that they too 
may attain influential positions in the educational hierarchy. 

5. The implications of legislation requiring stated 
proportions of women teachers being appointed to administrative 
positions should be explored. Such a study would be the responsibility 
of all those who are concerned with the greatest possible utilization 
of talent in the teaching profession -- the Department of Education, 
faculties of education, the teachers' professional organization and 


the school board. 
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V. SUGGESTIONS FOR FURTHER RESEARCH 


Based on the findings of this study, the following suggestions 
for further research have been made. 

1. This research report was unable to identify any major 
Statistically significant differences between those who were willing 
and those who were not willing to apply for administrative appointments. 
However, a more comprenensive study is needed in which the group who 
intend to apply for administrative positions is more carefully 
controlled with respect to the timing of the application, in order to 
Eon im this finding. 

2. A large-sample investigation is needed to ascertain 
whether or not family responsibilities do in fact affect the willingness 
of women to apply for administrative positions. 

3. <A further examination of the differences in Professional 
Role Orientation between administrators and the controlled matched 
group would provide some insight into the motivation of different 
Subsets within the profession. 

4. A similar study comoaring female and male administrators 
and matched teacher samples would provide some basis for a more 
meaningful assessment of potential administrative talent. 

5. The development of norms for the PRO scale would be 
useful for further research. 

6. Further study of the relationship between PRO and 


SES 1S needed, 
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7. A more elaborate study which compared the job satis- 
faction of women administrators with women teachers in general 
might prove of some utility in learning more about the motivation 
of female teaching personnel. 

8. The Sex Role Crientation scale needs refining. Sub- 
Scales which tap the various dircastint of sex role orientation as 
it relates to participation in the labour force would enhance its 
utility for research that relates not only to women teachers but 
to women in other professions. 

9. A study of tire attitudes of male teachers toward 
women in administrative positions would be useful. 


10. A random sample of community opinion would help to 


ascertain the degree of acceptance that women in senior administrative 


positions might expect from the general public. 
11. It would be of interest to study the effect on the 


career aspirations of women teachzrs of encouragement to apply for 


administrative positions. Such encouragement might take the form of 


written memos, seminars, professional sponsorship, or any combination 


of these three. 
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Wz 
PROFESSIONAL-ROLE ORIENTATION AND 


SEX-ROLE ORIENTATION SCALES Offtce 
Use 
Only 


Code No 
OUBSTIONNAIRE - PART A 


Please use a cheek mark (“) to indicate your response to 
the following ttems. 


Weepo you hold an administrative appointment? 
(1) Yes (2) No 


2. Years of teacher education for which you are paid 
eeyetess than four (PA aoe ee) fave mae 


(4) Six 


Gm ecatrs Of teaching experience (include this school year) 


eel - 4 Ce pn 2 eh ela (8) 1 Ogee 
pee lo (5) 20 - 24 (6) over 24 

4. Age 
Paeunder 25 (22 5 3 OE Lee eel ee en ee 
(4) 45 - 54 (5) over 54 


Saerarital status 
oe married (2) single . (3) oO Ener 


6. Number of dependents under eighteen 
(1) none (2) one (3) “two 


(4) three (5) merous (6) more than four 


7. Number of dependents under ten 
(1) none (2) one (3) two 


(4) three (5) four (6) more than four _ ; 


8. Other dependents not included in items 7 and 8 


: < : ~ = = | 
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tssentnlogge sw isevte ind 
hieg win poy tolqé “set aot ‘ 
a awe (8)... wey 12). 
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fh = PE 4E} +f - 73 ..(8) 
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Bie: 
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l4. 


Husband's approximate annual income - if applicable 
(1) under $10,000 

paper 0, 0004— $14,900 
fee, 000 — $19,900 
(fye220,000 —- $24,900 
(5)525,000 or over 


Bie 


Husband's occupation - if applicable. Please be as 
epecific as you can. (Example: high school teacher) 


Have you ever applied for an administrative position? 
Gay ves (2) No 


(if your response ts 'No', please answer Question 12.) 


Do you intend to apply for an administrative position? 
Pee .es (2) No 

Do you yourself have a preference for men in positions 
of authority (assume equal competence)? 

(1) Yes C2 2 NO (3) Undecided 

Do you think that school boards have any preference 
for male administrators? 

fa) Yes (2) (No (3) Undecided 

Would you turn down an administrative position if you 


thought it was going to be more time consuming than 
classroom teaching? 


(1) Yes (2)" No (3) Undecided 


Comments (Please make additional conditions which you feel 
ire pertinent. ) 
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PROFESSIONAL~ROLE ORIENTATION SCALE 


QUESTIONNAIRE - PART B 


Please indicate the degree to which you agree or disagree 
with each statement below by circling the appropriate 
Capedoey. AS your first reactions are important, please 


respond to each item swiftly. 


There are five possible responses for each statement. 


They are: 

strongly agree (SA) 
agree (A) 
undecided (U) 
disagree (D) 


strongly disagree (SD) 


Please respond to every item 


Vameeeeis Vital to his/her effectiveness 
that the teacher should possess a 
thorough knowledge of her subject 
matter. 


2. Persons should be evaluated primarily 
Peene basis of their ability to com- 
municate knowledge. 


Sumeeeocsons should be allowed to teach in 
muperta even if their total education 


Memress than that required for a B Ed. 


4. In case of a dispute between The 
Mieerta Teachers' Association, at the 
Peovincial level, and some other pro- 
Vincial authority or agency, the 
teacher owes his/her prime loyalty to 
the ATA. 


5. A teacher's practice should be based 
primarily on his/her acquaintance 
With educational literature and 
Research. 


6. Knowledge of educational theory is 
Vital for effective teaching. 


SA 


SA 


SA 


SA 


SA 


SD 


SD 


SD 


SD 


SD 


SD 


194 


19 


20 


Zi) 


pay) 


23 


24 


10. 


ile 


ae 


ES: 


14, 


5% 


LGR 


Lyi 


Tee 


Teachers should not be expected to 
Gevesatter—-hours instruction to pupils 
who are not doing well in their school 
work. 


I would rather teach than do anything 
eise ror a living. 


Because of what I am able to do for 
Socilery, ©£ would continue to teach 
even if I could earn more money at 
another vocation. 


A teacher should be prepared to devote 
the whole of his/her working lifetime 
Poeene, Occupation of teaching. 


A teacher should encourage as many of 
his/her students as possible to enter 
teaching as a vocation. 


A teacher should promote what he/she 
deems to be needed social changes 
through his/her contact with students 
oeschnOols. 


Membership in The Alberta Teachers' 
Association should be more important 
to teachers than membership in most 
other organizations to which they 
belong. 


fmecornot fee that I am a real inteé- 
Peeepart Of Lhe provincial 
Association. 


Dniy the ATA should speak for all 
teachers on professional matters. 


The Alberta Teachers' Association is 
the best body to oversee the enforce- 
Menwimot a code of ethics for teachers. 


Teachers should try to live up to what 
Peeyothink are the standards of the 
profession even if the administration 
Or the community does not seem to 
respect these same standards. 


The degree of respect that it commands 
Prom other teachers around the prov- 
Micewis not a major criterion of a 
good school. 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SA 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 
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Teachers should subscribe to and read 
Phewmajyor professional journals. 


Bereacner Should not ,.try to put what 
he/she believes to be standards and 
Seeatseot.good teaching into practice 
feeenesprocedures of the school pro- 
bao. them. 


A teacher should be a member of at 
least one specialist council and 
mould take an active.part in it. 


A teacher should not give more con- 
Sideration to the views of other 
teachers than to those of the public. 


Unless a teacher is satisfied that it 
Membpest for the student, a teacher 
should not do anything which someone 
else tells him/her to do. 


A teacher should not do anything that 
may jeopardize the interests of his/ 
her students, regardless of who gives 
the directive or what school rules 
state. 


Small matters should not have to be 
referred to someone higher up for a 
final answer. 


The ultimate authority over the major 
educational decisions should be exer- 
eiced by qualified teachers. 


Decisions concerning textbooks, refer- 
ences and courses of study should be 
made by teachers or groups of teachers 
and not by the Department of 
Education. 


Peachners should not be any more con- 
cerned than they are at present about 
the adequacy of the schools' programs 
for all students. 


If I had the choice, I would not 
belong to The Alberta Teachers' 
Association at the provincial level. 
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SEX-ROLE ORIENTATION SCALE 
pep Eelam 


Office 
Use 

QUESTIONNAIRE - PART C Only 
It is increasingly evident that sex-role patterns are Cae 
changing. This section deals with sex-role related 
issues. All answers should reflect your own situation; 
not what is commonly expressed in society. 
Please indicate the degree to which you agree or disagree 
with each statement below by circling the appropriate re- 
Spemeee) 45 your first reactions are important, please 
respond to each item swiftly. 
There are five possible responses for each statement. 
Theyre ; 
strongly agree (SA) 
agree (A) 
undecided vat) 
disagree (D) 
strongly disagree (SD) 
Please respond to every ttem 
1. In a marriage, the husband is mainly 

responsible for the financial support 

of the family. SACU 2D sole 48 
2. Marriage to one person at a time pro- 

vides the best possible framework for 

a relationship between mature men and 

women. SAL we ls ee ee 49 
3. in a marriage, the wife should support 

the husband in building his career 

despite possible conflict with her own 

ambitions. SA A U D SD 50 
4. Women who demand equal decision-making 

power in a marriage, risk making their 

husbands feel unmanly. SA A U D sD Jt 
5. In most families, it is best that the 

husband is the head of the home. SA A YU Dod 2 
6. Women have much to contribute to 

political life in modern society. SA A U D SD 53 
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Women who are sure of their feminina by 
meer be Nappy to be supportive rather 
Mian dominant in their marriage 
relationships. 


For most professionally trained women, 
having to choose between the role of a 
Wire and mother and the pursuit of a 
career creates feelings of inner 
Ponrlict. 


Mr and Mrs A are both working in 
Sereers that provide much satisfaction 
and opportunity for personal growth. 
They have two small children. Mrs A 
mmortered a job in a different city 
that would greatly enhance her career. 
Mrs A should convince the family to 
move. 


mie smajor Source of security for most 
women comes from husband and 
mont ly. 


Children of working mothers tend to be 
less well adjusted than children of 
mothers not employed outside the home. 


The greater the distinction a woman 
makes between her role as wife and 
mother and her other needs as a per- 
son, the more she experiences a sense 
Sreinner turmoil. 


There are arrangements other than 
Praditional marriage and family which 
Might be better for some adults and 
eur ldren. 


Women should have equality with men 
in salaries, promotions and hiring. 


Tt is very difficult for women with 
Children to combine a marriage with 
a career. 


It is often important that women act 
less knowledgeable or intelligent than 


men in order to please or impress 
them. 
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28, 


te 


fers the role of women to be sup- 
Pertive rather than assertive. 


Both men and women should have the 
freedom to experiment sexually as 
maey Choose. 


In the home, men and women should 
share the child-rearing responsi- 
bilities equally. 


Mmmour education system, girls are 
often counseled into female- 
dominated careers such as nursing and 
Meachning. This is too limiting and 
must change. 


Most men achieve their greatest satis- 
fect1ons from their work. 


Petits culture, most women appear to 
feel defensive and competitive with 
other women. 


Women now have equality with men be- 
fore the law. 


The primary reason for working in 
one's profession, while being a good 
Wete and mother, is not the earning of 
Money, but the achievement of personal 
satisfaction. 


In a heterosexual situation, men 
should always assume leadership. 


Biesinstitution of marriage, in its 
present form, must end. 


It is unfair that many qualified women 
Cannot get suitable work appointments, 
While men with similar skills have 
less trouble. 


In the home, men and women should 
Share the economic responsibilities 
equally. 


Many professional women would feel 
free to pursue careers if there were 
adequate day-care centres available 
for their children. 
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In a marriage, husband and wife should 
have equal decision-making power. 


Mr M and his wife share all household 
Pasks and the care of their two small 
children. Both work half-time. This 
reduces their income but allows them 
Pommaintain a closer family relation- 
Salo nas 1S a Great arrangement for 
all concerned. 


Pue to the incompatibility of inter- 
ests between family needs and the 
demands of a profession, women who 
pursue careers as well as homemaking 
have more conflict in their marriage 
than those who do not. 


Women who belong to Women's Liberation 
are aggresSive and castrating females, 
who dislike men. 


Mosc not right for wives to expect 
husbands to be equally responsible for 
Preparing food, cleaning house and 
@eeingd .or children, even if they are 
Moen working protessionals. 


The special courtesies extended to 
women are demeaning because they keep 
women feeling helpless and in their 
place. 


Women should initiate intimate inter- 
Boeekon with men if they wish. to. 


Although it may often be acceptable 
Berethe male to have extramarital sex, 
Mepis not acceptable, for the female of 
memarciage to do so. This double 
Standard is unfair. 


Women who combine a career with 
Marriage, have a deeper sense of their 
Own worth than those who do not. 


The most important role in a woman's 
Mere is that of wife and mother. 


SA 


SA 


SA 


SA 


SA 


SA 


5A 


SA 


SA 


SA 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


SD 


id bt eae » 
vpetapen se 


o A AR | 
“gogo eo 4ehIni: OI PL asa 
oF - io? Geiw yon? 12 set see ae 
| eida et of io yeas bode 
i aoe (edi wewssxe eved-ot sien ta 
| to olsun as sol eitasq@sove: Saas 
i elagh>- atc’ on oh ct apie 
| Go A AR tieteo 2) Grete 
. 
AzlW s6u72r @ ofideae he 
f viats Jo ganec ta 7eeh s ey art, oes 
BA Mm «iit ah oew Seg’ erty) APR, 
' - i = 
«*aaeow # oi nies la eg he Ine: 
i 0» @& -aeiton hes *3iw ie ans é im 
? 
d ae i : : f J 
a _ v, "2 
eG = 7 7 — - ¢ . 
ee ee ; 
ee | ' 


40. 


41. 


42. 


43. 


44, 


45. 


46. 


47, 


48, 


49, 


50. 


ay 


By 


In intellectual matters, most men 
marely Consider the opinions of 
women seriously. 


A man who allows his spouse to over- 
male his decisions iS unmasculine. 


Throughout life, most women are dis- 
couraged from having ambitions which 
might lead them into dominant public 
Positions. 


Abortion on demand iS a most humane 
way of dealing with a situation of 
ene unwanted birth. 


In.general, men are more often inter- 
ested in a woman's body than in her 
intellectual and creative abilities. 


Mier male sex is better off in this 
society, Since they have freedom, 
status and power that women do not 
have. 


Women who belong to the Women's 
Liberation Movement are healthy 
women fighting a sick system. 


Women can best achieve full self- 
development by getting the best 
education and training possible. 


Most men achieve their greatest 
Satisfactions from being good fathers 
for their families. 


Women's Liberation iS a movement 
Organized by women with justifiable 
grievances. 


Women who pursue a career and never 
Hebry, miss the most important satis~ 
factions of being a woman. 


Men are naturally more rational, 
while women are naturally more 
emotional. 


Women who are aggressive are 
unfeminine. 
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53. Raising children and homemaking pro- 
wides many rewards but, if it is a 
full-time task, it cannot provide a 
woman with complete satisfaction. 


fameeine traditional family should be re- 
Beaceasby laissez-faire heterosexual 
interaction, with children being 


farsea by well-trained professionals. 


55. Marriage should not limit the depth 
of one’s heterosexual relationships 
outside of the marriage unit. 


It would be helpful if you would again scan the question- 


Sar UD 


oA Ag, Use 


Maire to see that you have responded to every item. 


Peewee cirn the questionnaire before April ll, 1974. 
A stamped, addressed envelope has been enclosed for this 


purpose. 


Thank you for your time and cooperation. 


Mary Nixon 
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PROFESSIONAL ROLE ORIENTATION SCALE SCORING PROCEDURES 
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Item No. 
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Subscale 


Knowledge 
Knowledge 
Knowledge 
Core-Org. 
Knowledge 
Knowledge 
Service 
Service 
Service 
Service 
Service 
Service 
Core-Org. 
Core-Org. 
Core-Org. 
Core-Org. 


Colleague-Prof. 
Colleague-Prof. 
Colleague-Prof. 
Colleague-Prof. 
Colleague-Prof. 
Col league-Prof. 
Student-Aut. 
Student-Aut. 
Student-Aut. 
Student-Aut. 
Student-Aut. 
Student-Aut. 


Core-Org. 


Directional Weighting 


Positive 
Positive 
Reflected 
Positive - 
Positive 
Positive 
Ref lected 
Positive 
Positive 
Positive 
Positive 
Positive 
Positive 
Reflected 
Positive 
Positive 
Positive 
Reflected 
Positive 
Reflectea 
Positive 
Positive 
Positive 
Positive 
Positive 
Positive 
Positive 
Ref lected 
Ref lected 
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SEX ROLE ORIENTATION SCALE SCORING PROCEDURES 


a Ee 


Directional Weighting 


Positive 
Positive 
Positive 
Positive 
Positive 
Ref lected 
Positive 
Positive 
Reflected 
Positive 
Positive 


‘Positive 


Ref lected 
Reflected 
Positive 
Positive 
Positive 
Reflected 
Reflected 
Refiected 
Positive 
Positive 
Positive 
Reflected 
Positive 
Reflected 
Ref lected 
Reflected 
Reflected 
Reflected 
Reflected 
Positive 
Positive 
Positive 
Reflected 
Reflected 
Ref lected 
Reflected 
Positive 
Positive 


Directional Weighting 


Positive 
Ref lected 
Reflected 
Positive 
Ref lected 
Reflected 
Ref lected 
Reflected 
Reflected 
Positive 
Positive 
Positive 
Ref lected 
Reflected 
Reflected 
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Pilot Study 


INTERVIEW SCHEDULE 


1}. Background Information. 
Introductory phase of the interview lends itself to a reliability 
check of Questionnaire Part A. 

2. Women in Administration. 


a) How do you explain the larger proportion of men than women 
in school administration? 


b) Have you ever worked in a school with a woman principal? 


c) {if you have worked in a school with a woman principal, how 
would you compare her ability as an administrator with men 
in similar positions? 

d) Do you think that women are considered seriously for positions 
in the educational hierarchy above the position of elementary 
principal? 


e) On what do you base your opinion? 
ADMINISTRATORS 


f) What prompted you to apply for an administrative appointment? 
g) What was the factor which you weighed most in making your 
decision? ; 


TEACHERS 


h) Either: Why have you never applied? 
i) OR Why do you think you did not get the position? 


j) What was the factor which you weighted most itn making your 
decision to apply (or not to apply)? 
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GONE le Oo 


INTERVIEW SCHEDULE 


Introductory Phase 


Discussion of biographical. variables. 
Request permission to tape. 


Socialization and Career Choice 

1. Did your own mother work outside the home? 
PG) csw oe Now ee 

2. What type of work did she do? 


3. Why did she work? What reasons did she give? 


4. What expectations did your parents seem to have for 
you when you were growing up? 


Which seemed to receive the most emphasis -- marriage 
or a career? 


5. When you were growing up what influenced you toward 
your career choice? 


6. If you had the opportunity to change from teaching to 
some other occupation (without loss of salary or status) do you 
think you would? Yes No Perhaps 


Why or why not? 


7. Would you want a teenage daughter to go into teaching? 
Yes No Perhaps 


_ ate te 
) skinner a 
| rast hee emt 20M hone ED am a - 
, ‘iat 
ta) ovat a+ aoa see vakonernet St 


‘ 


oti 
. 4 
ve - 


met 


Arey 


7 : 7 _ 


agel Wem, o> AD aida dete NAT aelarys ot homies ale 


Would you want her to make it a lifelong career? 


Why or why not? 


8. How much career opportunity is there for an ambitious 
beginning teacher today as. compared to five years ago? 
More Less About the same 


social Change and Sex Roles 


9. Do you think there exists in society generally a 
Stereotyping of men and woman as having certain ascribed 
characteristics? Yes No Undecided 


11. Do you think there is any need for change in definitions 
of what is described as ‘masculine’ behaviour and what is 'feminine' 
behaviour? Yes No Undecided __ 


12. Do you think that these role definitions are changing? 
Will continue to change? Yes No Undecided 


13. At the present time do most married female teachers 
that you know accept the primary responsibility for the home: 
Yes No Undecided 


14. Do you believe that by and large this primary responsi- 
bility is accepted willingly? 
nes No Undecided 
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15. What do you think is the greatest source of satisfaction 


for women teachers -- life outside school/career? 
life outside school career 

For men? Dinesoutsidesscnools Career 

For yourself? life outside school career 


Women in Administration 


16. Have you ever worked in a school with a woman principal? 
Yes No Undecided 


17. How would you compare her ability as an administrator 
with men in similar positions? 


More ability Less ability About the same 


18. Do you think that women are considered seriously for 
positions in the educational hierarchy? 
Yes No 


At what level? Ass't Principal 
Principal (Elem. ) 
Junior High 
Senior High 
Supervisor 
Director 
Superintendent 
Other 


PTTL 


19. On what do you base your opinion? 


20. If you got a letter inviting you to apply for an 
administrative position how would you react? 
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Stereotyping 


21. I want you to try and guess whether the principal of 
this school is a man or a woman and then to give your reasons for 
Saying so. 


School A is an elementary school serving a middle 
class community in an urban area. No child lives 
more than six blocks from the school. Parents have 
been told that children must go home for lunch 
Since there is no supervision of children during 
the noon hour. Any child bringing lunch to school 
is sent home with a courteous burt firmly worded 
note from the principal. 


Man Woman 


Reason: 


Thank you. Now would you try this one? 


22. School B is an elementary school serving a very 
similar community to School A. Here too children 
are discouraged from bringing lunch. However, 
when the problem arises and children do bring 
their lunch, they are allowed to remain in an 
empty classroom adjacent to the staffroom. 


Man Woman 


Reason: 
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23. What are the main duties of the administrators in your 
school? 


24. Does this kind of work appeal to you? Yes No 


Application/Non-application 


25. What prompted you to apply for an administrative 
position? (or Why have you never applied?) 


26. What factor (or factors) influenced you most in 
making your decision? 
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CODING OF INTERVIEWS. (Item number on interview schedule shown in 


parenthesis after variable number) 


Variable 


8(5) 


9(6) 


Question Asked 
SRO Scale 
Mother's work 


outside the home 


Type of occupation 


Why employed? 


Parental expecta- 
tions which 
received first 
mention 


Emphasis 


Career Choice 


Teaching as 
Career Choice 


Change from 
teaching 


Response 


1D 
Low 
High 


Yes 
No 


Teacher 
Nurse 
Secretary 
Other 


Financial 
Other 


No clear expectations 
High level of education 
Better life 

Marriage 

Other 


Not made clear 
Career 

Marriage 

Career and marriage 


Restricted opportunity 

Finance 

Wanted to 

Parent wanted it 

Reason not clear/no 
response 


No response 
First choice 
Second choice 


Yes 
No 
Perhaps 
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CODING OF INTERVIEWS Contd. 


Variable 


10(6) 


LI?) 


Ag) 


13(8) 


14(9) 


lO) 


16(11) 


WAVY) 


Question Asked 


Reasons for changing 


Teenage daughter 
to go into teaching 


Teaching as a life- 
long career for 
daughter 


Career opportunity 
in teaching 


Stereotyping 


Truth to stereo- 
typing 


Need for change in 
stereotype 


Are role definitions 
changing? 


Response 


No response 
Salary 

Job Pressures 
New challenge 
Other 


Yes 
No 
Perhaps 


Yes 

No 

Undecided 

Make own decision 


Less 
More 
Same 


Yes 

No 
Undecided 
Don't know 


Yes 

No 
Undecided 
Don't know 


Yes 

No 
Undecided 
Don't know 


Yes 

No 
Undecided 
Don't know 


Code 
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14 


18 


19 
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CODING OF INTERVIEWS Contd. 


Variable 


a a ee SSS SS SSS 


19(13) 


20(14) 


Aa) 


ATS) 


22 (15) 


24(16) 


25(17) 


26(18) 


27(18) 


Question Asked 


Accept primary 
responsibility 


Responsibility 
willingly accepted 


Source of satisfac- 
tion for women 


Source/of Satisfac- 
tion for men 


Source of satisfac- 
tion TOmsselT 


Worked for a woman 
principal 


Rating of a woman 
administrator 


Are women given 
serious consider- 
ation? 


Asst Principal 
(E.) level? 


Response 


No response 
Yes 

No 
Undecided 
Don't know 


Yes 
No 
Undecided 


School 

Outside school 
Balance 

Distinction between 
married & other 
Don't know 


School 
Outside school 
Balance 


School 
Outside school 
Balance 


Yes 
No 


No response 
Less ability 
Same 

More 


Yes 
No 
Undecided 


Yes 
No 
Undecided 
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26 


27 


28 


29 


30 
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CODING OF INTERVIEWS Contd. 


Variable 


28(18) 


29(18) 


30(18) 


CIRC D! 


32(18) 


33(18) 


34(19) 


35(20) 


36(20) 


37(21) 


Question Asked 


Prinempet (Es)? 
Principal) He) 
Principal (S.H.) 
Supervisor 
Director 
Superintendent 
Base for opinion 


Invitation to apply 


Would apply for 
appointment 


School A 


Response 


No 
Undecided 


Yes 
No 
Undecided 


Yes 
No 
Undecided 


Yes 
No 
Undecided 


Yes 
No 
Undecided 


Yes 
No 
Undecided 


Experience/Observation 
Other 


‘Surprise 


Examine carefully 
Pleased 
Other 


Yes 
No 
Perhaps 


Man 
Woman 
Either 


Code 
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CODING OF INTERVIEWS Contd. 


Variable Question Asked Response Codey mnie 

38(22) School B Man ] 
Woman 2 4] 

Either S 

39(23) Main duties of an Curriculum 1 
administrator Provide leadership Z 42 

Poke 3 

Routine tasks 4 

Other 4 

40(24) Does adminstration Yes ] 
appeal to you? No 2 43 

41(25) Why did you take an Someone suggested it. ] 
admin. position? Educational influence 2 44 

Wished for challenge 3 

Ability to do job 4 

42(26) Why did you not Lacked training 1 
apply? Lacked experience : 45 

Job not attractive 3 

Felt there was little 
opportunity 4 
Interested in present 
job 5 
Other 6 
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Letters 
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010 - 107A Avenue Edmonton Alberta T5H 0Z8 Telephone (403) 429-5621 


GT me, OH gry 
é ¥ iti € L *\ 
Aa ~a'. oom vin 6 
Ye Fa cq Kb Board of ‘Trustees 
bic fed (3 es as Mr, Jumnes F. Falconer 
“33 bias i 8 AT ote ‘ Chairman 
fH RINT LTT ih? \ ) Mrs. Lois N. Campbell 
rete ry perf ‘ Mr. R. Herbert Jamieson 
, Mr. R. Vernon Johnson 
Te S) Bri ( TY ¢ { oe 
DMONTON PUBLIC SCHOOLS © hit 22, 
Dr.. John G, Paterson 


Mrs. Edith Rogers 


January 21, 1974 


Meeew. A. Kiffiak 
Administrative Assistant 
Division of Field Experiences 
University of Alberta 
EDMONTON, Alberta 


iSene Whe, Iaiieieskeyie 


Re: RESEARCH REQUEST - Mary Nixon 

This project has been approved on a permissive basis 
following examination by our department and consultation with Mr. 
Don Assheton-Smith, Director of Administrative Staffing. 


Under separate cover we have sent Mary Nixon a computer 
printout of a control group of teachers to match the experimental 
group. 


Because of the number of schools involved, the principals 


have not been contacted by me. 
specific persons to be involved in the study to see if they wish to 


participate. 


We are interested in the study, and would appreciate 
Peceiving a copy of the results as soon as they are available. 


Sincerely 


Reese a 
Tom Blowers, Ph.D 
Director of Research 
Research & Evaluation 


TAB/ks 


c.c. Don Assheton-Smith 


Mary Nixon 
Mee ieee Ge 


Mary Nixon can directly contact the 


i ed 


Administrative Staff 

Mr. M. Ao Strembitsky 
Superintendent 

My, Ic. W. Meen 
Secretary- Treasurer 

Mr. J. iM. Finlay 
Assocvate Superintendent 


Mr. G. P. Nicholson 
Associate Superintendent 
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March 1, 1974 


ROSWHOM TLD MAY CONCERN 


The Association is pleased to endorse the study be- 
miceeconaucted by Mrs Mary Nixon.as part of her doc-— 
wordt program. Jf 15 CONSiIStent with longstanding 
Association policy and in keeping with a recent 
Ccerserom or the Provinelal Executive Councils that 
it will view sympathetically research in the gen- 
eral area of placement and promotion practices of 
boards. We encourage your cooperation in this part 
of Mrs Nixon's research. When completed, a copy of 
her thesis will be filed with the ATA library. 


Yours sincerely, 


NOP Heynyk 
Association Executive Secretary 


NPH/sc 
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FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2E1 


Marche so 7.4 


Dear ; 


As a doctoral student in the Department of Educational Admin- 
wetration, University of Alberta, I have chosen for my thesis 
topic 'A Comparison of Women Administrators and Teachers on 
belectecdeVarilables!..—-Iewould Like you to participate in) this 
Seudy. 


SoOuUldsyou decide to Participate in the study—-and -[ahope you 
will—a questionnaire will be sent to you with a code number 
which corresponds to your name. This is necessary for the 
SerecuyOnwOL deLangom. Semple for follow-up sessions. “Your 
number and name will be known only to me and the number-name 
file will be destroyed at the conclusion of the study. The 
EaCoUseWil Ll report-group Opinion only. The questionnaire will 
Hemsemna Out at the end of this month or early in April. 
Follow-up sessions will take place, for some participants, 
either in early May or in October. 


Meestimacte sonat 2t will take you approximately thirty minutes 
fOptrel Our the questionnaire. Should you be anvolved ian =the 
follow-up session, this will take another thirty minutes of 
VouG time whens. wild. come out) to,your school costal with you. 


Having taught for the Edmonton Public School Board, I know 
GShbateteachers have many calls on theix timesyelindo feel, how- 
Svecy that you well find the study of interest. topyou.s itsyou 
want further information about the study before making up your 
Hedeto participate in it or have enyAgduesl tone, @otease Teel 
meeerto call me during the evenings (488-9598) or vatythesuni— 
Megertym(4s2-4900)". 


The study has been authorized by the Edmonton Public School 
Board and endorsed by The Alberta Teachers' Association. 


Please let me know whether you are willing to take part in the 
Beuaveoyeriiiing 1n the enclosed form and mMadinG ste eOe Merman 
the envelope provided. I am looking forward to hearing from 
you and a possible meeting with you. 


Yours. sincerely, 


LQ Abo 


Mary Nixon 
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FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6EG 2E1 


Marcle ja 974 


Dear a . ; 


Permission has been given by the Edmonton Public 
School Board Lor me to approach a number of adminis— 
trators and teachers to ask that they participate in 
a study. in your school, the following people are 
being contacted: 


A copy of the letter is enclosed for your informa~ 
tion. Thank you for your cooperation. 


Yours Sincerely, 


KGrg oxom 


Mary Nixon 
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THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2E1 


FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


RESEARCH PROJ EGT 


I agree to participate in the study 
I do not wish to participate 
Name (Please print) 


School 


Teacher School Administrator 
Years of Teaching Experience 


mearssof jleacher j/Educatiaon for Salary Purposes 


Please return this form to me before March 8, 1974. 
Thank you for your cooperation. 


Mary Nixon 
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FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2E1 


March 20, 1974 


Dear Participant, 

Thank you for your positive response to my letter of March 1, 1974. 

I would be grateful if you would fill out the enclosed questionnaire and return 
meetcoeme berore Aprilvllj 1974 in the envelope provided. The questionnaire is 
already coded and it ts not~necessary that your name should appear anywhere 

on it. Again, let me assure you of the confidentiality of any responses which 
you may choose to make. 

Your interest and cooperation is greatly appreciated. 


Yours sincerely, 


Ay 
u 


as [kor 


Mary Nixon 
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FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
TOG 2EI 


April 22, 1974 


Dear Participant, 

This is a reminder that I have not yet received your questionnaire 
return. I would very much like to have your responses to the items 
before beginning the computer analysis and the second phase of 


the research. 


If you have already mailed the questionnaire, please ignore this 
letter. Thank you for your interest in the study. 


Yours sincerely, 


Mary ers 


Mary Nixon 
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FACULTY OF EDUCATION 
DEPARTMENT OF EDUCATIONAL 
ADMINISTRATION 


THE UNIVERSITY OF ALBERTA 
EDMONTON, CANADA 
T6G 2E1 


June 17, 1974 


Dear 5 


Enclosed is a transcript of your replies and the questions which 
I asked you at our meeting on eae 


If the transcript does not accurately reflect the views you expressed, 
please return it to me with your amendments. Should I not hear from 


you I will conclude that your opinions have been accurately recorded. 


Thank you for your time and your continuing interest in the study. 


Yours sincerely, 


Mary Nixon 
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APPENDIX C€ 


Collated Comments from the Questionnaires 
Categorization of Participants’ Responses 
Interview Transcripts 
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COLLATED COMMENTS FROM QUESTIONNAIRE 


Administrators 


Al 


A6 


A/ 


A8 


A20 


A22 


A24 


A30 


A34 


A45 


Principal of a school should not be required to have a 
registered classroom. If school warrants an assistant principal 
more than .1 time should be allowed. 


I would only turn down an administrative appointment if I felt 
that my training and experience were not suitable or applicable 
to the particular job. 


Selection committees are usually made up of men and feminine 
leadership qualities often are shown in a different way than 
men's. 


(Answered "Yes" to Q.14. Do you think school boards have any 
preference for male administrators. ) 

I hold an administrative position. Our school board is anxious 
to have women administrators. The Superintendent said, "A 
woman has five times as many chances as a man for an 
administrative position. 


Would hate to lose the summer and Christmas and Easter 
vacations. 


I personally would not find the time factor the major 
consideration. At the present time (and for many years) I 
spend considerable time on my classroom and administrative 
work outside of official school hours. 


Holding an administrative position often means classroom 
teaching is included, as in my caSe. 


Women administrators really do have to work much harder than 
their male counterparts to almost justify their existence. 


I have been employed with the E.P.S.B. sixteen years and have 
received promotions when I applied. I have no complaints. 


ylomen in administrative positions enjoy Supervision/ 
Administration time on an equal basis with men. S/A time is 
determined by size of enrollment. Teaching load would be 
reduced for teaching administrators, hence how could an 
administrative position be more time consuming than a 
classroom teaching position??? 
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I don't think an administrative position could be more time 
consuming than my present class is! 

--I wouldn't want to lose touch with the classroom completely. 
--An administrative position to me means more responsibility, 
more diplomacy, more P.R. (better communication skills with 
adults. ) 


I am in the fortunate position whereby I had been offered 
my administrative position (and prior to my husband's position!) 


Teachers (Matched Group) 


T3 


18S 


T11 


T13 


T14 


1S 


I Feel that more men are appointed because more men apply. 
Decision [to apply] would be relative to factors other than 
time involved. 


I have been an administrator for the past twelve years and 
just this year have given it up. It has become far more 
time consuming in the past few years and I believe a person 
is entitled to some home life and recreation of one's own 
choice. There is more to life than just "school problems" 
and I found myself more and more deeply involved in just 
that one narrow field. 


School boards appear to have preference for male administrators 
and this should definitely be changed, as women are just as 
capable in this type of administration. 


Most women in administrative positions have made their career 
their first or prime interest. I feel I have other interests 
(my home, my family) which take a great deal of my time now. 
This may change when I'm still older, but for now I don't 

see how I could combine all this and an administrative 
position; I'm not an exceptional person which you should 

be to do all this. 


As an administrator one loses contact with students. I feel 
I can do more good in a classroom. One is much closer to 
students (feelings, understandings, problems). 


Women in Alberta, in teaching for example, have applied and 
reapplied for administrative positions, largely to be 
ignored for the usual not-quite-satisfactory reasons. 
Although female teachers with administrative ability are now 
occasionally successful in obtaining jobs they want, the 
situation is still fantastically lopsided. Hence the waste 
in administrative potential is shocking. 
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Many young, very capable women are passed up because of their 
own doing. They feel a stronger sense of obligation first to 
home and family than to some time-consuming administrative 
position. 


It is not so much the time involved in an administrative 
position as it is the added responsibility and resulting 
pressure that makes it impossible for a person with an 
already full load of work, home and family. 


I have three times been offered principalships; twice offered 
the chance to initiate special programs for students with 
learning problems; several times (at least once yearly) 
positions as reading specialist have been offered. My sex 
has not prevented me being offered administrative posts. 

Being a good administrator costs more than I am willing to 
pay, and I have not the personality for it. I am highly 
fulfilled in my present role, I am not a status seeker. 


At times I feel women try too hard in administrative positions 
because they feel that more is expected of them. As yet the 
number of women in administrative positions is so small that 
the pressure of society makes the situation unnatural. 


I cannot see any difference for having a male administrator 
over a female administrator. A female with ability, 
competence and capability would make just as an efficient 
administrator as a man. 


Am not interested in administration. 


A woman in administrative position has to work twice as hard 
to prove she's 'capable' of being an administrator. A male 
adiiamistrator.can .SiOtt. Off ana not MUCH iS =Saldm ine 
‘expectations’! of a female administrator are too high both 
by the school board and the staff -- especially women. 

Many are a menace to a 'female' administrator for there's 
resentment. 


The fact that there are more male administrators could mean 
the board is preferential to them but not being on the board, 
Pecan Li Say. 


Since I am considering retirement this year I would not take 
on added responsibilities. 
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I have noticed that both male and female teachers respond to 
male authority and decision more readily than to female 
authority and decision. 

It has been my experience that women can organize their 
own work as efficiently as any man, but men can organize the 
work of many people more efficiently. 


ae offered the one [staff position] I have. I like the one 
ave. 


School boards prefer men in administrative positions. 


some of the questions I might have answered differently but 
bringing up two teenage boys alone does not give one too much 
leisure time at the moment and for that reason I have no 
aspiration momentarily for higher positions. 


Teachers (Random Sample) 


R2 


R6 


Re question 12 I am undecided. I have taught in three schools 
under principals (male) who were not adequate to the job. I 
feel I must choose among these paths: 1) accept the situation 
of working under these conditions; 2) attempt to have the job 
myself; 3) find another line of work; 4) stop working. 

I expect to spend most of my life working. I will 
probably narrow it down to become an administrator myself or 
finding another line of work. When working with a poor 
administrator, I find the school too dreary and unstimulating, 
a poor place to spend one's working life. 

I want to talk to some female administrators to learn 
from their experience. I expect to find the male administrative 
hierarchy to make advancement difficult for women. I find that 
male teachers are very threatened by "women's lib." Since male 
teachers are often less hardworking than women teachers, I 
think this point of view is understandable, though not 
admirable. 

Before applying for advancement, I would want to get my 
M.A. in administration and to have had any children. I would 
have to compensate for my sex. 

I expect competition to get tough because of the declining 
school enrolment. Also, without advancement teaching is in 
many ways, a 'dead-end' job. 


I feel (an impression) that advancement in administration is 
much more difficult for women than it is for men. Partially 
because women do not actually apply for administrative posts and 
tend [to] break up their careers for child rearing purposes but 
also because there is prejudice against women in education 
administration. 
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At present an administrative position would remove me from the 
classrooin (gymnasium) where I prefer to work and from direct 
teaching contact with the students. Therefore I am not 
interested in administration at this time. 


Amount of challenge in job. 


I personally do not care for administrative duties and at this 
time am not interested in applying for one. 


Do you think an administrative job would be less interesting 
and stimulating than teaching -- yes. 


I would not apply for an administrative position at this point 
as I plan to begin a family in the near future. However that 
does not rule out the possibility of applying ten or fifteen 
years from now. 


I would turn down a position that did not interest me. 


I don't think I would like to apply for an administrative 
position again, knowing how two-faced certain directors in 
Central Office are. I've had three letters from them in the 
last few years regarding transfers and appointments and I 
know that each is a damned lie. 


It would be interesting to establish whether or not your 
respondents feel that acceptance of female administrators is 
changing. I think it is important to know if teachers are 
optimistic about an improving climate of equal opportunity. 
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CODING OF BASIC QUESTIONS FOR READING OF TRANSCRIPTS 


Did your own mother work outside the home? 

What type of work did she do? 

Why did she work? What reasons did she give? 

What expectations did your parents have for you when you were 
growing up? Which received the most emphasis -- marriage or a 


career? 


When you were growing up what influenced you toward your career 
choice? 


If you had the opportunity to change from teaching to some other 
occupation (without loss or salary or status) do you think you 
would? Why or why not? 


Would you want a teenage daughter te go into teaching? Would 
you want her to make it a lifelong career? Why or why not? 


How much career opportunity is there for an ambitious, beginning 
teacher today as compared to five years ago? 


Do you think there exists in society generally a stereotyping of 
men and women as having certain ascribed characteristics? 


Do you think there is much truth to the stereotyping? 


. Do you think there is any need for change in definitions of what 


is described as 'masculine' behaviour and what is ‘feminine’ 
behaviour? 


. Do you think that these role definitions are changing? 


At the present time do most married female teachers that you 
know accept the primary responsibility for the home? 


Do you believe that by and large this primary responsibility is 
accepted willingly? 


. What do you think is the greatest source of satisfaction for 


women teachers -- life outside school/career? For men? For 
yourself? 
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. Have you ever worked for a woman principal? 


. How would you compare her ability as an administrator with men 


in similar positions? 


. Do you think that women are considered seriously for positions 


in the educational hierarchy? At what level? 


. On what do you base your opinion? 


. If you got a letter inviting you to apply for an administrative 


position how would you react. 


4 woh NO(G/ hal ernioneie fees 

PHS CN OO be Der onretc mm erensnas 

. What are the main duties of the administrators in your school? 

. Does this kind of work appeal to you? 

. Why have you applied/not applied for an administrative position? 


. What factor (or factors) influenced you most in making your 


decision? 


lor the convenience of the reader, the left hand margin numbers 
correspond with the left hand margin numbers on the transcripts. 
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ALLOCATION OF PARTICIPANTS! RESPONSES TO CODING CATEGORIES 
(ADMINISTRATORS) 


Respondents ! 
Item and Response Category Code No. 
1. Did your mother work 
outside the home? 
(a) Yes AD] 
(b) No All_ other participants 


2. Type of occupation: 
(a) Teacher 
(b) Nurse A5] 
(c) Secretary 
(d) Other 
3. Why employed 
(a) Financial A51 
(b) Other 
4, Parental Expectations 
(a) No clear expectation A023A183;A30;A49 3A51 


(b) Education A223A24 3A29 3A4] 

(c) Marriage 

__(d) Other A2] 
5. Emphasis” 

(a) Not made clear A18;A30 

(b) Career A21 3A223A24 3A29 3A51 

(c) Marriage 

(d) Career and marriage A023A41;A49 ae 
5. Reason for Career Choice 

(a) Restricted opportunity 

(b) Finance A023A21 3A49 

(c) Wanted to teach A24 3A30;A51 

(d) Parents wanted it A183A41 

(e) Not clear/no response A22;A18 
6. Change from teaching 

(a) tes A22;A49 

(b) N A213A24;3A293A41 3A51 

Reason for changing 

(a) No response 

(b) Salary 

(c) Job pressures A30 
Pe ComleWeclaulendérems  __AQ2A18;AZ23049 ee 
7. Daughter to go into 

teaching 

(a) Yes A183A21 3A223A243A29 ;A41 5A49 3A51 

(b) No A30 


(c) Perhaps oi AOC ee eee 
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Respondents’ 
Item and Response Category Code No. 
Teaching as a life-long 
career for daughter 
(a) Yes A49 3A18 3A21 3A243A29 
(b) No A02;A30 
(c) Undecided A22 
(d) Make own decision | A513A41 
8. Career opportunity in 
teaching as compared 
with five years ago 
(a) Less A023;A183;A29 
(b) More A513A21 3;A24 
(c) Same A49 5A22;A41 ; 
9. Stereotyping 
(a) Yes A023A183A223A24 3A29 3A30 3A41 3A49 3A51 
(b) No A2] 
10.Truth to stereotyping 
(a) Yes A18 3A243A30 3A51 
(b) No A023A21 3A223A29 3A41 3A49 
11.Need for change 
(a) Yes A023A183A22 3A24 3A29;A30 3A41 3A493A51 
(d) Don't know Al 
12.Are role definitions 
changing? 
(a) Yes A023A183A223A24 3A29 3A303A49 3A51 
(c) Undecided A4] 
(d) Don't know A2] 
13.Accept primary responsi- 
bility for the home 
(a) Yes A023A18;3A21 3A22 3A24 3A30 5A41 3A49 
(b) No A29;A51 
14.Responsibility willingly 1 
accepted 
(a) Yes A02 3A183A21 3A223A24 3A30 ;A49 
cA) Sto a2 2h ai ete aa 


5.Source of main satisfac- 
tion for women teachers 


(b) Outside school A02;A18;3A30;A41 ;A49 
(c) Balance A21 3A24;A293;A51 
(d) Distinction between 

married/others A22 


eee eee eee a Ey eae RS TE LE ee TES RT 
Source of main satisfac- 


tion for men teachers 

(a) School A02;A18;3A21 3A24 3A30;A41 
(b) Outside school A49 

(c) Balance A22;A293A51 
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Respondents ! 
Item and Response Category Code No. 
Source of main satis- 
faction tor selt 


(a) School A223A24 3A30 3A413A49 

(b) Outside School 

(d) Balance AQ02 3A18 3A21 3A293A51 
16.Worked for a women 

principal 

(a) Yes A243A30 

(b) No All others 


17.Rating of a woman principal 
(a) less ability 


(b) Same ability A24 3A30 
(c) More ability A30 


18.Are women applicants 
seriously considered? 


(a) Yes A21 3A22 3A30 3A493A51 3A29 

(b) No A023A18 ;A24 3A41 

Ass't P.(E) 

(a) Yes A02 3A183A21 3A22 3A24 3A29 3A30;A49 3A51 
(b) No A4) 


(c) Undecided 
Principal (E) 


(a) Yes AQ2 3A183A21 3A29 3A30 3A49 3A243A5] 
(b) No A41 

(c) Undecided ____A22 

Principal (J.H. ) 

(a) Yes A2] 

(b) No A023A24 3A22 3A303;A41 3A49 3A51 

(c) Undecided A29;A18 

Princ pablo. te 

(b) No All_participants A 
Supervisor 

(a) Yes A023A183A21 3A22 3A29 3A30 3A493A51 
(b) No A24;A41 

Director 

(a) Yes A2Z13A293A51 

(b) No All other participants 
Superintendent 

(a leNes AS] . 

(b) No All other participants 


19.Base for opinion 

(a) Exp./Observation _ A023A18;A21 3A22 3A24 3A49 3A29 5A41 5A5] 
20. Invitation to apply 

for another position 

Reaction: 

(a) Surprised/pleased A49;A51 

(b) Other A023;A183A21 5A22 
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Respondents! 

Item and Response Category Code No. 

Would apply 

(a) Yes A02 3A243A29 3A49 

(b) No A22 ;A30 

___(c) Perhaps A213A41.3;A51 
21.School A 

(a) Man A18;A22 3A243A293A303A41 

(b) Woman Ad2 

(c) Either A21 3A49 3A51 
22.School B 

(a) Man A18 3A30;A49 

b) Woman A02 3A21 3A22 3A24 3A29 3A51 
23.Main duties of an 

administrator 


(a) Curriculum 
ee oa Py bee 
(d) ere tasks 
(e) Other 
24.Does administration appeal 
to you? 
(2) Yes 
5.Why did you apply? 
(a) Someone suggested it 
(b) Widen educational 
influence 
(c) Challenge 
(d) Ability to do the job 
26.Most important factor: 
(a) Suggestion to do so 
Cc 


(b) Interest in total 
school program 

(c) Workload of marking 

(d) Wanted to work with 

(e) adults and children 


e) Challenge A49 


AQ023;A21 3A30;A41 
A243A49 sA29 


A223A51 


All_ participants 
A023A21 3A24;A30;A51 
A29;3A41 

A49 

A24 

A02 3A21 3A243A303A51 


A223A4] 
Als 


A29 
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ALLOCATION OF PARTICIPANTS' RESPONSES TO CODING CATEGORIES 
(MATCHED TEACHER GROUP) 


ase a ees So —C—SC*~C Respondents = SO 


Item and Response Category Code No. 
1. Did your mother work outside 

the home? 

(a) "Nes 7153126 3128 3143 

b) No T02 37103137 31423747 3750 
2. 1ypekoruoccupation: 

(a) Teacher 1262028 

(b) Nurse 

(c) Secretary 

(d) Other ees) 
3. Why employed? 

(a) Financial 11531282143 

(b) Other T26 
4, Parental Expectations: 

(a) No clear expectation POZST IOs tls s47, 

(b) Education 12630282337; 1435050 

(@) Better lite 

(d) Marriage T42 

Emphasis: 

(a) Not made clear TOZsTtOetS:2 37 

(b) Career TA35T4757.50 

(c) Marriage Zona 

(d) Career T28 
5. Reason for Career Choice 

(a) Restricted opportunity VO2s 1262143" 1503147 

(b) Finance T28 

(c) Wanted to teach TUMORAL Swe Ste 

(d) Parents wanted it ibis 
6. Change from teaching 

Kauieves TO2 hilo. de7 bo 

(b) No T1037283;7T423143 
Mee eR aeichaps eee 2 Se nn 9 0120 ee ee ee 
7. Reasons for changing: 

(c) Job pressures TO2s126;137 

(d) New challenge 7153150 
Po crticmtegsherer 147 eee 
7. Daughter to go into teaching: 

(a) Yes T1037 283742 

(b) No 13731473750 

(c) Undecided TO2 slo whoa 
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Respondents ' 

Item and Response Category Code No. 

Teaching as life-long career 

for daughter: 

(a) Yes 

(b) No Tis AZ 0 

(c) Undecided 

(d) Make own decision MOS Oeste cma 
8. Career opportunity in 

teaching as compared with 

five years ago: 

(a) Less TOs be G47. 

(b) More 1283750 

(c) Same M2steus 42143 = 
9. Stereotyping 

(a) Yes . T0231 Ost Ss he6shereskaoehoo 

(b) No T28 3742 

(c) Undecided —__ T47 
10.Truth to Stereotyping: 

(a) Yes NOZs Lao oC aia 

(b) No TZOs120S1o7- sesh 4e 
11.Need for change: in stereotype 

(a) Yes UNO Yeas MOM RSA 25) 41 8S) ais, © 

(b) No T42 3743 

(c) Undecided T47 


12.Are role definitions changing?: 


(a) Yes 
(b) No 
(c) Undecided 
13.Accept primary responsibility 
for the home: 
(a) Yes 
(b) No 


All participants except 147 
T47 


All participants except T42 
T42 


14.Responsibility willingly 


accepted: 
(a) Yes 
(b) No 
(c) Undecided 
15.Source of main satisfaction 
for women teachers: 
(b) Outside school 
(c) Balance 
Source of main satisfaction 
for men teachers: 
(a) School 
(b) Outside school 
(c) Balance 


DO2 st 10st Ss colori ae 45) 150 
T47 
T26 


T02 3137 5147 


All other participants 
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Respondents | 

Item and Response Category Code No. 

Source of main satisfaction 

for seit 

(a) School ISCAS 

(b) Outside school 1026047 

(c) Balance POR Sst2os Ze. (42050 
16.Worked for a women principal: 

(a) Yes T26 


(b) No All other participants 


17.Rating of a women principal: 
(c) More abilit 26 
18.Are women applicants 
seriously considered? 
(a) Yes TO: Ri Sent 
(b) No | All_ other participants 
est PAG) 


(a) Yes All_participants 
Principal (E.) 


(a) Yes TOes HO Tas 265082 

(b) No TeshoveT4ss14 7150 

Principal (J.H.) 

(b) No All participants except 115;T16 

(c) Undecided TiSe Gans 

Pimetoa mesial) 

(b) No All_ participants 

Supervisor 

(a) Yes TlOst 1S3142 

(b) lo All_ other participants 

Director 

(a) Yes T103;742 

(b) No All_ other participants 

Superintendents 

(b) No All_ participants 
19.Base for opinion: 

(a) Exp./Observation TO2STIOST 26ST 37 ae as ay 

(b) Other 11531285050 
20.Invitation to apply: 

(a) Surprised/Pleased WO2slosicostaes lou 

(b) Other TWOsis7e 147, 

Would apply: 

(a) Yes T02 

(b) No cee oer nade 

As 


(c) Undecided 

21.School A 
(a) Man T1087 1531 26 21283143 
(b) Woman 1372742:750 


c) Either 1025147 
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Item and Response Category 


Respondents ' 
Code No. 


AY Sis SL ATOTO\s WG G9 ay Sure alle eimai a a 


(a) Man 

(b) Woman 

(e) thither 
23.Main duties of an 

administrator: 


TB soo 
hoeT43 
OZ STIG TIS zo ulee ey 


CO) ER.R. eo? 42 
(d) Routine tasks T0231 262 t2e-743-147-150 
(e) Other By, T15 
24.Does administration appeal 
to you?: 
(a) Yes T28 
(b) No All_ other participants 
25.Why did you not apply?: 
(b) Lacked experience T28 
(c) Job not attractive fey 1422143 oe 
(d) Felt there was little 
opportunity Wi5 
(e) Interested in present job 110;126 
(A) e0ther HOZb0 
26.Most important factor: 
(a) Not interested VO MIAG asi ay 
(b) Too much pressure attached 
to the admin. task Tel AZ 
(c) Interested in present job 126;T43 
(d) Family T50 
(e) Other TO2 
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ALLOCATION OF PARTICIPANTS' RESPONSES TO CODING CATEGORIES 
(RANDOM TEACHER GROUP) 


Respondents ! 
Item and Response Category Code No. 
1. Did your mother work 
outside the home: 
(a) R37 3R435R45 
(b) No All_other participants 
2. Type of occupation: eect ees a 
(a) Teacher R43 
(c) Secretary R37 3R43 
3. Why employed? 
(a) Financial R373R433R45 
4, Parental Expectations: 
(a) No clear expectation RO2Z R06 3R35 3R45 
(b) Education RO7 ;R323R37 3R433R50 
(c) Better life R49 
Emphasis: 
(a) Not made clear RO2 3R35 
(b) Career RO6 ;R32 3R37 3R433R45 3R50 
(d) Career and inarriage RO7 ;R49 
5. Reason for career choice: 
(a) Restricted opportunity RO2;RO7 ;R50 
(b) Finance R43 
(c) Wanted to teach R325R353R3/ 
(d) Parents wanted it RO6 
(e) Reason not clear/no 
response R45 ;R49 
6. Change from teaching: 
(a) Yes ROZ ROT R37 3 R43 = R50 
(b) No R323R35 3R45 
(c) Perhaps RO6 3R49 
Reasons for Changing: 
(c) Job pressures RO7 
(d) New challenge R37 
(e) Other RO2 ;RO6 ;R43;R49 3R50 
7. Teenage daughter to go into 
teaching: 
(a) Yes R325RO0sRO/ 200 
(b) No RO2 ;R43 
(c) Perhaps RO6 ;RO7;R45;R49 
Teaching as a lifelong 
career for daughter: 
(a) Yes 
(b) No RO2 ;RO6 ;RO7 3R37 3R43 


(c) Make own decision R32 3R35 3R45;R49 3R50 
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Respondents! 


Ttem and Response Category Code No. 


8. Career opportunity in teaching 
as compared with five years ago: 


(a) Less ROZ 3RO6 3RO7 R32 3R45 3R49 
(b) More R37 3R43;R50 
9. Stereotyping: 
(a) Yes | All participants except R49 
(d) Don't know R49 
10.Truth to Stereotyping: 
(a) Yes ROG ;R353R373R433R45 
(b) No RO7 R32 ;R50 
(c) Undecided RO2;R49 
11.Need for change: 
(a) Yes R35 5RO2 3RO06 sRO7 3R323R43;R45 
(b) No ; R37 3R49 
(c) Undecided 
(d) Don't know a oe 
12.Are role definitions 
changing? 
(a) Yes All participants except R49 
(b) Don't know R49 


13.Accept primary responsibility 
for the home: 


(a) Yes All participants except R07 

(c) Undecided RO7 
14.Responsibility willingly 

accepted: 

(a) Yes RO6 3R32 3R37 3R433R45 3R49 

(b) No RO73R35 

(c) Undecided RO2;R50 
T5eSourcevot*satisfaction for 

women teachers: 

(a) School R323R353;R45 

(b) Outside school RO63RO7 3R37 3R50 

(d) Distinction between 

married/not married 
teachers R43 

(e) Don't know RO2 R49 

Source of satisfaction for 

men teachers: 

(a) School R35 3R433R45 3R50 

(b) Outside school RO7 ;R32 3R37 

(c) Balance _ ROO ;R49 

Source of satisfaction for 

Sela: 

(b) Outside school RO2 ;RO7 3R353R37 3R43 

(c) Balance _ ROG ;R32 3R45;R50 
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Respondents ' a 
Item and Response Category Code No. 


16.Worked for a woman principal 
ee ee ee participants 
18.Are women applicants 

seriously considered? 


(a) Yes RS5s3R452 R50 
(b) No RO2 ;RO7 3R32 3R37 3R43 R49 
(c) Undecided . RO6 
ASS: tela Ce. 
(a) Yes All participants except R02;R50 
(b) No RO2Z5R50 
Principal (E.) 
(a) Yes R3Z22R952R43 sR455 R49 
(b) No RO23R37 3R50 
(c) Undecided RO6 ;RO7 
Principal (J:H.) 
(a) Yes R35 
(b) No RUZ ROOT ROY R32 eRS7 Roo she sou 
(c) Undecided R49 ioe 
Principal (S.H.) 
(a) Yes R35 
(b) No ROZSROGSRO/ SRS2RS/ SRAGSR4ASS R50 
(c) Undecided R49 
Supervisor 
(a) Yes R35 3R49 
(b) No All other participants 
Director 
(a) Yes R35 
(b) No RO2 3RO6 3RO7 R32 3R37 3R435R453R50 
__(c) Undecided R49 
Superintendent 
(b) No _ All participants except R49;R35 
(c) Undecided R49 
(d) Don't know R35 
19.Base for opinion: 
(a) Experience/Observation All participants except R35;R45 
(b) Other R35 3R45 
COMI aVvitationeto apply: 
(a) Surprised/Pleased RO2;RO06 ;RO7 ;R37 ;R433;R50 
(b) Other R353R45 
Would you apply? 
(a) Yes R35 3Ra73R50 
(b) No RO2;R32;R49 
21.School A 
(a) Man R50 
(b) Woman RO7 3R32 3R35 3R37 5R45 


(c) Either RO2;R06 ;R43 5R49 
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Respondents ! 

Item and Response Category Code No. 
22.School B 

(a) Man RO7 ;R45 

(b) Woman 

(c)cbither All_other participants 
23.Main duties of an 

administrator: 

(c) PLR. . R35 

(d) Routine tasks RO2;R06 3RO7 ;R323R373R43 3R50 

(e) Other R45 3R49 
24.Does administration appeal 

to you? 

(a) Yes RO2 ;RO6 3R353R43 

(b) No R32 3R37 R49 ;R50 

(c) Undecided RO7 R45 


25.Why did you not apply for 
an administrative position? 
(b) lacked teaching experience R50 
(e) Interested in present job R323;R37;R49 


(f) Other RO2 3RO73R353R433R45 
26.Most important factor: 

(a) Not interested R45 

(c) Interested in present job R323R37;R49 

(d) Family R43 

(e) Other RO6 ;R50;RO7 


13% 
14. 


RESPONSES FROM THE ADMINISTRATIVE SAMPLE 


Code: A02 
lhe TN) 
4. I would be undecided about that because I had five brothers and 


I think I was the afterthought ... the joy perhaps ... 
I think it would be pretty well shared. 


I suppose a scholarship more than anything else ... and money 
not being available. 


I might perhaps because I like working with personnel. 
[And this would be your reason?] 

Yes ... I'm not dissatisfied with teaching. 
[Would it be the challenge of something else?] 


I think working with adults might be a little more challenging... 


Not unless she had a great deal of stamina. 
[Would you say "Perhaps'"qualifying it that she had to have 
stamina? ] 
Yess... | think tt iS a marvelous thing for a young person to 
have that teaching certificate especially a young lady. 
No, I don't think so ... I think the days of thirty-five years 
of service have gone. 


Tothink there is a great deal less ... tight budgets and so on, 
fewer people employed, fewer consultative and administrative 
TASKS ce 


I think so. | 
. No but we are saddled with it. 
. Yes, I think we just ought to have ‘behaviours. ' 
males 


Yes, if we work at them. We are the worst offenders with our 
M"ittle boys do this and little girls do that.~ 


lb oti Sale 
I suppose it is their traditional role. 


[Do you think it is a willing acceptance? ] 
Yes ... I think they all like that nesting... 
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I think with many of them it is life outside because their family 
Tse hrs c: 

There again because it's more career oriented I think school 
COneswiirst. | would like to Say that 1b 1S a Dlend... T= don 
know whether it is or not. I don't want to reach the stage of 
retirement and find that I have nothing but school. 


NOt CON «Ga kKNOW where you would have found one two years 
ago. : 


I think there is tokenism. 
[Are you saying 'No'?] 

1 Galea ASoys ee 
Ass't Principal (Elem.) -- Yes ... but now with the great 
clamour and not enough assistant principals they are even 
cleared out of that spot... 
Principal (Elem.) -- Percentage-wise because fewer women apply. 
[Assume that they have applied. ] 
I think they are being considered. I keep saying that we are 
like the Indians, we no longer have to fight our battles ... 
Others are fighting them for us. 
J.H. Principal -- I don't know of any and I don't think they 
would be considered unless there is an elementary-junior high 
combination. 
S.H. Principal -- Unheard of. 
Supervisor -- Yes 
Director -- I've known two ... but I don't think women are very 
seriously considered for those positions. There just aren't 
enough jobs to go round so they are not wasting them on women. 
Superintendent -- No. 


Direct knowledge of one large, urban system. 


I would look it over carefully because I am a cautious person and 
I'm not going to jump from the frying pan into the fire ... 1 
have to be comfortable too. 

[Would you probably apply?] 
Yes ... have done ... will do. 


Must be a women ... they tend to details. A man wouldn't want to 
be concerned about setting a rule and enforcing it without 
exceptions. 


I think that could be either because to me that is the solution. 


Curriculum is the main task and in order to achieve a good program 


Ierecietiaceivoid Tacliiltalor. 
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24. Yes 

25. A lady in our central office suggested it ... I guess I come from 
an old school ... We don't say "Hey, look at me!" We wait until 
someone comes ... I'm getting over that, however. 

26. [Would you say that the factor that most influenced you was a 

push from somebody else?] 

iMquess? 4. Things have changed a great deal in the last eight 
years. At that time you really had to insist upon your rights 
but now you are accepted. 

Code: Al8& 

1. No 

4. I come from a family of seven children and my parents just 
wanted us all to live up to our own potential. 
Neither -- they didn't interfere... 

5. My dad always cultivated our talking and speaking ... He wanted 
me to be a teacher and I didn't want to be ... I was going to 
go into law or journalism. As soon as he didn't mention it 
any more then I decided to be a teacher because he was a teacher. 

Ope lenmidntm 2.0 llovesteaching ‘and: I lovermy job (aes Ietend <o tind 
there is not enough challenge left in it and if I could get 
into a different job with the same pay ... I would be tempted 
because occasionally, I must admit, I'm getting bored ... 

7. Surely 
Sure 

8. There is tightness in educational money ... I would tend to think 
it is less... The population in junior high and senior high is 
decreasing all over the city -- except in my area. 

9. Very definitely 

10. Some truth to stereotyping? Yes there is. 

11. Yes. When you are describing subject choices or career choices 


to kids it should be either boys or girls ... you should spell it 
out to them. Because of the stereotyping they have to be 
encouraged to take either a course or career that is normally 

for the other sex. 
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Very definitely. 
Yes 


Yes 
Yes 


It's very difficult ... For a lot of teachers that I know it is 
the life outside a school. 

I had a discussion with some men teachers the other day and the 
school was their career. 

I couldn't live one without the other... 


No 
No ; 
Ass't. Principal (Elem.) -- There are a few ... 
Principal (Elem.) -- Yes 
J.H. Principal -- There are a few and there should be more 
S.H. Principal -- There are none. [Do you think they are 
considered? ] 
They say they are but I don't think so ... 
Supervisor -- Yes 


Director -- No 
Superintendent -- No 


If I were to try and decide whether they were considered or not 
all I could do was look and see how many actually had jobs as 
supervisors, aS principals, as assistant principals and because 
there are not too many I can only surmise two things: not 
enough applied or else they are not considered to as great an 
extent as men are. I would say that there is a bit of truth in 
both ... I would say that women tend not to apply plus I think 
that they are not considered quite as seriously... Because so 
many of them hold the homelife dear they don't particularly wish 
to subdivide their personality and their life even more and so 
if they achieve -- let's say -- the assistant principal level 
this is usually enough. They have done enough to fulfill their 
heart and soul plus the fact that they don't have the final 
responsibility of having to devote perhaps one hundred percent 
of their life to the school. 


I'd really think about it. It would depend how old my children 
were... 1 consider that I give almost one hundred percent of 
the time that I'm prepared to give right now. I think in many 
ways a principal's job is easier than the one I have right now 
and it might be a better one to pick but I also feel that the 
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26. 


depth of responsibility is greater than the job I have now and I 
may wonder if I am prepared for that type of commitment when I 
have children. 


I don't stereotype like that ... man or woman I can't answer... 


I think you expect an answer ... I'd like to take a flyer and say 


that School B has a woman and School A has aman. Now that is 


being completely prejudiced but I think women are more human, 
more trusting and more perceptive. 


Yes 


I guess if you can say I applied ... it wasn't an actual 
application -- I just showed an interest. I think it was the 
fact that I no longer had the heart, the steam and the blood 
to do so much English marking... 


The workload of marking... I had spent too many years as an 
English teacher. 


Codes = AZ| 
ee NO 
i Medicine... 


Teciuink eee ad Career. 


The after effects of legislation that bankrupted my father's 
business. 


No 
I think I get great job satisfaction out of what I'm doing now. 


Yes 
I wouldn't have any objection. ; 
I would hope that she would get the same job satisfaction that 


Leaves 


I would think there is more opportunity because of the diversity 
of job specification. 

[Within teaching?] 
Yes 
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No 


. No 

. I have no opinion 

. No -- I have no opinion 
. Yes 


aves 


They are more career oriented. 
A blending of both... 


No 

Yes 

Ass't. Principal (Elem.) -- Yes 
Principal (Elem) -- Yes 


Principal (J.H.) -- No 
Principal (S.H.) -- No 
Supervisor -~ Yes 
Director -- Yes 
Superintendent -- No 


. I don't know -- a blending of both. 


On my experience in administration. 


I would want to know why I was being asked to take it ... I have 


already been asked several times. 
[Do you think you would apply?] 


It would depend on the problems that they wanted me to solve. 


I don't think there is any indication that it's either one. 


Can't tell 


Curriculum, public relations, staff morale. 


Yes 


I didn't 

[Did you get a push?] 
The assistant superintendent ... 
the classroom in those days... 


I was too expensive to keep in 
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ee getting a push the main factor that influenced you? ] 
es 


Code: A22 
Lae No 
4. I think that they expected that I would go to the University ... 


education was sort of at the back of their minds... 
Probably a career. 


I come from a family of teachers ... I did lean toward Home Ec. 

though... it [teaching] was a sort of last minute choice... 

I suppose the subjects that I was strongest in and so on. 
[Wouldn't you have taught Home Ec.?] 

Probably not because the Home Ec. leanings that I had would have 
been more for my own purpose rather than teaching. I don't know 
. I think the idea of teaching was pretty early instilled. I 

had always enjoyed school. 


I think I could be happy in something else -- I'm not just sure 
where my talents lie though ... 

Simply because I have spent quite a few years in teaching and 
I've enjoyed them and I haven't found them boring or anything 
of the sort but I am kind of looking for new things ... 


PeannikesOs. 
NanGmLOesave osemnOLNeCeSSant Lyin... 
I'm not sure that it has changed a whole lot ... I think a person 


can do well in the field but I am not just sure that there are 
any more positions at the top that a person can aspire to. 


I think there is a tendency -- yes. 


I don't think there are clear cut differences ... 


. In some cases -- yes. 


PleCilikeso. 


I believe so -- to a point. 
I would suspect they are. 


I don't know too many who would be unwilling ... I think they 
have accepted it. 
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I think a lot of married women would overemphasize or over- 
balance the life at home and I think the ones who lean a little 
bit toward their career are the single ones ... although there 
are exceptions in both cases. 
I think there is less difference in single and married men in 
gearing themselves towards their work... I suppose they have 
Opportunities to become more wrapped up in their professional 
Organizations and so on which do tie in with their work more than 
quite a few women who are doing housework... 

[So maybe it is both?] 
Pec iniker cris DOL. 
I try to balance it but I must say that I give quite a bit of 
time to my work... 

[Dosyoulsthinikeit.is. career’ 7?) 
I would think so. 


No 

I think they are being considered ... yes. 

Ass't. Principal (Elem.) -- Yes 

Principal (Elem.) -- Some consideration ... I don't know whether 
it is equal. 

J.H. Principal -- Very little consideration 

S.H. Principal -- Practically none 

Supervisor -- Yes 

Director -- I don't know 

Superintendent -- I don't think there has been any serious 


consideration yet ... 
Observation... 


I would consider it. 
At the present time, no. 


It is hard to say ... giving a snap judgement ... a man. 
Could be either. 


Sometimes it is hard to delineate between what I think they 
should be and what they really are ... a lot of them seem to be 
just the housekeeping jobs, just the day by day running and 
operation of the school. There is some participation in 
educational programs but I don't feel that it is nearly as much 
as it should be. There is a cursory knowledge of what is going 
on but not a terribly deep... 

[It is yourself we are speaking of ...] 
Right. 
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Sometimes I feel that what I'm doing could just as well be done 
by someone else or that it is of a very temporary nature... I 
really like programming... I feel I'm useful to a point but then 
I'm not saying that what I'm doing is necessarily an assistant 
principal's role... Perhaps I could give more valuable assistance 
some other way. 


The thought hadn't really occurred to me until a former principal 
asked me if I had ever considered it and that got me thinking 
just a wee bit ... 


I don't know... for a long time, whether ? had recognized it or 
not, I had been kind of interested in the total school program, 
not just my own grade, and I was curious and made it a point of 
checking out people in other grades... I had been coordinator 

for one year and that gave me a chance to see a little bit more. 


Code: A24 
1. No 
4. A university education... 
A career 
5. I always wanted to be a teacher right from the time I was in 
elementary school. 
6. No 
Because I love teaching. 
Lema es 
Yes ; 
I think it is a very rewarding occupation. 
8. I would think ... probably a bit more. There are different types 
of jobs available ... our society is becoming more structured 
and educational institutions are the same. In the last few years 
there are ... not just consultants but C/As ... and in the 
higher positions you have the assistants to the ... [assistants] 
Ome esvarlathink: 11s tnere. 
10, lathinkitso: 
11. Yes, I think it should be changed. 
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. There is certainly pressure being brought to bear to change 


them ... yes. 
PerIneert wells 


. I think it pretty well falls to the woman ... but I think the 


men are helping more than in the past. 


. Yes 


meliese a balance 


Career 
Career 
16. Yes 
17. Equal 
18. Well they say they are, whether they are in fact ... They go 
through all the motions, let's put it that way, I think perhaps 
that the bias is there. 
Ass't Principal (Elem.) -- Yes 
Principal -- Not as much 
All others ~-- No 
19. The present central administration ... even in Such areas as 
Early Childhood, for instance, we get a director who iS aman... 
I think we should have a woman in there. 
[Is he better trained than a woman?] 
No, he is not trained in Early Childhood at all. 
20. Oh, I would apply. I intend to apply -- probably next year. 
21. I would guess a man. I don't know whether it was this word 
'firmly' that had something to do with it. I think a woman 
might put herself in the position of some other woman .. 
ec. think that ‘could be éither. 
23. Facilitate instruction ... and give leadership in curriculum. 
24. Yes 
25. I suppose I applied in the first place because I had had extra 


training and I felt that I should use it. 
[Did anyone suggest that you apply?] 
Oh yes, I have had principals who suggested it. 
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Heese oe say that this was the factor that influenced you 
most? 

I think it certainly helped because at one point I had no 
interest in it. But I found too that there were things 
happening in the administration of the schools... I thought that 
the only way I was going to influence my thinking in a certain 
way was to maybe get in there... 


Code: A29 

ie NO 

4. A university education 
Career 

5. My teachers ... although that's really an unfair statement 
because I think my mother and father at the same time had high 
expectations for me. 

6. I'd never change because this is my commitment. 

(ERUYGS 
Yes. Because I think you can help children and people and 
society ... you get to understand children. I think you have a 
definite contribution. 

8. Woman teacher? That's a difficult question because I think 
there were more opportunities in terms of the kind of job where 
a teacher can move up into what we call a curriculum associate 
which have sort of been wiped out now ... and there were more 
of these types of people at that particular time... and I was one 
of these ... whereas now the opportunity to become a consultant 
may be one job and there are many people applying for that one 
job. And so therefore to be recognized you have to be extremely 
outstanding whereas you may have had a chance as a curriculum 
associate to show some competency. 

[So you would say that it is less than five years ago?] 

Vesoratnink So. 

9. Yes 

PMemNO sa UOnat stink cnere 1S,. 

11. Maybe you're aware of it but there was an article in last night's 


paper about the textbooks in Alberta ... and the stereotyping of 
women in terms of jobs and personalities... I can't see why we 
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have to say “the mother role" and "the father role" -- these are 
shared responsibilities. 
[So you think there should be a change? ] 


Yes 
Yes, | think they are ... slowly. There is more awareness ... 
I think this has something to do with our economy too ... if we 


are placed in a position where it's very difficult for a family 
to exist on the father's salary then this has an influence on 
the mother going back to work and there has to be shared 
responsibility and the role has to change. So I think the 
economy has a great deal to do with the change now ... and might 
precipitate it. 


- No. I would say for a lot of the ones I know this role is 


changing ... it's more of a shared responsibility. Many teachers 
that I know who are married their husbands happen to be teachers 
therefore there is an understanding here ... This one thing that 
is important. It depends on whether your husband happens to be 
an engineer or a teacher or somebody with some kind of feeling 
towards teaching ... 


It seems to be a balance. If you have a happy marriage this 
flows over into your kinds of feelings at school because you 
bring a happy outlook and you are more successful here. 
Well -- I think it depends on the personality of the man. 

[How many men do you have on staff?] 
Three ... one isn't married. I feel strongly about this -- it is 
a balance. 
It is very much of a balance in our relationship. 


No I haven't. 


I think it has improved ... people are looking at qualifications 
of people... if they have the qualifications then they are 
looking at them in terms of being able to fit into a job. 
However, I do feel ... it's the same as the negro/white 

problem ... that maybe you have to do a little better than what 
a man might have to do. 
Now that's a personal judgement -- maybe it's not true at all. 
Ass't (Elem.) -- Yes 

Principal (Elem.) -- Yes 
Principal (Junior High) Yes but qualifying that ... I think they 
are going to look as they did with me when I applied -- you ve 
got to have a lot of experience. 
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Principal (Senior High) I know of one senior high principal in 
a rural area that's a woman. Why? I don't know. 

supervisor =- Yes*--) it's®easy,’ 1 think, 

Director -- Yes -- It's possible. 

Superintendent -- Not in a large system. 


I base my opinion on past records ... experience. I had been 
assistant principal of a junior high school. The reason why I 
didn't get into the position of principal in the particular 
school that was in question was that I did not have enough 
experience. 


I'd apply. 


I'd say a man. Why? Because he might have to look after the 
children at school and he may go home for Tunch ... he may feel 
that's beyond his duty. Besides he may not have the cooperative 
role we've been speaking about... 


This could be either/or. 


My No.1] responsibility is to see that the children in a school 
are provided with an education that will put them in a position 
where they can be accepted as members of society. 


Yes 


Well I have always been a person that has been a champion for 
children. I like people... and I've had some experiences where 
my former administrators thwarted me for doing some of the things 
that were atypical. I wanted to be in a position where if a 
teacher who was creative came to me and wanted to try something 
that I would be able to facilitate that particular project for 
her. 


I like people ... I like to be with people ... people are my 
life. I get a great deal of stimulation from working not only 
with children but also with adults. I think this is what life's 
really made up about ... I could never be a hermit. 


Comment 


I feel that there is a definite change in the status of women 


as far as education is concerned. 
[Do you think they are receiving more encouragement from 


Central Office? ] 
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I don't know whether its more encouragement or whether society 
itself is accepting the fact that perhaps women have equal 
intelligence. I think that we've been fighting the fact that 
maybe women haven't been capable because maybe they aren't as 
well educated or maybe they can't make judgements as astutely as 


men. This is changing... Lestitd tind@itee pi tron asstrudale: 
though, ... I think women who have. ability -- I am not speaking 
of myself but of women in general -- become stereotyped. They 


tend to speak in a social gathering about educative matters ... 
when they are expected to assume the social ‘cup of tea' type 

of speech rather than say "What do you think about politics or 
what do you think about this, that and the other?" You can flip 
out an answer but as for being serious ... they haven't accepted 
that as being part of women's role. 


Code: A30 
12, No 
4. They certainly didn't plan anything for me ... they gave me lots 


of opportunities to widen my scope but they certainly had no 
intention of steering me to any goal ... far from it. 
Neither ... it was a case of "You do what you think would be 
best." 


I think I always enjoyed working with children ... when I was 
small I enjoyed contact with other people. Originally I worked 
in music ... when I was very young I gave music lessons. I left 
that field because of the isolation of teaching away from people 
. and that moved me into university ... in the field of 
English. I found that I wanted more interaction with people. 


Provided the occupation had something to do with people or 
children ... the salary end to me is not the important thing ... 
I'm certainly not in it for the money. 

To get away from the pressures of the managerial end ... 
certainly not the teaching. The managerial pressures do get 
rather intense at times and they have nothing to do with 
children ... community involvement and all the other sorts of 


Chandseee 


Not now I don't think. 

I think the pressures ... the demands that are required of 
beginning teachers and looking in the long term ahead I think 
that teaching is going to be extremely difficult in the next 
twenty, thirty years. There are too many constraints, too many 
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people telling the school what to do ... and I think there is 
going to be much more dedication to the job [required] than there 
is now... 

Porea woman... 1 think it 1s: limited, 


Yes 


. It gets so ingrained in. people that there must be... 


Le 


Yes 


I think so ... in the school situation, more of the young 
teachers are inclined to say to girls particularly, "There are 
many opportunities for you if you want to explore them." Ten 
years ago nobody even thought that there were opportunities for 
CLES sane 


Yes ... particularly the primary responsibility for the health 
of their children in reference to their job ... over and above 
everything elise. 


For the most part ... they think it's their job and get on with 
Tiles 


. I would say the life outside of school. 


That's interesting ... I would say ... that a great many of them 
work hours and hours beyond ... whether this is ambition to get 
ahead or true interest in their work, I don't know... 

laWwoulLd thinktthabeschool fs important but Lathink thateit ais 
very important to do things outside of school ... I guess I have 
a dedication to the school probably first and foremost because 

I don't have a family ... This doesn't negate the fact that I 
think that outside interests are tremendously important to keep 
a sense of balance... 


Yes ... several times ... here and in the United Kingdom... 


The British example I shouldn't compare because it was an extra- 
ordinary example of a woman who was a leader ... the only other 
one I worked for did managerial tasks equally as well as men ... 
but I think that all women have weaknesses in certain areas 

with dealing with other people... Sometimes women are extremely 
sensitive to working with mothers ... sometimes I think women 
run into trouble when they come into real confrontation with 
other women professionally whereas I think a man might make a 
joke of it and let it gow ... I had two extremely different 
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women administrators. 
[Would you say that one had more ability and the other was about 
the same?] 

Yes 


TPtnink they aren’. 
Keo te Principat elem.) == Yes 
Principal (Elem.) -- Yes ... all things being equal and the 
qualifications are there I think they would give them serious 
consideration. 
J.H. Principal -- No 
S.H. Principal -- No 
Supervisor -- Yes 
Director -- No 
Superintendent -- No 

[A supervisor would ...?] 
Well, just knowing our hierarchy, I know that there are quite a 
few women at the supervisory level. They function very 
effectively because they are working with adults and they have 
a sort of limited role ... a well-defined role. But I think 
that principals, directors and superintendents would be too 
much against what the public thinks of these people . 


No ... I am as, far as I am interested in going ... I have no 
aspirations to go any higher ... 

Male ... because in every school I've been that's the way they 
Operate... 

Well -- I would say that it is more likely to be a woman there... 
Because they are considerate and "0.K. they've brought it ... 
there must have been a reason..." This doesn't suggest that 


they can bring it for ever but they can look the situation 
over ... that would be my philosophy. 


To see that a good instructional program is carried on... and 
coupled with that I think there should be a program for training 
children to get along with one another ... socializing. They 


go hand in hand in elementary... 


Yes 


The basic thing was that a principal in my school suggested to 
me that I should go on and get training and apply for an 
administrative position... I had no indication until he spoke 


to me about it. 
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26. Well I had never even thought about it until he talked to me... 


Te 


Comment 


I really do think ... I've only been in administrative positions 
for four years ... but I would say categorically that yoUsstisl 
have to work twice as hard if you are female and I could almost 
substantiate that with all kinds of things ... I don't know 
exactly why but I think it is expected of you... 


Code: Ad4l 


She did before she was married. 
[Not after she was married?] 
No 


They wanted the girls in the family as well as the boys to have 
an equal education. This is why they sent me on to the 
university although this was a real burden on the part of the 
family. 
Well -- this is hard to answer because I was prepared for my 
career not at the same time as I was getting married. Marriage 
came after I had started teaching. So I don't know if I can 
say which received the greater emphasis. I think my parents 
wanted me to get married -- that was one of their aims in life. 
[It was a natural expectation that you would?] 
Right ... I don't think they stressed it as much as some families. 


[Did you consider other careers than teaching?] 
No, I didn't. That was due to the financial stresses that my 
family were in. They felt that they could support me in getting 
the education for a teacher. I don't think they considered any 
other career and really I feel that teaching was more my 
parents' choice than my own ... although I was very happy 
becoming a teacher. 


No, definitely not. 

Because I am very, very happy in my work ... 

I don't think there is anything more satisfying in life than 
teaching children because you can see the progress ... there 
are not too many other careers where you work with people and 
see the kind of progress. Maybe with adults there are careers 
that you can work with people but I don't think you can see the 
progress that you can with children ... and therefore you get 
much more satisfaction in that way. 
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Yes, I would but I wouldn't enforce my wishes on her. 
Tidoniteteel itis fair to state my wishes [touher’-= Iefeelnit 
should be her choice... And she was very unhappy when I was going 
to university. You see, I have never had a full year of 
university at one time. All my training came in evening courses 
and this is something that at the time I didn't realise was as 
hard as it was on her. She feels that to get the education that 
I had that I had gone through such a struagle and such sacrifice 
to the family that she feels it's far too much sacrifice to make 
to become a teacher. Now, she is relating to the kinds of things 
that she had gone through. Had I had a year, or two, or three, 
or four of day classes, this would be fine but I have never had 

a day class in my life except in summer classes ... So this is 
what has influenced her. 


It depends on the person. It depends on her ambition. I think 
a person can reach anything they want to if they have the 
ambition, the desire and the grind. 

[So you think it is about the same?] 
As it was five years ago? I really can't see any difference. 


Yes 


. A lot of those who believe in the stereotype feel that this is 


Triembuts iedon?'tifeeleit is. 
Yes 


It is hard to say ... they are maybe changing for a while but 
somehow our background in growing up has a great influence and 
I think maybe in time people tend not to make the kind of 
progress that they have in part of their lifetime ... and tend 
to go back to that. 


Yes 
No. I don't think it is accepted willingly. 


I would say that the most important thing is your home and 
family. I don't mean the whole period in life but there is a 
period when the family comes that I would feel that that 

is your most important part of life. ' 

I think men's most important part in life is their career. 

As now or as it was throughout my life? My family is grown up. 

I think I have answered those questions according to myself. 
When you have a family I think your No.1 obligation 1S yOUC 
family ... and even if you're teaching, I still think the family 
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TSeNOn| and workers Nowe. 
[So now its your career but in the past it might have been life 
outside school?] 

Yes, while my child was small it was. 


No 
No 
[At some levels?] ; 
[Ass't Principal (Elem)] I don't think so. 
The number of women in comparison to men in administrative 


positions. 
If I was interested I would apply. 
I couldn't say. 


Those are kind of difficult questions because ... I suppose more 
related to a man than a woman ... but at present my principal is 
a man and he is very very considerate in these kinds of 
Situations and so it is very difficult for me to say ... and 

I have never worked with a woman principal. 


Supervision of instruction and the administration of the school. 


Yes -- Number 1 more than Number 2 -- supervision of instruction. 
I do like Public Relations work in the community -- that 
appeals to me very much. 


I really think that I was rather disappointed in the philosophies 
of early childhood education. I felt that there was such a 
discrepancy. 


[as above] 
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Code: A49 
ee NO 


4. My mother certainly expected me to do exactly the same as the 
boys in the family if not more. My father, his opinions as to 
my career were probably typical of all men at that time ... he 
provided the money ... 


My mother definitely stressed career. My father ... marriage was 
very important. However, he did change his mind as the years 
went on. 


5. I was not going to teach, I was going to take medicine, but as 
it turned out my father was a farmer and ... there was just no 
money. I stayed home for two years and the only career open to 
me really was teaching at that time. 


6. I think I'm willing to. I can see myself in a few years time 
that I will be changing my occupation. 
I hope to retire early so that I can do something else... I like 
new things, I like a challenge. I may go back and take my Ph.D. 
I don't know... 


7. I have a daughter who is in teaching. 
She intends to make it a lifetime career. She is married but 
she also intends to teach. ... I think this is the most marvelous 
thing she has ever done. 


8. I think it depends what field you are in. In some fields of 
education there is more, in some about the same and some, less. 
High school administration, for example, there is really less 
opportunity than there was before. 

[Are you rating it as ‘about the same'?] 
Yes 


9. Oh, yes 


10. There isn't really ... It is in our minds and it is very 
difficult to change but it really isn't there. 


11. Yes 


12. To some extent -- yes. 
Yes, I hope so. 
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Whether it is done willingly or not it is done. I Suppose they 
have been indoctrinated -- yes. 


I would say outside their career ... because a lot of the young 
girls I talk to are just in there for the time being ... I would 
Savyatnaleitewas lite outside... 
think itis for them too... I know it 7s not supposed to be ... 
but I can't help but listen to the dining room conversation and 
they are always talking about building boats and doing this -- they 
are not talking about their work. 
At this stage of my life it is my career. 

[Do you think it has always been?] 


No 
[When your children were growing up?] 
It was my family ... I had a career as a mother and it was very 
important. 
No 


I would say 'Yes.' 

Ass't Principal (Elem.) -- Oh yes ... this is their tokenism. 
Principal (Elem.) -- Yes 

Principal (J.H.) -- No 

Principal (S.H.) -- Definitely not. 

Supervisor -- Depending on the field, yes. 

Director -- No 

Superintendent -- No 


You can't help but see what is happening... 


I would wonder about it because at the moment they are not 
inviting women -- it doesn't matter how good you are for these 
positions. You have to fight your way and claw your way and... 
you just have to be more outstanding than anyone else. 

[Would you apply?] 
Yes -- if I wanted the job. 


I can't really tell. 


Well, I would say it could be a woman because I remember that 
one year we did this. We did it because I insisted on doing it 
and I wasn't a principal but the principal listened to me ... 
Because I was a mother I said to let the kids stay and that I 
would take the responsibility. 


There are two -- one is educational leadership and ... to 
facilitate. It does come to that. 
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24. Yes 


25. The idea of a challenge ... I had been in teaching a long time. 


26. [Was it that you wanted the challenge?] 
Yes 

Comment . 
I still think that we are fighting a losing battle with our 
young girls ... they still come and drop courses right and left. 
They say ... that they are going to get married anyway. Some- 
where we are not telling them what it is really all about. They 
come back here -- and I see them -- three years later with a 
baby, divorced and furthering their education. Somewhere along 
the line we are not educating our girls and this does not come 
out in your questionnaire... 

Code: Adi. 

1. Not until I was in high school 

2. She was a telephone operator and then she took up nursing. 

3. Money 

4. I always wanted to be a teacher so they sort of followed ... 
Career. 

5. Natural desire... 

6. No 
I can't think of anything I'd rather do. 

7. Sure 
It would be up to her. 

8. I think there is more ... I think it depends on the person. I 


10. 
LR 


think there is as much as I want there to be ... 
[Why do you think there is more?] 

Because of the women's lib. movement. 

Yes 

Yes ... I think it is learned behaviour. 


Oh yes. 
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Gradually in middle class society. I don't see it changing in 
the lower socio-economic groups. 
Hopefully. 


. Most of my friends don't. 


- No ... the few people I know who have to do it themselves ... 


it is with great frustration and certainly animosity. 


. I would hope both 


I think both 
Both 


No 


They are now 
Ass't Principal (Elem.) -- Yes 


Principal -- Yes 
JeH. Principal === "Not as much 
S.H. Principal -- Very Little chance 


Supervisor, Director -- Yes 

Superintendent -- I don't know of anyone who has applied. I 
assume that if they had the qualifications they would be 
considered. 


Mainly my own experience. 


It would depend on the position. I'd be pleased to be asked. 


- I wouldn't know. 


I wouldn't know. 


I see it as having a pleasant learning climate for students and 
Start. 


Yes 


I was asked to apply for the first two positions that I had ... 
and I wanted to do something different so I thought I would try 
the assistant principal and then I decided I would ask for the 

principalship. 


A challenge. ' ; 
[Do you think you would have applied if you had not had a push 


from someone else?] 
Initially? I have often wondered ... I suspect I might not have 


because I didn't even consider it until I was asked. 
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RESPONSES FROM THE MATCHED TEACHER SAMPLE 


Code: T02 
eee No 
4. It was never very definite. I know my father told me one time 


that he didn't think girls needed to go to university which was 
probably the reason why I was determined I was going to get there. 
It really wasn't discussed -- it was left up to me. 


I thought that was something I would be able to do. When I was 
making my decision there was nursing or teaching ... I really 
didn't know enough about other careers and I knew I didn't want 
to be a nurse. 


Yes, I think I would if I could find something ... I have been 
trying to think of something for several years that I could do 
other than teaching ... but I don't know what to do. 

Well, I really get fed up with teaching sometimes and I would 
like to try something else. 


If I had one who wanted to I would probably tell her what was 
wrong with teaching and then if she still wanted to I wouldn't 
stand in her way. 

[So perhaps? ] 
Yes 
If she wanted to ... 


I would think that there was more ... there seems to be a lot of 
publicity for getting at least one woman into pa top position 
but I don't know if a lot of women have advanced.. 


Yes 


Mavesanee 1 think it has been taught us. 
. Yes 


mes 


Yes 


I think so ... most of the men help them. 
[Who feels responsible for it?] 
Yes, I think they [women] feel responsible for it. 


14. 
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I think so 


Mm ecninkeit ismcne things outside schools 


I think it is the things outside school. 
Outside school. 


16. No 

18. Not as seriously as men ... On the whole I don't think they are 
but if someone has very good qualifications then they would be 
seriously considered... 
Ass't Principal (Elem.) -- I hear there are some ... yes 
Principal (Eiem.) -- Yes 
J.H. Principal -- No 
Saiweerincipal -= No 
Supervisor -- Just as seriously ... no, I don't think so. 
Director/Superintendent -- No 

19. Just whether there are any or not ... 

20. Shocked ... I would [apply] if I thought it was something I 
could do. 

el. sConttEetel| 

22. Ganideteda 

23. To set up timetables, smooth running of the school, discipline 
problems. 

24. Not really 

25. I don't think I would be suitable 

26. I really don't like organizing adults 

Code: T10 

Thee Me) 

4. It was an assumed expectation that we would all do well and make 
something of our name particularly. 
I think it would be equal. 

5. I always wanted to teach school from the time I was little. 


en intyit Dawe. 3 gan. 4 


ieee ike ae 
t \puiitshnee th whee feed Sat = 


ry, nee: te 


& 64 |= 4 a or 
. * =f & 


catdghonte , loatse eid Yo geties Aroces. rte a, 
" oe 
. >.) oa 9 Gin 

pidotiue od, bivouet Andy, 2° 

attuee gntstacita sift #'nab. (ite 


gi ee 

, ve 

ates ind ffmw cb (fo bie oy Pent notfarseqrs beowaes os Zee, 20 
((fsefv2)2een empn ave’ to 

Foune ac bi vom Ft 7 


et ke on 


7 


a 
i _ ve ~ @ 
7 


16. 
18. 


CR 


20 


ae 


(ale 


No 
Because I enjoy working with young people. 


I did have one. 
That would be her choice. 


Less than there was five years ago although I think that for the 
top students and the ones who would qualify there are jobs 
available. 


I think so. 


- There could be ... yes. 
. Oh yes. 


. Yes 


Yes 


. I think so -- the ones I know. 
Sle Und kes 02 


. I think the blending of each. 


Their career. 
A blending of both. 


No 
I think they are if they apply for them but I don't think they 


apply for them. 
Ass't Principal (Elem.) -- Yes 


Principal -- Yes 

dete eauncipale-== NOt so likely ... no. 
S.H. Principal -- No 

Supervisor, Director -- Yes 


Superintendent -- No 


Just on my experience ... 


.I wouldn't be interested because I never was concerned about being 


an administrator. 


Aman... I don't think they have the understanding women do of 
all the things involved where little children are concerned. 


I don't think you could tell. 
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23. Set the policy for the school and to conduct the school for the 
welfare of all the students involved as well as he can... and 
to keep the staff relations harmonious. 

24. I wouldn't want to do it. 

25. I thought I had enough responsibility with counselling ... and 
then I had my work at home ... and I just didn't have any desire 
to be at the top -- it doesn't matter to me. 

CO Nwdesh cee. <1] «done taneed «it. 

Code sial.b 

ligt. Yes 

dee bhe store... 

3. It was a family business. 

4. My mother wanted me to be better educated than she was. My 
fatner was a member of the old school so he didn't ... he didn't 
think more education was necessary for girls. 

Caveat... 

[From your father?] 
He didn't really say one way or the other ... I could do as I 
wished that way. He was very liberal that way. He just felt 
that there was little use for a girl to get a very high education. 

5. I can say that teaching was not my first choice. It was nursing 
and research. My mother persuaded my father against his better 
judgement to let me go to university so he said, “You'll have 
CosdOswhat.) wish you.to, .2... 

[So it was your father's choice?] 
Yes it was ... I don't feel regret especially but at the time I 
was disappointed because I had my heart set on nursing... Once 
I started I was not much against it so I stayed with it. 

Oo Oe leet dias ae WOULLC + 
I think there are different phases in life and I think when one 
phase is finished a person should be ready for a challenge, if 
there is one. 

7. I would never tell her anything -- I would just let her see for 


herself. Perhaps I would. 
Well, I think I would be old-fashioned enough to tell her that 
when her children are small she should be at home. For myself 
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it was a necessity to work when my son was very small. 
[Do you think this did your son any harm? ] 
Nosy ledon it think so. 


I would say less. In my personal opinion ... I would Say that 
even when I went through people were given their positions mostly 
according to qualifications ... and I don't think this now. 


Yes 


Half-truth --+ most women are actually gentler than men ... in 

dealing with people and situations. I feel they have always been 

Aree to be this way. They live up to what is expected of 
vem. 


I think there certainly is. 


Yes 
Yes 


Yes 
For most of my friends, I think so. 


Pethink 1teS-a balance. 
The career -is first. 
It is a combination of both. 


No 


I think we are being more considered. 

Ass't Principal (Elem.) Yes 

Principal (Elem.) Yes 

J.H. Principal -- I hope they would but I really am not sure. 
I know of some cases where I really wonder... 

S.H. Principal -- No 


Supervisor -- Yes ; 
Director -- I think she would have to be awfully good ... I think 


it is possible that she would be considered anyway. 
Superintendent -- I don't think so. 


Well. I think for years the profession has been loaded with 
women... I think it's only in the last fifteen years that 
suddenly men have been able to get certain positions and the 
salaries that go with them... so I think the top salaries are 
going to be reserved for men. It's not that I feel that they are 
being unfair but to attract the better people they have to 
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reserve these positions. 


I think I would be pleased ... I just might [apply] ... I often 
feel that administration means the ability to work with other 
people and as far as the school goes I always felt administrators 
should be very strong disciplinarians ... and I don't feel this 
is my strong point... 


A man, I think ... If this were the case he feels that the noon 
hour should be kept as free as possible from impositions on the 
staff ... and even though some mothers may be working they will 
have to find some means to cope with this problem. 


Well, I think it could be either. 


To give good advice in some fields, a certain amount of 
Guidance... 


As an administrator it is not just working with teachers ... it 
is also parents. It doesn't really have that much appeal for me. 


I think, for one reason, I never really felt I had a chance... 
I feel, more than ever, that positions are filled through 
friends and through Knowing the right people. 


I have taken an administration course and I feel that there are 
SO many pressures ... more so now than ever that are put on the 
administration that I do not look upon those positions with 
envy. I don't want to get an ulcer. 


Code: 126 


For a small amount of time. 


She was a teacher. 


Well. it was during the war and they needed teachers desperately. 
Also, for a short while, she worked in the post office. 


They expected me to go to university and to get a university 


education. 
[Was the education a reserve? ] 
No -- a fulfillment, shall we say? 


Well -- actually I started out in nursing. I changed because I 
found I didn't particularly like nursing. I looked around and 
decided to go into teaching. 
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[Why teaching?] 
I liked it and I guess it was convenient at the time as well. It 
also offered a job which other degrees didn't -- at least a 
quick job, shall we say? 


6. You shouldn't ask that after Easter! That's a difficult one... 
I might although I like teaching. 
Because you feel the pressures, you know. And there are times 
when you feel you are in a rut ... and I suppose you are in a 
ViliGe lOO 

7. I wouldn't mind. 
I wouldn't mind -- I can't dictate to her. 

[Why would you want her to go into teaching?] 

I have a teenage daughter and I think she would be a good 
teacher. I think she would enjoy it. 

8. I would say less ... Budget restrictions more than anything. 

Ge Yes 

10. No 

ie Yessy do: 

12. Yes, they are -- slowly. 
Yes 

li.) Yes 

14. That's a hard one to answer. I would have to say that I'm 
undecided. My generation -- I'ma little older than some of the 
beginning teachers today for instance and I didn't always 
teach -- and it just seemed natural that the home should be my 
responsibility although my husband is very good about helping 
me ... But if I was starting out I don't know how militant I 
would be about it. 

15. Why can't you have a fulfillment of both -- the best of two worlds 
in a way? 

[And you think that's true for most women teachers? ] 

Yes 
I suppose their job 
I think both 

16. Yes 

HeEVEYVab1teds go0d.... better. 
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18. 


(eh 


pe) 


No 


Ass't Principal (Elem.) -- Yes ... or even as the principal of 
some smaller elementary schools. 


Junior High Principal -- Not too often. I don't know of any. 


The administrators I know within the Edmonton system and the 
number of males as compared to the number of female administrators. 


20. I'd check the address to make sure it's mine. 

21. Aman ... I guess a woman wouldn't put her foot down quite so 
Miche ett: SodittrLCult to: Say. 

22. It sounds like a woman ... stereotype ... they're softer than 
men. 

23. One of the biggest ones is timetabling and building liaison 
with the staff and the public ... representing the school at 
Vay tous FUNGtIONS ... discipline .., administrating thessenool. 

24. Let's put it this way -- part-time ... I like teaching, I like 
the actual classroom. 

25. I have a C/A position. I was interested in the job and I thought 
I had the qualifications. 

26. As above. 

Code: 128 

ieoeees 

2. She taught. 

3. To support my father's type of work ... more or less as a 
livelihood. 

4, Well -- they did everything they could to help me further my 
education. 

Both, I suppose. 

5. At that time it took only six months to complete your first year. 
Because my parents were poor I decided that that would probably 
work out the best. 

6. No 
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For one thing you remain young if you teach young children and 
it's rewarding because you see people learning. 


ta NES 
If she wanted to... 
8. Maybe there is more ... they are opening up new jobs again. 
9. I don't think it is the way it used to be -- No. 
10. Not really. 
11. The young people are in the process of changing it all the time... 
the change takes place whether or not you think it should... 
[Do you yourself think they should?] 
I don't think it matters whether you think they should or not ... 
things never stay the same. 
[You see no particular need for change?]... 
Te. eS 
io YES 
14. Yes 
Lose Both ne 
Many are like women -- it's both. It depends on how ambitious 
they are. 
Both 
16. No 
18. No 
Ass't Principal (Elem.) -- Yes 
Principal -- Not as much 
19. Competence mostly ... 
[Whose competence? ] 
Well, I think many women are fairly intelligent but I think that 
when it comes to being level-headed that men ... Im a crisis 
come through better than women do ... at least in my opinion. 
20. I'd probably just pass it up. For one reason ... I only have 


eight more years to teach before retirement. 
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25. 


Ale 


Well -- in the case of our school it is a man. I think that's 
the only fair thing to do. I think every child should be treated 
the same. 

[And you think a man would do that?] 
I think so. 


tecanm t tell 


The vice-principal is the librarian. They're responsible for 
drawing up the schedules for supervision, meeting the children 
who enter the school ... and the general management of the 
school. 


I wouldn't mind doing it except that I don't have that many 
years= left. 23 


I've only been in the city eight years and it takes a while to 
get on to the place ... 


26. Before taking on something you should be aware of the problems. 
Code: 137 

te» No 

4. To achieve more education than they had ... to have a better 


way of life so that I would not have to struggle like they did. 
Neither -- they let me make up my own mind. Marriage was 
discouraged at an early age. 


Probably teachers to a great extent because my parents didn't 
give me much recognition of school since they didn't go to 
school themselves ... so I got all the recognition at school 
like getting honour pins and awards ... I was probably a better 
student so the teacher always made me help other students ... 
and I kind of liked it. When I was about grade two I thought I 
would be a teacher. 


Perhaps 
Teaching -- I like it but it is too nerve racking. It takes too 


much of your health out of you and your social life suffers. 
I'm too tired. 


I don't think I'd particularly encourage her, no. If she was 
ANS TSCeND, 257s 
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Now that I'm in it, to get out of it is difficult because you have 
to start another job from the bottom and I myself, when I went 
into it, had the impression that the longer you taught the easier 
it would get and I find the longer I've taught the harder it 

gets ... the pressures are greater. I'd like to spare her of it. 

I think there are jobs where you can get just as much money, just 
as much satisfaction without all these extra pressures which I feel 
are very unnecessary. 


I'd say about the same.... I don't see any difference. 
I do 


No, I don't... It's not an actual quality but they have been 
taught that way... Women in the staffroom talk very much the 
Way society wants them to talk. 

[So there is some truth?] 
They will react the way they have been taught -- yes. There 
are rebels -- a few. 


People instead of men and women... 
T think they are -- slowly. 

Yes 

Most of them accept it -- yes. 


Probably life outside school 
Life outside school 
Career 


No 


Absolutely not . 
Ass't Principal -- I think they are given some but I wouldn't say 


it's equal. 


Talking to a few women who are in and they said how many times 
they had to apply ... and the few women in who got in had 
Masters or equivalent or better while I know some men got in 
without a B.Ed. ... 1 feel that in order to get in there's a 
DiteOteaiscrimindatiOn... 


I would do a lot of interviewing and a lot of asking before I 
would say "Yes". I would like to know exactly what I would be 
involved in because when a woman is chosen for an administrative 
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22. 
(aah 
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20). 


position the expectations are very high and I would like to know 
Whether I could or would be willing to meet them. 


Woman 


Because all the men principals I've taught under would not stand 
that firm for the lunch but if I were a principal I would and a 


lot of women I've talked to would say the same. I feel it's fair. 


I'd say a male and I'm basing it on past experience. 


Mostly deal with kids' problems, irate parent ... and speak at 
social functions. 


No 


I feel there is no prestige in it ... I feel the money I'm going 
to get extra for it is going to go to Ottawa. There is too 
much pettiness in it and I would rather teach the kids. 


Sitting at a desk making timetables, making charts ... that to 
me is office work and that's why I haven't wanted it. 


Code: T42 
eNO 
4, They mainly thought I should get married and stay home. 
Marriage 
5. Don't recall ... I always seemed to be interested in school. 
Ges cOn, Cecihink™ SO’ 
Well, teaching is interesting ... children are always different ... 
sometimes it is very hectic but you see different things every 
year. 
7. I don't see why not. 
If they wanted to... 
8. I think it must be about the same ... I guess it is harder to get 
hired but once they do I think the opportunities are the same... 
9. Not generally speaking. 
10. No 
11. Not really 
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I think they must be ... from what you read in the paper ... from 
my own experiences they aren't... 
Upstora DOint... 


13; EECoNg really think so ... I think it is a generally haphazard 
ing. 
[So you would say it is shared?] 
I think so 
14. I guess you would have to say they did... 
To. Leamagine sitahasstosbe.a balance... 
A balance... 
Agbalance.... 
16. No 
18. I think they are in Edmonton. 
Ass't Principal -- I think so 
Principal (Elem.) -- I think so 
J.H. Principal -- Truthfully no, I don't think they are 
considered from what I've gathered... 
S.H. Principal -- No 
Supervisor/Director -- I think perhaps they do 
Superintendent -- No 

19. From the numbers actually in those positions. 

20. I'd probably be flattered but I don't think I'd do anything 
abouts ae 1d CONS 1deY-1t. Senlous ly. 

21. If I had to guess I would say a woman. From staff discussion 
they are the ones who are demanding that the rules be strictly 
adhered to .. 

22. It could be either 

Zoe Mal VeruneseOul ice WORK sat 

24. No 

25. I think mainly because I'm too lazy. 

26. I'm really quite conscientious in what I do and I think it is too 


demanding to do it right... | 
[Administration is too demanding? ] 
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If you are going to discipline the children ... and deal with 
parents and deal with teachers themselves ... it takes too much 
out of you especially in this day and age when children can be 
quite a problem. 

[Do you think the problems are increasing?] 
Not learning problems ... but there are more and more problems... 


Code: T43 


She was a widow for many years and we owned over a section of land 


and she managed that for a number of years which is certainly 
work. She raised two youngsters ... she was a widow from the 
time I was nine. 

[Would you classify that as farming?] 
Managing more ... 


She wanted a university education ... I would say teaching. Ina 
small community, at the time that I grew up, there were not as 
many opportunities as there are now -- so pharmacy or teaching 

or something like that. My brother is an engineer. 

We were left free. She said that she wanted us trained so that 
we could take care of ourselves if we wished to. She worked on 

a Halifax-Nova Scotia newspaper and I would say that in this day 
she would be more career oriented than marriage... 


Well I lacked Latin. In a little country town you are likely to 
have French but not Latin. I am ever so happy that it turned 
out that way because I wouldn't trade teaching for anything. 


Never. Even with less salary I would still be in teaching. 
Because I love the kids. Nursing would be interesting but you 
are not with healthy people. These kids are healthy -- they are 
just wonderful. 


As I do it you have to devote your whole life to it. It would 
depend on the person -- would they want to give that much? I'm 
perfectly happy but I wouldn't want to impose it on another | 
person without their realizing ... because it is a very demanding 
profession. For a daughter? She would have to have the freedom 
I had ... she would have to think carefully before going into it. 
[It wouldn't be a whole-hearted recommendation?] 
No ... because they would have to know what is involved. 


I don't think things have changed that much... 

it depends on what you mean by ‘career opportunities.’ I see 
working with youngsters as the apex -- I don't want to be a 
Dial Cd Dadllicrets 
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Pechinkaso. 


I think we create the stereotype and then we live up to it. 
[We are moulded by our thinking?] 
Tethinkeso. 


You see many women actually managing the home and they always 
have. We have fronts that we put up ... I don't think that 
essentially anything is any different from what it ever was. 
There are strong women. and smart women... 

[So there is no need for change?] 
[econ te thinkesos 


Yes ... Our kids say in class that there is more freedom now than 
there ever was. I don't know about that but I let them argue it. 
You are more free to choose a role that isn't ... the main 

pattern, if you want to. I don't know, when it comes down to it, 
how rough a time you would have if you wanted to be too different.. 


iechink so. 
Oh yes 


I think the loyalties to the family would have to come first in 
a crisis but normally there is a balance. 

The career. 

The career. 


No 


Well, a friend of mine is now principal of a little elementary 
school south of us and she got it simply because the man died. 

She happened already to be in there and carried on for half a 
year. She got it but we were fearful she wouldn't get it. I 
think there is that much pressure that the men will get it. 

Ass't Principal (Elem.) -- Yes 
Principal (Elem.) -- I don't think they have the same opportunity. 
J.H. Principal/S.H. Principal -- No 

Supervisor -- Household Ec. and Girls' Phys. Ed. (No) 


Director/Superintendent -- No. 
Look around you -- ¢ proved. 
My main pleasure is seing with the kids in the classroom... 
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10. 


It's a man, it's a man -- no sympathy. 
[You mean just send them home? ] 
Right -- a rule is a rule! 


That could be a woman. There is more compassion there and 
appreciation of the situation. Men are taken care of by their 
Wives... they don't realize a lot of things. 


23. Innovation, inspection of things and disciplining. 

24. No | 

25. I do a lot of committee work but I do it on top of the other... 
26. ihe kids ... that would be it. 

Code: 147 

1. No 


I was the only child ... they figured that I should do quite 


well .. that I should marry well that I should have an education. 


Career. 


If you want me to be very truthful about this ... I was at a 
small school in Westlock and the principal came to me and said 
that I had just enough credits to get into university in that 


particular program they had then if I wanted to take up teaching. 


I was a few credits short so I took typing in the middle of the 
year... That was the only reason I chose teaching. 

[Would you say it was the principal's direction?] 
Yes 


Yes 
Perhaps I don't like children that well -- I don't know ... 
It's not creative enough for me. 


I really wouldn't recommend it to anyone -- the pressures are 
too great. 


Less. For one thing I'm wondering if we actually going anywhere 
in education. We get all kinds of directives to do this, that 
and the other thing but there doesn't seem to be any basic, 
concrete change. 


Possibly 
No 
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24. 
20. 
26. 


Possibly 

Undecided 

Yes 

Not entirely -- no. 
Life outside school 


Life outside school 
Life outside school 


No 

No. 

Ass't Principal (Elem.) -- Yes 
Principal -- Rarely 


(The rest -- No) 
Just what you see ... 
Quite negatively. 
[Would you be flattered? ] 
No ... I'd think, “What ulterior motive do you have?" 
Could be either 


Undecided 


I sometimes wonder ... I'm sure they put in a great many hours .. 


Timetabling, many demands are made on them by Central Office.. 
requisitions ... keeping the whole plant going. There's a lot 
of work involved, I'm sure. 

Not a bit 

No interest 


No interest 


Code: 150 


ih. 
4. 


No 


That I would receive an education. 
Career. 
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MV aL Giends 
Yes. To try something different ... I've always been interested 
in science... 
If I had one, no. When I started out I was more interested in 
Pharmacy than Education but the trend in those days was for 
girls to go into Education. There are other opportunities for 
girls now. At that time there were two -- nursing and teaching. 
More ... for the ambitious ones. There are more opportunities . 
early childhood. 
Lechinkeso. 

aes 

. Yes ... and will continue to change. 

es 

. Yes 

. Outside of school ... because they will be able to do a little 


more for their families because they hold down a job. It is not 
aecrearcut thing =... 
bissit a balance? | 
Yes, it is a balance. 
It depends on the man. It is a balance for them too... 
A balance too 


No 


Absolutely no 
Ass't Principal (Elem.) -- Yes 
All other levels -- No 


It is just that somehow men are a little more broad in thinking 
and they have more consideration for those under them. 


I'd be happy about it. 
[Would you apply?] 
I don't think so ... I'm quite happy where I am. 


A woman, I think. Women tend to be a little more dictatorial 
when they get up ... That is not through my experience -- ictaalis 
just what I've heard. 
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Aman. I don't know ... they are sometimes more feeling ... 
To see that everything is run in a happy medium ... 


Yes 


Mostly because I have a family ... I have after school things 
EOnUOt 


Maybe if I had no family, I would. 
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RESPONSES FROM THE RANDOM TEACHER SAMPLE 


Code R2 


ihe 


Not for money. But there is a problem -- My mother was so 
involved in church work that she might as well have been working. 


Volunteer work 
She felt her time was too valuable to spend on housework. 


My parents weren't very happy with each other and my brother and 
I were more of inconveniences than delights. I don't think that 
they had much in the way of expectations for me. I felt more 
that I was a nuisance. 
Neither got much emphasis -- really. I did get a lot of negative 
ideas about marriage. My mother felt that her life had ended 
when she got married. 

[But you are married? ] 
I didn't get married until I was twenty-seven and I was very 
hesitant about the whole thing. Were it possible I would have 
had a contract ... I wanted a lot of assurances. I wanted a 
definite commitment from my husband that I wouldn't be expected 
to work. I mean -- I want to work -- but I wouldn't be expected 
to go home and run the house and all -- you know, bake and this 
KINGe Ore ty nd... 


When I was in high school I wanted to go to university. There 
was absolutely no guidance counsellor ... I didn't know what I 
was doing at all but I went to university and I majored in 
sociology which I enjoyed ... but when I was graduating I didn't 
know what to do. I had no one to ask and I looked around for 
work but I couldn't get a job so I thought I'd try teaching since 
I knew I could get a job there and if I didn't like it I could 
always leave it. 


I rather think I would. If the experiences I've had in teaching 
are what teaching is then I would because I really don't care 
for the working conditions. 


NO@e lec ink enol. 
I would like to see her do something better in the sense of 


status, working conditions and that type of thing. 
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Le is on the decline -- advancement is on the decline because of 
the diminishing population... I can see competition getting 
rather keen for higher positions or better positions -- that 
type of thing. 


To quite an extent -- yes. 


It is difficult to give a 'Yes' or 'No' answer to that ... in some 
Situations ... When I was teaching in a working class neighbour- 
hood, I would say that it was very defined. Among my own 

friends it is not defined. We are in the middle of this change... 


I think so -- yes 


Yes 
bethinktso 


I think so 
Of that I'm not sure 


For some it is definitely their career... I don't have that many 
women teachers as friends --- I've been transferred around so 
much I've never been able to make any friends. That's very hard 
to answer. 
Among my friends there's just one teacher which means I'm not 
that aware of their lives outside of school. 

[What would you conclude from staffroom conversations? ] 
That only reaches a limited number ... I get the impression that 
a lot of them aren't getting much satisfaction out of life 
either way... 


I haven't felt much job satisfaction in the three years I've been 
teaching ... I'm getting it outside of school. 
No. I haven't. I've yet to meet one. 


Not as readily as men. 

Ass't Principal (Elem.) -- I don't think so... 

Other positions -- No 

On what I've observed ... conversations with people. 


I think I'd be surprised. I think I'd apply ... I wouldn't 
expect to get it. 
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on. That's a good question ... Announcements .. phoning the community.. 
running meetings ... timetabling, a bit -- especially in the 
junior high. Those are the most obvious. 

24. Yes 

25. Well -- for one thing I haven't enjoyed the teaching. I also 
am too young -- I look too young. 

Code: R6 

Tee onesdidn. t 

4, Well academically I was a good student and my parents were both 
older, working class people who had been through the depression 
and father said that the best jobs for women were teaching and 
nursing. And he got one of each -- my sister was a nurse. 

I would think a career. They were concerned that I could take 
care of myself. 

5. My father, I think. I did it more to please him. I went into 
teaching more to please him than to please myself. 

6. When I was younger I wanted to be a writer and I think I would 
like to try it but I'm very happy teaching. 

[So perhaps you would if the opportunity was right? Journalism 
of something like that?] 
I think I was actually more interested in journalism. 

7. VaWouldn.t, minds 
I tend to think careers are a bit of a trap. I'm not expecting 
to stay in teaching that long. 

I would hope that she would sample other things as well. 

8. I don't think there's as much. The competition has become very 
stiff particularly in my fiend -- drams -- which is just taking 
off. When I worked as a C/A I was one of the few people who 
could take the job at the time. Now there are many. And 
administrative positions there will be three hundred people 
applying for five vice-principal spots. 

9. Yes, I think there is. 
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I think the truth comes not from the nature of the people but 
from the way they are dealt with and the way they are raised. 
[But there' is truth to it?] 
Yes. It»s not the nature of the person .. 
[Their upbringing? ] 
Yes. 


Yes, TechainkesO ms 21 think both males and females are frustrated 
in the roles they have ... women are trapped but the men are just 
as trapped. 


Yes, I think so. I don't know how widespread the change is or 
how large the change will be across society. I think it affects 
the middle class but again, how much? Women's Lib. really makes 
people conscious of it but in the people we know it hasn't 
changed their lives that much. They're conscious of it but 
nothing's happened because of it. 


Toes 
14. Yes -- I think in most cases it is. 
15. Life outside school 


ise 
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I think for a good proportion of the men here that it balances 
very equally. 
I would say it was a balance. 


. No 


To a point -- in the lower forms of the hierarchy. 

Ass't Principal (Elem.) -- Yes 

Principal (Elem.) -- Yes -- if you're 63. 

In special circumstances -- I think there is a supervisor in 
early childhood who is female. 


Present contacts. 

I'd be really surprised. (laughter) 

I think that could be either. From the description of what you 
have said as to where the school is I would suspect it 1s 
probably a man... a male principal because of the system but 
not because of the way the school is run. 


That's the same thing -- either. 
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ae They deal with the organization of the school first. They handle 
timetabling and things like that. Problems with the staff ... 
problems with students. For example, if I had a discipline 
problem with a student I'd send him to the principal. 


Cooke. Ves: 
25. I became a C/A and that's considered the first step. 


20 GAL that time I was invited to apply by the supervisor. I thought 
the job would be interesting. Teaching kids varies -- each year is 
different but there's a sameness about it. And that's why I said 
I would probably change jobs just to add seine sort of challenge... 
And that was a very varied job. 

[Are you still holding it?] 
I will be holding it next year. They cut it from the budget last 
year. 


Coder eR07 
1. No 


4. They expected me to be university educated. 
That's a hard one to answer because though they and I assumed 
that I would some day marry they wanted to emphasize the 
importance of having a career so I could always look after myself 
-- say, if a husband died or deserted or something like that... 


FeeavOuUevancene honest truth: “O.Kk. “First of abl istookva BA. in 
Political Economy ... and I was having high falutin' ideas about 
becoming a professor at university and getting what I thought 
then was a fantastic salary of $10,000 a year ... but I realized 
in my third year of my B.A. that although I had worked very 
hard that year that my previous two years were insufficient and 
I obviously decided not to go on ... so I was wondering what the 
devil can I go into? And I had never wanted to go into teaching, 
never, never, never! But I chose that -- not because I liked 
Kidss not ain the least, aS.a matter of tact | detested then —— 
but because it gave equal pay to males and females. And later 
on, my first year, I really liked the kids and I liked the 
teaching. 


6. I think there is a very good possibility of it now. 
Well, the students seem to get more badly behaved as my years 
of teaching progress ... and I just find that it's far too 
wearing. There are other things I want to do and it takes far 
too much of my energy. 
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fae erathat was what she wanted but I would definitely warn her about 
the negative aspects. Society may change by that time and kids 
may be better brought up again. I think we are going to see a 
Swing of the pendulum... Right now, if the situation continues 
the way it is now, I would say that she was nuts... I would 
encourage her to be what she wanted to be but I'd let her know 
the flaws in teaching. 

No 

8. I would say less Simply because there have been clamps put down 
on the system in the number of teachers but I think this is going 
to ease up because they are going to find such a shortage of 
teachers again ... people are going to be very unwilling to teach 
in this kind of a situation. So there will be opportunities for 
those who want to stick it out... right now I think it is perhaps 
less than it was five years ago. 

9. Because of’ my association with "Women's Lib." type groups I am 
beginning to think there is quite a bit of this stereotyping that 
people are trying to break down now... yes, I think there is... 
some people are going to have to change an awful lot. 

10. No 

11. Yes 

12. Yes 

l3emtes 
It depends on the age of the teacher... 

14. The feelings of teachers I know ... the husbands are being put 
through school... and husbands realize that they have 
responsibilities too ... I am very fortunate that I have a 
husband like that who doesn't think it fair that I come home 
and do all the work in the house... No.. 

15. For others in general, particularly the younger ones, I say life 


outside school -- I just get that feeling. They are finding 
teaching a real drag and they can't wait to take a year off like 
hubby's had or something like that... 

Life outside of school. 

It used to be more or less my career but now it is definitely 


Tife outside of school. 
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Pertnank there is pressure to consider them more seriously but 
whether it is having that much effect ... It is going to change 
and very soon but right now ... no. 

BSc etoRrincipaleuelem: ) -- Yes 

Principal (Elem.) -- Sometimes 


Other positions -- No. 


Just my own experience and keeping my ears open to the odd 
Statement -- whether they are accurate or not. 


Favourably ... I have a penchant for organizing and I really 
enjoy that. 
I say a woman ... partly because I think women would really 


sympathize with the fact of having to do noon hour supervision 
and any woman who is a principal realizes that having the job 
both in the house and at school ... teachers need a break and 
would try to provide that whereas a man principal ... and 
basically they're older, they are not so clued in on this 
Women's Lib. type thing ... they really only feel the pinch on 
one job. It could be either but you would find it more often 
with a woman principal. 


That sounds like a man ... sloppiness. I have found that women 
are more rigorous about discipline and supervision and men are 
happy-go-lucky. 


The principal does an awful lot of pushing paper around ... 
making paper work for the secretaries but then the school board 
helps that ... he has done an awful lot of disciplining this 
year, a lot more than he has ever done before ... perhaps in his 
whole life. The assistant principal too does an awful lot of 
disciplining. Setting up programs ... that becomes a major 
concern in April, May and June. 


Setting up programs and scheduling, yes. Disciplining ... I don't 
think I have really thought out how to discipline the kids yet. 
Bite lestil! dislike: it... 1 sort or like 1 beimgetaken overiby, 
someone else. If I had to do it, I would have to do it ... and 

I tend to think that I would have a very hard hand. Some of the 
work that they do really appeals to me, other work just seems to 
be crap... trying to ... certain parents whom I don't think 
deserve much in the way of responses -- trying to calm them 

down, cool them off and get them to see the light of day when 

they are amongst the most ignorant people. 


uftany b Lin 
wistviages. “aio a 
ict WAS gaive? fault @osionr 
Drs ond ‘ boon aee 
brs [ngtz: fan & 2 
slab an 8 hears 

aS soni ots \¢a? 

ae i vow 


aed o71an7 3° 


Ga 


‘ ae re , oy she se Nae 
oe eg aterane aan tgp a 


,. were enféeug WO Sul (tee 
baie Senked sed eal 


ag 
iu4 ratsate wes ai? S07 4 nse 
2 me grr lines ve sal fi*we nb gregh ae: = 


iia we ,qea ey eu “ave cid ae 
wenn”. tow karate 


s'ee 1 as wag ha eatrubest haa 


3 HT ert 
dj chaeta o ups ene 2 soe ici aie 


smn ,). Fb ob af oval last, a3 ike aaniace 
~a¥ 6 othe big | 
= on was or ies ad alboads uate 


rps sould te 2&4 


phatase piel * 
,Olonen Sag rangl Free oft open fan 


e 


25. I was only thinking about this administrative thing this year -- 
I never considered it before. I have only been married the last 
couple of years... my husband will be finishing university next 
year and le aby probably consider it. Well, I'll probably be 
quitting teaching in another few years. I would like to stay in 
ten years for the pension. When I quit and have children I want 
to Stay in the home with them and I consider that a career and 
I think housewives should be paid ... That is another thing that 
I would like to work toward. 

26. [Why would you apply?] 

Fatigue with the classroom routine... 

Code: R32 

1. No 

4, The big expectation was school... 

Career 

5. I would expect ... my family background. 

6. No 
I have never wanted to be anything or do anything than teach. 

2 Yes 
I would feel that that would be up to herself. 

8. I think there might be less but there is still a lot. I think 
TeRESEMIOCENCITTiCculteror the Girls sto ger Starved: 

9. Yes 

10. No 

11. Yes -- some. 

12. Yes 
Yes 

13. Yes 

14. Yes 

15. I would suggest its the career from what I know of other people. 


[For the men?] 
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24. 
25. 
26. 


I would say it was life outside school -- from the ones I'm 
personally involved with. 

For myself I can't say that either one has more priority... I 
think my outside life has just as much as my career. 

No 

No -- I don't. 


Ass't Principal (Elem.) -- Yes 

Principal (Elem.) -- Yes 

Principal (Junior High) =- I doubt it. 

My experience -- that's all. 

I would say 'No' ... I don't think I'm qualified. 


A man. Women would relate more to the child in elementary school 
and what would be involved... 


Either a male or a female would do that ... 


Supervision of timetables, supervision of curriculum activities, 
personnel work ... 


No 
I'm only interested in children ... 


As above 


Code: R35 


the 
4. 


No 


That I would complete University if I so chose ... I was not 
compelled to but I was encouraged to when it was clear that that 
was what I wanted to do ... that I would marry ... that I would 
work ... that I would do basically whatever I wanted to do and 
was able to do. 

I was very much more interested in a career than in marriage 
when I was living at home and so that was the thing that was 
emphasized. It was clearly whatever I wanted to do. My mother 
quite often exasperated me because whenever I asked for advice 
it was always "Whatever you feel. If you want to do this, you 


may." 
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I think I discovered all of a sudden that I liked to read a lot 
and perhaps the one place where I would be able to continue that 
sort of thing easily was in education -- especially in the 
teaching of English Lit. 


No. I like two months of vacation or three months of vacation 
as I was accustomed to having in the United States ... I enjoy 
being in the classroom situation. 


Whatever she wanted to-do. I would be happy to have her do this. 
Yes. If she finds as much satisfaction as I do. 


I think there is a great deal of opportunity if you are willing to 
make applications ... to work on committees and actually get out 
and do the work there is a tremendous amount of opportunity. 

Yes 


Yes 


. Absolutely. This is the thing about men being able to show 


emotion, men being able to appreciate things that women appreciate 
and vice versa. 


. Definitely. 


Yes 


. I think many of them do. 
ee rOobpabLy not: 


. I think -- their careers. 


Their careers. 
I would like it to be my home ... I would like to be able to work 


the difficult situation of having a family into my teaching 
situation. [Then your greatest satisfaction would be life outside 
the school?] 

Perhaps so -- whichever I was mostly deeply involved in. 


No 


I think if they are ambitious and have worked on committees and 
have done a great deal of outside work they certainly are. 
Ass't Principal -- Yes 


Elem. Principal -- Yes 
J.H. Principal -- I would like to think that they are. 


S:H. Principal <= Yes 
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Supervisor, Director -- Yes 
Superintendent -- Perhaps not -- I think the general public's 
attitude is not so willing to accept a woman superintendent... 


I just have to continue to believe that in each of these 
positions that if you have qualifications, work hard and have 
something definite to contribute ... that you have to be con- 
sidered. I cannot allow myself to think otherwise. 


If I felt that the work involved in that particular position 
would be interesting and challenging I would certainly apply. 


It's obviously more likely to be a woman. It sounds like a very 
cushy situation... If there are prohibitions on women being 
administrators a reluctant supervisor might say, “Well, this 
sounds like an easy school: There is no supervision and this 
sort of thing ... what possible problems could there be? The 
parents are probably very supportive..." If there is reluctance 
on the part of a superintendent this might be the school to which 
a woman would be assigned, if she was a woman administrator. 


2. It sounds like poor supervision whether it iS a man or a woman... 
I would not care to say. 

23. Representing us to the public... 

24. If there ever came a time when I felt that my head was completely 
straight and I was completely clear on everything I believed in.. 
this would be something I would definitely be interested in. 

25. Americans are not in very high demand at this particular time. I 
feel limited by that more than I feel limited by being a woman. 

I do intend to give up my citizenship. 

Code: R37 

aes 

Z2. Olerk typist 

3. I don't think we questioned it. 

4. University 
Career 

5. I don't know -- I enjoyed working with students ... 


at eset le J pott E easicaete sams i (ob et 


apts teng eee Ta 
sions al eterna ee 1 


vow & ae groteiey al ’ 
<y)-ea> wands Go gant id? 
ch, Digk” | end JAG mera 
le? te ob ei FrdeUt an ai vt 


von eegfs btuc’s -gealigre afelezoe ite 


wictaaten “2 Siskd) VE. >. 2 .errs 
‘mica ob 166632 Of2 36* tipins aidy = “isan Fa 
| ed umitplnte aap & Th One: meonens Bt met za 
_ ines 6 00) el A apatédy ontatvxemd t00¢ MANE 


- 26 
i] 
a, 


ee aa 
- egtidae hs a? tp 


inte lqnan (Gee Dead qe feat a'e! I 
=| tadegratnt ed ylestattss ta H a ot el omen ls 
' eer? Safiveeht 1407 Ji benweh cdots gene BP Jos, 8 SAR 


<rramy & Gale Ye bettal! feat 1, cpt? eves Pan yet 
adieu ww @ erty ce 


293 


6. Yes 
Just for variety 

7. Yes -- for a while 
No -- 

[Is it the lack of challenge?] 
Exactly 

Sie all suppose there is more ... teachers are asked to join 
committees. You have the opportunity to become a vice-principal. 

9. Yes 

10. I think through continuing emphasis on it that it is becoming 
true. 

11. No 

12. I think they are 

I3a Yes 

14. Yes 

15. Life outside school 
Life outside school 
Life outside school 

Lice IN 

18. No 
Ass't Principal (Elem.) -- Yes 
All other positions -- No 

19. Probably the number that are in it. 

20. I'd go ahead with it. I'd be pleased. 

21. I suspect ... a woman. My reasons for it are ... it is the 
women on staff who complain most about lunch supervision. 

22. I'd still say that could be a woman. Women are a little bit more 
understanding of the fact that sometimes children have to come to 
school with their lunch. 

23. Discipline, timetabling, ... more book work than anything else. 
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24. No 
25. I like being in the classroom. 


26. I like the classroom. 


Code: R43 

1. Yes 

2. She was a primary teacher. 
3. Dominantly money. 


4. Academic education and the power to be financially independent. 
Career. 


5. It was purely economic -- the one year teacher training was the 
greatest security at the least cost. 


6. Yes. I always wanted to go into the management of industrial 
food -- organizing the catering of banquets, dining rooms ... 


7. No 

The working conditions are too unpredictable. 
8. More 
Ore aes 


10 Some in that women are conditioned to accept the stereotype. 
11. Oh yes 


Ware Vee 
Yes 


13. Yes 
14. Yes 


15. For women who have children it's the home ... for the others its 
their career. 
Ustially 10: S.thein- career... 
life outside school. 


16. No 
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No 
Poor eshrineipal= ele j= ves 
Principal (Elem.))—— Yes 


All the rest -- No. 


Predominantly what I've heard about Alberta and B.C. 
meeting people and talking to them. 


I'd be stunned. 
I think it could be a toss-up. 


That could be either too ... A woman who has raised a family will 
be just as firm as a man. 


Insure the smooth running and organization so that we can do our 
work more effectively. 


Yes 


I still have an eleven year old and he comes first. 

[Is this the factor which has influenced you most?] 
Very definitely. 

[Perhaps when he's older?] 
I'm forty-six... My husband is eligible for a pension in twelve 
years... I would still take an administrative position but the 
odds of getting one when I'm a B.Ed, with a Home Ec. major are 
not very good. 

[And this influences you not to apply?] 
And not to participate in the committee work and the enrichment 
activity which is preliminary to these positions. 
I gave it very serious consideration. I completed my B.Ed. in 
'67 and I thought it over ... and definitely put the family 
first. I think I could do it but there's no doubt as far as 


I'm concerned that when the choice comes -- it's the family first. 
Code: R45 
VaR es 
PePOCCKetLol idl. <« 
3. Becau ne was a widow. 


Becau \@ was a widow without a pension. 
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None beyond I could do whatever I wished to do -- careerwise. 
Career, I think -- which was unusual in those days. 


Nothing because I didn't have a career. Well -- I joined the 
army but I had no option. 

[But your mother would have liked you to have had a career?] 
Yes except that she couldn't afford it. 


No 
I enjoy teaching 


Only if she wanted to 
Only if she wanted to 


In the City of Edmonton now I should think its ‘dead men's shoes' 
If you are willing to travel anywhere it may be more in other 
areas. 

[What do you mean by 'dead men's shoes' -- about the same?] 
No. I should think Jess because there's more people chasing 
fewer jobs... and that's putting a stop on the top jobs, therefore 


it goes all the way down. ... I would say if you had the whole of 
Canada open to you or the United States and the world then most 
probably an ambitious teacher could get ahead ... depending what 


they call 'get ahead', I think that's important. 

[What do you call ‘getting ahead? ] 
To me ‘getting ahead' is only doing something that I would find 
useful... useful to other people and fulfilling to myself and I'm 
afraid damn the salary ... and being an assistant principal. I 
donat think tsegoing) tompes that: . 


Still -- in spite of the uproar -- I think there are. 


Yes in that when a person has been trained to believe they fall 
into a stereotype they are going to fall into the pattern. It's 
give a dog a name and they live up to it. 


Oh my God, yes. 
Oh, I think so, but compared to how long ago? .. Ten years 
definitely, five years, I think it's too short a time because Tees 


like the spelling of our language -- it takes much longer... | 
think they are changing very slowly. 


Yes 
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20. 


ZAR 


"ae k 


Mes. aetnink it is: but! is .©onudaingly.meCan youpsay thatz. 1) think 
the younger generation are getting more help and it is becoming 
much more of a dual thing but people of my age group, I think some 
of them are beginning to kick a little bit but they are so trained 
like Pavlow's dogs that it isn't in them to kick far. 


The teachers I have known in the City of Edmonton .. I would say 
for the majority it's their career because this gives them the 
kudos that I feel they wouldn't get outside the school. 


In Edmonton I feel it is their career -- again they are getting a 
kudos perhaps they wouldn't get ... 
I would say fifty-fifty ... I am biased this year because this 


year I am having a ball. If you had asked me last year or the 
year before I might have swung it outside the school and it would 
have been a variety of things not necessarily to do with the 
family... .It might have been some political thing I was getting 
tied Up in. 


NO 


For positions up to a certain level -- Yes. For minor positions 
-- yes. 

Ass't Principal (Elem.) Yes 

Principal (Elem.) Yes ... if there weren't too many men competing. 


I still think that society looks to the man as the major supporter 
of a family ... if there was a family man in competition with a 
woman I think they would be biased by the fact that the man would 
need the extra salary more than the woman. 


I would think that they are at last becoming a little bit 
efficient and using the computers the way they should do instead 
of waiting for any Joe Soap without the qualifications to apply. 
It would cut down the idiot letters. 


Well as that is what I would do I presume it's a woman... A 
woman would know when the parents were pulling a fast one. 


I would consider that a man on two points: (1) as the mothers 
are usually the ones who blow into the school and create the 
uproar, male principals are much more wary of their image in the 
community and would not like to fight with the mothers who 
complained to them, (2) leaving them in an empty classroom -- 
men are not so used to looking after their own young children 
and haven't enough imagination to realize what young children 
left -- even two or three of them -- in an empty classroom could 
possibly get Up to. ... That's bias. tsn tit? 
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24. 


eu. 


ZO) 


In my present school? Well, take school No.1... Trying to find 
out why kids are not in school and if at all possible getting them 
to school before noon because at least by phoning up the parents 
they can get them up and get them a glass of milk and get them 

to school... I would say social welfare is one of his biggest 
problems... Also trying to communicate with the staff without an 
intercom and making sure the staff read the memos without having 
too many staff meetings to bug them. 


The social welfare aspect of it -- yes... But the administrative, 
form-filling in triplicate and sending in standardized test 
results 1S, as far as I am concerned, for the birds. Any clerk 
can do that. I don't see why I should be bothered with it. 


The last one I was told I couldn't have it because I had not done 
any team work -- they put it as team teaching -- and I was too 
Slow on the mark to tell them that I had done team work in a 
previous career that would make some of their team work look like 
nonsense. To my utter amusement the project that I applied for 
has fallen through and they have stated that they picked the 
wrong personalities for it. 


It was a curriculum development position in which I was interested. 


. I'm not interested in straight administration. 


Code: R49 

1. No 

4. They hoped that I would possibly have a better life than what they 
did... they worked very hard on the farm. They hoped that I 
would perhaps have a better future than what they had. 
Both 

5. I really don't know ... Possibly I admired and respected many of 
the high school teachers that I had and the fact that I liked 
working with people. 

6. I possibly would. ; f 
I would possibly ... go into something like nursing where I 
would still be working with people. 

7. If I had one I would like her to be free to choose the type of 


career she wanted. 
That I would let her decide. 
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20. 


2% 


From the experience that people have been having I'd say "Less." 
There just don't seem to be the number of jobs available for the 
people who are going to university. 


I don't know... I can't answer that. 
[So you couldn't really say whether there was much truth to the 
stereotyping or not?] 

No ... I'm undecided. 

I don't think so ... because I think basically people know what 

feminine behaviour is like and what it means to be masculine. 
[So there is no need for change?] 

No 


I don't know 
I don't know 


Yes 
Tachink so 


I don't know ... I think it is a personal thing. (Men) 
I don't know I think it is a double satisfaction. 


No 

No I don't. 

Ass't. Principal (Elem.) -- I think if their qualifications are 
as good they would. 

Principal (Elem.) -- Yes 

J.H. Principal -- Possibly ... I really don't know. I would 


think they probably would. 
S.H. Principal - Possibly ... I don't know. 
Supervisor -- Yes 
Director -- I don't know 
Superintendent -- I don't know... 


I think as it goes up higher that they wouldn't have the same ... 


Basically the fact that people seem to -- whether they are men 
or women -- seem to be getting positions as Tong as they have 
the qualifications. There doesn't seem to be this bias. 


I would definitely turn it down because I'm happy in the position 


that I'm in right now. 


I don't know. 
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fe. 2 aon & know: 
23. See that the place runs smoothly ... 
24. No 
25; Like being in a classroom... 
26. As above. 
Code: R50 
1. No 
4. They assumed that there would be university education... 
I can honestly say that it was at the time when only boys were 
to be educated but my father felt that girls should have the 
Same amount of education. 
{[Marriage?] 
That never really came into the picture. 
5. A practical thing -- to go to university and come out with a job. 
Oman res 
I really do like teaching but it really was my second choice and 
I suppose that would be why I would say "Yes". My first choice 
would have been in the field of languages or interpreting or 
something like that. 
7. Yes -- if it was her choice. 
Again -- if it was her choice. 
8. I think there is more -- a little more. 
[Why?] | Lae. 
I suppose because the focus is on women at this time. 
9. Yes 
10. No 
11. I don't really know. 
12. Yes 
Yes 
iS. 6S 
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I really don't know. 
Life outside school. 
Career 

Both 

No 


No 


Ass't. Principal (Elem) -- It all seems like a token thing to me. 


I suppose partiy on statistics of what you see and partly from 


hearsay ... particularly this spring when there was interviewing 


for appointments... 
[What did they say?] 


For example... on some of the C/A jobs that were coming up they 
Said that a woman would stand a better chance this year. I also 


know in the interviews for assistantships one of the women 
teachers on our staff was invited back for the second round and 
some of the men were ignored out of -- I don't know -- hundreds 
of applications. 

[But you would still say this was token?] 
Yes -- I still think it is token. 


The first reaction would be "How come?" 
[Would you apply?] 

TCH WILK SO: 

It sounds like the note that went home from our principal. 
[Would you say a man?] 

I guess so. 

I don't know why it should be a man or a woman. 

Paperwork, disciplining, timetabling and things like that. 


No 
Well -- I really haven't been in the classroom that long. 


Well -- I really look at them and think I wouldn't like it. 
But if I was offered the job I would probably say that I would 
Ueyaehus 
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- TABLE XXXVI 


NUMBER AND PERCENTAGE WITH DEPENDENTS IN ADMINISTRATIVE, 
MATCHED AND RANDOM GROUPS 


Administrators Matched Random 


(N = 47) (N = 44) (N = 42) 
Dependents N % N % N % 
Under 10 
years of age 4 B.0 0 0.0 8 19.0 
Under 18 
years of age 11 23.4 Hy 255.0 15 Soy, 
Other 
dependents 2 4.2 5 11.4 ] veo 
Total with 


dependents is pig 16 36.4 16 38.0 
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TABLE XLII 


ONE-WAY ANALYSIS OF VARIANCE OF SEX ROLE ORIENTATION SCORES 
AMONG ADMINISTRATORS. MATCHED AND RANDOM TEACHER 


GROUPS 
Source Soe MoS. Dees ie P 
Between 
Groups ORES 579.50 2 Panel ie OWE 
Within 
Groups 0.346 266.61 130 
Groups Administrators ‘Matched Random 
Means! 145.7 146.9 140.04 


No significant differences at the .05 level or beyond 


TARE BAI bl: 


INTER GROUP COMPARISON OF BELIEFS RESPECTING SCHOOL BOARDS' 


PREFERENCES FOR MALE ADMINISTRATORS 


Item 14. Do you 
think that school = 
boards have any 


preference for Administrators Matched 
male administrators? N i N is 
Yes 30 80.5 Soe OLED 
No 8 1SES Sige ees) 
Total 4] 100.0 40 100.0 


Chi-Square = 0.321 De ec Pere Sat 
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Chi-Square = .32] Dil 


TABLE XLIV 
INTER GROUP COMPARISON OF PREFERENCES FOR MALE 
ADMINISTRATORS 

Item 13. Do you 
yourself have a 
preference for men 
in positions of 
authority (assume Administrators Matched 
equal competence)? N % N % 
Yes 7 17.9 8 OY 
No oe 82.1 aye 80.0 

Total 39 100.0 40 100.0 
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Random 
N yA 
9 Fase 
30 729 
39 100.0 


‘iia athe 


